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Preamble

The Accreditation of initial teacher education programs in Australia: Standards and procedures
(Accreditation Standards and Procedures), set out the:

* requirements for nationally accredited initial teacher education programs
» procedures for national accreditation.

National accreditation for initial teacher education programs involves shared responsibilities, obligations and
a commitment to improving initial teacher education for providers, education settings, teachers, employers
and teacher regulatory authorities.

National accreditation focuses on program:

* development

e delivery

e outcomes, with an emphasis on demonstrating impact

* improvement, focusing on continuous improvement during and at the end of the accreditation period.

National accreditation comprises 3 integrated elements:

1. Teacher Standards (Graduate level)

Standards for the Graduate level as defined by the Australian Professional Standards
for Teachers.

They describe the knowledge, skills and attributes of graduates from nationally accredited
programs.

National Program Standards

These standards describe what high-quality initial teacher education programs must do.

National accreditation procedures

These procedures set out a nationally consistent accreditation process for initial teacher
education programs, including:

applying for national accreditation

establishing and choosing accreditation panels (panels)
assessing initial teacher education programs

reporting accreditation decisions

evaluating the accreditation process.

Accreditation of initial teacher education programs in Australia: Standards and Procedures, AITSL



Jurisdictional teacher regulatory authorities lead and implement the Accreditation Standards and Procedures
in their local contexts. Implementation is supported by the Guidelines for the accreditation of initial teacher
education programs in Australia (Guidelines). The Guidelines provide additional information to guide the
selection, preparation and assessment of evidence to meet each National Program Standard.

The Accreditation Standards and Procedures reflect the shared commitment of the teaching profession,
providers, employers of teachers and the broader education community to deliver high-quality initial teacher
education programs across Australia.

National accreditation ensures that pre-service teachers have the knowledge and skills they need to
succeed in the classroom. They ensure that pre-service teachers:

@ meet the Teacher Standards (Graduate level) as a graduation requirement

@ meet the education qualification requirements for teacher registration in line with the Framework for
Teacher Registration in Australia

@ learn evidence-based teaching strategies that have the greatest impact on student learning

Q gain professional knowledge and skills for highly productive teaching practices.

Pre-service teachers draw on their individual strengths and personal attributes (knowledge, understanding,
capabilities, values and dispositions) during their initial teacher education program. They build on these
strengths and personal attributes throughout their program by meeting the Teacher Standards and
descriptors at the Graduate level.

The descriptors identify areas such as communication, student engagement, cultural sensitivity, respect,
collegiality and reflective practice. By meeting and demonstrating these standards through their studies,
professional experience and teaching performance assessment, graduates have the appropriate skills,
dispositions and attributes required of beginning teachers.

Across Australia, providers are implementing a range of innovative and flexible initial teacher education
programs, including employment-based programs, to meet the needs of diverse student cohorts. The
Accreditation Standards and Procedures enable these programs to be developed and accredited.

Providers must ensure that programs comply with:
| Q the Accreditation Standards and Procedures

@ the current threshold Higher Education Standards as established by the Tertiary Education Quality
and Standards Agency Act 2011 and the Education Services for Overseas Students Act 2000.
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Key components of accreditation

This section provides an outline of key accreditation components, including:

* Teacher Standards (Graduate level)
e core content

* teaching performance assessments.

Teacher Standards (Graduate level)

The Teacher Standards (Graduate level) describe the professional knowledge, practice and engagement for
the first career stage defined in the Australian Professional Standards for Teachers.

For programs to be accredited, providers need to show how their graduates meet the Teacher Standards
(Graduate level) (Program Standard 2.1).

Core content

Core content describes the knowledge and evidence-based practices that have the greatest impact on
student learning. The core content is aligned to the Teacher Standards (Graduate level).

For programs to be accredited, providers need to show how their graduates successfully demonstrate
knowledge of the core content and meet the core content learning outcomes.

Teaching performance assessments

All accredited initial teacher education programs must include a teaching performance assessment
(Program Standard 2.3).

A teaching performance assessment is a tool used to assess the practical skills and knowledge

of pre-service teachers. Pre-service teachers collect evidence of practice and complete a teaching
performance assessment in the final year of their initial teacher education program. The teaching
performance assessment is assessed by providers and is a requirement for graduation. Teaching
performance assessments are endorsed by the Australian Moderation Assessment and Advisory
Committee (AMAAC).

‘Y For more information about teaching performance assessments, see the Guidelines.
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Accreditation stages

National accreditation comprises two stages: stage one and stage two.

Stage one

Stage one applies when providers submit either:
* anew program for the first time
e an accredited program that has changed significantly since it was last accredited.

Stage one focuses on the provider’s plan for demonstrating impact. Providers develop this plan,
which describes what data they will collect, report and use to show the impact of their programs
during and at the end of the accreditation period. This data includes pre-service teacher performance
and graduate outcomes.

An accredited program may need to be resubmitted for stage one if it:

* has significant changes to its learning outcomes

* has significant changes to its structure or rationale

* has significant replacement or redesign of any units

* prevents pre-service teachers from transferring from their original program to the new one.

* Providers consult with their teacher regulatory authority to determine if a program should be
submitted as stage one or stage two.

Stage two

Stage two applies to accredited programs that have not undergone significant change since they
were last accredited. This stage focuses on monitoring and evaluating a program’s impact and
planning for improvements.

Providers only need to submit evidence for individual National Program Standards if their evidence
has changed since the program was last accredited.

‘Y For more information about stage one and stage two accreditation, see the Guidelines.
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National Program Standards

Standard 1: Program Rationale and Structure

1.1 Rationale and
sequence

The program development, design and delivery are based on:

a. a documented evidence-based rationale of how the program will develop
effective teachers who:

i. meet the Teacher Standards (Graduate level)

ii. successfully meet the learning outcomes and address the focus areas
of the core content in Schedule 1

b. a coherent and sequenced delivery of program content (including
professional experience, curriculum and pedagogical studies) that
enables achievement of the Teacher Standards (Graduate level).

1.2 Developments
and stakeholder
perspectives

The program design and delivery takes account of:

a. contemporary and emerging developments in education, curriculum
requirements, research, community expectations, local employer and
national system needs, including workforce demands for teaching
specialisations

b. the perspectives of stakeholders such as:
* employers
* professional teacher bodies
* practising teachers

* relevant cultural and community experts.

1.3 Program
resourcing

The program resourcing:
a. is consistent with the program’s rationale and expected outcomes
b. supports the program’s teaching and assessment strategies

C. prepares pre-service teachers for contemporary school environments
and, where relevant, early childhood education environments

d. considers pre-service teachers’ learning and professional experience
needs across all offered modes of delivery

e. includes staff who have ongoing or recent school-based experience and,
where relevant, experience in early childhood education environments.

Curriculum refers to the Foundation to Year 12 Australian Curriculum or alternative curriculum
frameworks that have been assessed by the Australian Curriculum, Assessment and Reporting
Authority (ACARA) as meeting the requirements of the Australian Curriculum, any curriculum
authorised by jurisdictional authorities, and the Early Years Learning Framework for Australia.
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Standard 1: Program Rationale and Structure

1.4 Higher education Programs comprise at least 2 years of full-time equivalent (FTE) professional
qualification studies in education. They are structured so that a graduate undertakes
configurations a 4-year or longer FTE program(s) that leads to a higher education

qualification(s) in one of the following configurations:

a. a 3-year FTE undergraduate degree providing the required discipline
knowledge, plus a 2-year FTE graduate entry professional qualification

b. an integrated degree of at least 4 years FTE comprising discipline studies
and professional studies

c. combined degrees of at least 4 years FTE comprising discipline studies
and professional studies

d. other combinations of qualifications, proposed by the provider and
approved by the teacher regulatory authority that enable alternative or
flexible pathways into the teaching profession. Prior to approval, teacher
regulatory authorities are to consult with AITSL in relation to program
equivalency and precedents

1.5 Curriculum and Programs prepare pre-service teachers to teach the school curriculum and
learning areas the learning areas of their chosen discipline and/or stage of schooling in
accordance with Schedule 2.

Discipline-specific curriculum and pedagogical studies are consistent with
the core content outlined in Schedule 1.

1.6 Combined Combined programs prepare graduates for teaching across multiple
programs and education settings, e.g. early childhood/primary school or primary school/
specialised secondary school (‘middle school’):

teaching roles a. programs that prepare graduates to teach in both early childhood settings

and primary schools prepare teachers for teaching the curriculum across
both contexts

b. programs that prepare graduates for primary and secondary school
teaching:

e address all the requirements for primary teaching

e address at least one major study or two minor studies in secondary
teaching areas

Note: programs may have a stronger emphasis on teaching particular
year levels (e.g. Years 5t0 9)

c. programs that prepare graduates for teaching in other specialised
teaching roles in schools and other education settings address the
specific content and pedagogy of the specialisation.
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Standard 2: Program Design

2 1 Teacher Standards Program design and assessment processes:

(Graduate level) a. identify where each Teacher Standard (Graduate level) is taught,

practised and assessed

b. require pre-service teachers to show successful performance against all
the Teacher Standards (Graduate level) before graduation.

2.2 Core content Program design and assessment processes require pre-service teachers to
successfully demonstrate knowledge of the core content and meet the core
content learning outcomes as outlined in Schedule 1.

2.3 Teaching The program includes a final year teaching performance assessment that:
performance
assessment -
design

a. reflects classroom teaching practice including planning, teaching,
assessing, and reflecting

b. is a valid assessment of the content of the Teacher Standards (Graduate
level)

c. has clear, measurable and justifiable achievement criteria that
discriminate between meeting and not meeting the Teacher Standards
(Graduate level)

d. is a reliable assessment that includes appropriate processes for ensuring
consistent scoring between assessors

e. includes a moderation process to support consistent decision-making
against the achievement criteria.

2.4 Teaching Providers implement a final-year teaching performance assessment at
performance a point in the program that ensures pre-service teachers have the best
assessment - opportunity to meet its outcomes.

implementation All pre-service teachers are required to successfully complete a teaching

performance assessment before graduation.

Providers participate in cross-institutional moderation activities.

2.5 Pre-service The program is designed to address the learning needs of all pre-service
teacher support teachers and has mechanisms in place (where reasonable) to support any
mechanisms cohort or individual who may be at risk of not being able to participate fully

in the program or achieve its expected outcomes.
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Standard 2: Program Design

2.6 Literacy and Initial teacher education graduates will possess levels of personal English
Numeracy Test language literacy and numeracy broadly equivalent to the top 30% of the
for Initial Teacher  Australian adult population and/or possess high levels of Australian First
Education Nations language proficiency.

Students

a. The Literacy and Numeracy Test for Initial Teacher Education Students
(LANTITE) is the primary means of demonstrating that pre-service
teachers have met the required standard of English language literacy and
numeracy.

b. Providers must support pre-service teachers’ access to LANTITE. Pre-
service teachers who are required to undertake LANTITE are expected to
attempt it before the end of the first year of their initial teacher education
program.

c. For Australian First Nations language speakers, recognition of First
Nations language proficiency by a relevant cultural authority is an
acceptable alternative to LANTITE.

d. Providers must have an established process to confirm recognition of
First Nations language proficiency.

e. Providers must give targeted assistance to pre-service teachers who
need support to achieve the required standard before graduation.
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Standard 3: Program Entry

3.1 Program entry
rationale

Providers describe their program entry requirements which are consistent
with the program'’s rationale including:

a. the selection mechanisms used
b. threshold entry scores applied

c. any exemptions used.

3.2 Program entrant
selection criteria

Providers apply selection criteria for all entrants that are evidence-based
and consistent with:

a. engagement in a rigorous higher education program
b. the program’s requirements

c. subsequent success in professional teaching practice.

3.3 English language
proficiency
requirements

Program entrants must meet English language proficiency requirements for
teacher registration in Australia, either on entry to or on graduation from the
program.

3.4 Graduate entry
prerequisites

Entrants to graduate entry programs have a discipline-specific bachelor
or equivalent qualification relevant to the Australian Curriculum or other
recognised areas of schooling provision including:

a. for secondary teaching, at least a major study in one teaching area and,
preferably, a second teaching area comprising at least a minor study, or

b. for primary teaching and combined primary/early childhood programs, at
least one year equivalent full-time student load (EFTSL) study relevant to
one or more learning areas of the primary school curriculum.

Accreditation of initial teacher education programs in Australia: Standards and Procedures, AITSL
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Standard 4: Professional Experience

4.1 Professional Formal partnerships, agreed in writing, are developed and used by all
experience providers, schools, professional experience sites and systems, to enable
and formal and support quality professional experience.

partnerships These partnerships:

* outline placement components and planned experiences
* gspecify roles and responsibilities for all parties

* identify key contacts for day-to-day administration.

4.2 Professional The professional experience components of the program are relevant to
experience a classroom / learning environment and:
components a. include at least 80 days in undergraduate and double-degree initial

teacher education programs; and at least 60 days in graduate-entry
programs

b. comprise supervised and assessed teaching practice undertaken over
a substantial and sustained period that is mostly in Australia and mostly
in a recognised school setting

c. provide opportunities for pre-service teachers to observe and participate
purposefully in a school / professional experience site as early as
practicable in the program

d. are as diverse as practicable (within and/or across settings)

e. are designed to support pre-service teacher participation in employment-
based and/or flexible pathways (if applicable).

4.3 Professional For every professional experience placement, regardless of delivery
experience mode, location or associated employment arrangements, there are clear
communication mechanisms for the provider to communicate to the school / professional

experience site:

a. the knowledge, skills and experiences pre-service teachers have already
developed

b. the expected learning outcomes for the pre-service teacher of each
placement.

12 Accreditation of initial teacher education programs in Australia: Standards and Procedures, AITSL



Standard 4: Professional Experience

4.4 Professional Providers work with their schools / professional experience sites to assess
experience and pre-service teachers’ achievement against the Teacher Standards (Graduate
the Teacher level) and associated core content including:

Standards a. identifying the Teacher Standards (Graduate level) and core content to be

(Graduate level) assessed

b. providing assessment tools, protocols, practices and guidelines

c. clarifying expectations and roles in assessment, particularly designated
roles for supervising teachers

d. timely identification of pre-service teachers at risk of not satisfactorily
completing their placement, ensuring appropriate support for
improvement.

4.5 Professional Providers support schools / professional experience sites by:
experience
support for
schools / sites

a. identifying and providing professional learning opportunities for
supervising teachers

b. ensuring provider staff (who preferably have current or recent experience
in teaching) are available to offer guidance and support.

Accreditation of initial teacher education programs in Australia: Standards and Procedures, AITSL 13



Standard 5: Program Outcomes and Reporting

5.1 Planfor All accreditation applications include a plan for demonstrating program
Demonstrating outcomes in relation to pre-service teacher performance and graduate
Impact outcomes, including program impact.

The plan identifies processes for how providers will select, collect, use,
analyse and evaluate evidence of program delivery to inform future program
improvements. This will include mandatory evidence required by Program
Standard 5.2, unless this data is not reportable due to the nature and size of

the cohort.
5.2 Evidence Evidence of program outcomes, including impact, is provided, evaluated
of program and interpreted at the end of each accreditation period.
F)utcortr1es and The interpretation of evidence includes identified strengths, program
impac

changes and planned improvements for the next accreditation period.
The evidence requirements include, at a minimum, aggregated data on:

a. assessment data from the teaching performance assessment for all
pre-service teachers

b. data from the nationally consistent, transparent indicators

c. any other pre-service teacher performance and impact data as identified
in the Plan for Demonstrating Impact.

5.3 Annual reporting Providers report annually to the relevant teacher regulatory authority on:
and data

) a. data as identified in the Plan for Demonstrating Impact
collection

b. changes to the program.

Providers also submit data and information for national and/or jurisdictional
collections and participate in quality assurance activities as required,

such as to support local and national teacher workforce supply reporting,
program and provider benchmarking, and to build a cumulative database of
evidence relating to the quality of teacher education in Australia.

14 Accreditation of initial teacher education programs in Australia: Standards and Procedures, AITSL



Sl ISLIV ‘S2INPa00Id puUB SPIepURIS [Bllelisny Ul swelifoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

108[gns e Jo aBpajmouy| 8yl YIM Jeljilue) 810U 8W0d9d Sluspnis se
saniAnoe Buinjos-walqoid Buibus|eyd aiow Ag pamoj|o) 198lgns B Yum Jeljiueiun ale oym sjuspnis 1o) sejdwexs payiom asn pue dojgasp 0l MOH €€}

quenoduwr st siy) Aum pue ‘eonoeld juspuadapul 0y 8onoeld

‘asuodsal ul aonoeid
Pap|0}BIS WOJ) 8A0W 01 Uaym Buipnjoul ‘sesesioul 109lgns e Jo abpsjmous 8yl Yim Ajueljiwe) s Juspnis e se 1depe 1snw seoloeld Buiyoesl AU €'t

isnlpe 0} paau ay} ul IS
SUONN(OS pue jo abpajmouy ‘Aleisew
a|qissod arriauab 0} Alowal BUILIGUIOd-a1 pue BUILIGUIOD Jo Alowaw Buissaooe Aq swajqoid anos o1 eBpajmouy| peurele saldde ueiq ey mop g, SPIeMo} uoissaiboid Butinp
uIelq 991A0U B Ul SIN290 18y}

abpajmouy sislsew uleiq ayl MoH ss920.4d ay} Jo abpamouy €|

‘Buiuses| Joud 0} UOIEULIOJUI MBU S108UUOD
18U} JUBIUOD PaINioNiIs AlJesjo pue ‘Buip|oyeos ‘uononiisul 1101dxe Buipnjoul ‘projIaA0 8ANIUBOD sonpal 0] seonoeld Bulyoes] 8Alo9le 1SoW 8y €21 ‘peojsano anuboo Jo
1daouoo ay} pue Alowaw
JO uonouny ay} Buipnjoul

‘PROJIBAO SAIUBOD JO SBSNED UOWWOD 8Y] PUB ‘SINJD0 PROJISBAO aAIIUB0D Moy Buipnjoul Alowaw Buiom Jo sl ayl g2t

*$5900.d SIU} 0} SIaLeq [enusiod sy} pue $sa00id ‘ureiq ay} ui uonisinboe
siyy asiwndo 0} Moy ‘Alowsl Wial-Buoj ojul Alowaw Bursom yBnoiy) UOITBLIOUI SSAOW Uleld sy} moy Buipnjoul ‘Buiues) jo sseoold sanuboo sy 1’21 abpajmou jo ssad0.d
BAI109)J0 PUE JUBIDILS

UONBLLIOJUI SUIBISJ PUB SUIBS| UIBIQ 8U1 MOH 1sow ay} Jo abpamouy| g}

"PAPIOAER 8Q PINOYS pUB BAI081J8UI S| S80IA0U o) Juiod Bure)s e
se seyoroidde paloalip-118s J0 8sNn Byl AUm SMOUS Tey] 90USpIAG yoieasal ay| 'L’

‘Buiyoeal Joj suoleoldwi syl pue
suonouNy 8AlNdaxe Jo uawdoleasp ayl Buipniour ‘ynpe BunoA o} ybBnoiyl pooyp|iyd Apes woly sdojaasp ulelq s uspnis B Moy JO suoiepunoiayl €11

‘uonisinboe abpajmous| Alepuooss

-99110e4d 10} suoneoijduwt
A|[ea160|01g 10} uoioNJISUl pal-layoes) Jo aouenodwi 8yl pue uolisinboe abpsimous) Alepuooss Ajjedibojolq sa Arewnd Ajeoifojoiq Jo sainesi syl 2Lk W ) seoticu

pajejal sy} Ul (IS pue Jo

"SBLUBYDS PUE S|opoWl [ejusul Jo juawidojensp abpajmouy * Jiadxe, ue
a1 0] 80UBIBJBI UIM JYBNE} 80 PINOYS SIY| ‘1edxe UE Jo Ureiq 8y} SA 82IA0U B JO UIBIG 8U} Ul uonisinboe aBpajmouy Jo sse00id au) Ul 9ouaiafip oyl L'L'L 0} uosiedwod uj Jauses)
,991A0U, B 9q 0] SuesuW

slauJes)| 1adxe SA 89IN0N U 1eym jo abpajmouy |

Juajuo) 8l0H awo2nQ Buiuies

Buiuiea pue uleig ayjl — | JUdjU0D 3109

JUSJUOD 3109 — | NPAYIS



9l

ISLIV ‘S2INPe00Id puUB SPIEPURIS [Bllelisny Ul sweliBfoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

‘Alg1SBW Ulelle 0] pepasu s||iys Jo uoissalboid

8y} pueisiepun way) diay pue Buiules| Jisyl ul aie Asyl alaym Sjuspnis 1esw Jayio yoes uodn pjing 1eyl UOSSa| B UIYNIM SySe) 8ousnbas 0l MOH €12
‘Alowsw wlel-Buoj ul 1l 81epljosuod pue Buiuies| 1sed aaslial sjuspnis djay pue Buiuies)

J1ay) Ul ale Aay) a1aym sjuspnis 19Ul 4aylo yoes uodn pjing ‘eonoeld [easuial pue Buioeds sjelodiooul Jeyl suossa) Jo aousnbas e ueid o) moH 212
‘ssalboid 0] sjuspnIs o) papasu abpamou
wiN|NoLLIND [E2111ID 8y} pUE eale 108[gns e ul Bulules) Jo uoissalfold uowwoo ay) ‘AIsiSewl Jo 82UBPIAS MOYS [|IM SIUBPNIS MOy JO suonduosap

1e9|0 ‘seAnoslqo Buiules| paubije-wnnoLINo Buipnjoul SUOSS8| pue syse] Jo Bulousnbas pue Buiuue|d sleieqiep pue JUsIsyod Jo sainles) Ay eyl |'L'g

Buiousanbas pue Buluueld

Jusu0Y 810D

‘aonoead
|eAallal pue Buioeds
ajesodiooul pue Buibusjieyo
AjBuisealoul swooaq Aay}
1eyl OS SYSEe} pue Jusluod
Bulouanbas pue Buiuueld

S pue jo abpamouy |2

awoonQ bBulurea

sadljoelid |eaibobepad aA10ay3 — g JUdjuo) 310D

‘Suses| urelq ey}

MOY Jo sBuIpuRISIapUN JUSLIND YlIM 101)JU0D SYIALIOINSU Moy Bulpnjoul ‘sy1ALIoINaU Uo pased Seoloyo [euoiionisul Buiew Jo sjoedwl eanebeu sy gL
“wayl senodsIp eyl 9oUspIAS Byl 8qUsap pue (Urelq Ino

10 8sNn 8yl Jo %01 ‘sejA1s Bulules| ‘ureiq 1yBu SA 1o ‘seousbijeiul ajdinw "B'8) uoeoNPS 0} pale|al ale 1Byl SYIAWOINSU UOWILWOD AJuspl 0l MOH ||

syrAwoinaN

Jusju0) 8109

‘uoneniadiad J19y} Jo

1oedwi ay} pue syiAwoinau

uowuwod jo Bujpuelsiapun
pue abpamouy| 'L

awo2nQ Buiuies

Buluiea pue uleig ayjL — | JUdjU0D 3109




/L ISLIV ‘S2INPa00Id puUB SPIepURIS [Bllelisny Ul swelifoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

‘Alessaoau se suondaouoosiul 1981109 10 ‘plojeds ‘sideouod yoes]

-a1 0] saifeleils Buiyoea] 1101jdxe sasn pue ‘Jes|d pue '‘BAIloNIISU0D ‘1sauoy ‘ol1oads si jeyl aoe|d Buiyel si Bulules| se yoeqpas) apirnoid 0 MOH €2
‘pajoadxe

SI Teym puelsiapun sjuspnis 1Byl 0s sejdules 3Iom Jo/pue Xsel o11oads sy 0] palo|ie] BLslLIO YlM Soligns [eluswdojensp asn pue eonpoid 0 MOH €2
‘paurele

A1elsew Jo [aAs] 8U1 Jo Buipue)siepun ue ureb o] yJewyousd 1o piepuels e 1sulee sjuspnis SSesse 0] JUSWSSaSSE aAllewlLINS ubisep 0l MOH €62
'SUONdeoU0ISIW 1UBPNIS UOWIWOD Ajljuspl
pue Bujuoseal Jiay) alejnoe o siuepnis 1dwolid o1 Buluolisenb [eio palebie) 1o s8zzinb %oInb ‘sdijs 11X S YyoNns Sjuaussasse Aax-mo| ‘ojduis Jo

asn ‘sidwexs 1o} — aoe|d Bue) sI Buiuies| se Bujules| Juspnis INoge uoieuioul Jaidiaiul pue Jeyieb o} seonoeld JUsUWISSOSSE SAIIBWIOL 8SN 0l MOH  2'€'2
‘Mmouy Ayl Muiyy 4o ‘mous| Aeyl 1eym Buissesse ybnolyl

Buiules| Jioyy Ul s uspnis e aleym BulApiusepl Ag Jom Jo 1un mau e Bullels aiojeq ‘|ans| ajelidoidde ue je uosss| Alojonpoiul ue youd ol moH  |'E°2

)0BqpPa8s) PUB JUSLISSASSY

‘Buiuses| poddns

pue ‘yoeqpas} pajabiel

apinoid ‘uononaisul isnlpe

‘ssalbo.id ayenjens oy

saonoe.id Juswssasse

paseq-aouapIind

Jo abuel e 100]08
Ajennoaye o Anjiqe uy €2

‘awi Bulules| pue Buiyoesy jo uonodold able| e Jussaidal Jou pinoys Buinjos-wsjgoid Juspusdepul Aym pue (syse) Buibus)ieyo

Klenissaiboid asnoeld o) seniunyoddo sidwe Jeye ‘a'1) Aousioloid ssyoeoidde Juspnis B 80U0 8Alo8le Ajuo si Buiajos-wa|qo.d uspuadepul AU 922
"SUOSS9)| JO ©oUBNDBS IO UOSSY

e ul asnoeld 0] seniuniioddo sjdwe spnjoul 0] uejd pue uonualal ejowold o] aonoeid [eoal Buibusjeyo Ajereldoidde Jaalep pue dojeasp 01 MOH S22
‘JuaIojold 8Jow 8W029q sluspnis se Bulp|oyeds Jo [eaowal aaissalboid

e AQ pamo||o} ‘ysel syl a18|dwod 0] Moy sjelisuoulap Aleslo ey sejdwexs payiom, YyBnoiyl JUsiuod pue S||iMs mau [apow Apoldxe 0 MoH 22
‘DBOJIBAO BAIIUBOD 8oNPal 0] ‘YSE] 8y} O] pare|as Ajjoalip

10U Uonewllojul Buipnjoxs ‘awi} 8Uo 1e pue 8de|d suUOo Ul SYSE] payunyd asay] 818|dwoo 0] palinbal uonewlojul e Bunussaid Jo souenodwi ay| €22
'sjeoB paulep-|lom Yum syse) ajqesbeuew

‘|lews 01Ul payunyo ‘ules| 0] paloadxe ale suspnIS 1eym Jo uoieue|dxe Jes|o e Buisn ybnolyl ¥sel e Jo uononisul uibaqg AjoAosie 0l MoH 22’2
‘suleg)

ulelqg s uspnis B Moy 0] 1899 puslie pue aAloslle Alybiy are seonoeld Bulp|oleos pue Buljspou ‘Buiyoes) 1101jdxe SMOyS 1eyl 8seq yosessal ay| |'2'g

Buipjoyeos pue Buijlspow yoljdx3

Jusu0) 810D

‘SuJes| uleuq s juspnis
e moy Joddns 1eyy
saonoelid Buipjoeos pue
Buljepow ‘Buiyoes) oidxa
S pue jo abpamouy 22

awo21nQ Buiuies

saoljoeid |eaibobepad aA1}oay3 — g JUdjuo) 310D




8l

ISLIV ‘S2INPe00Id puUB SPIEPURIS [Bllelisny Ul sweliBfoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

"UOIUBAJB)UI JaY1IN} 10} paau ay) Buionpal

Ul ainseaw aAI109104d B SE Jayoea] WOo0ISSe|O 8yl Ag palaaljep uononisul Alfenb-ybiy jo 10edwi aAijisod ay) Buimoys aouspine yolessal ay| £9¢
“MIOMaWwely palsil-iinw e Jo uoneiuswa|duwl aAlasgo o) Alunuoddo ayy yim ‘Buinias WO0ISSE|D B Ul SHIOM MIoMaWwel) palsl-iinw e MOH 292
"9AN091Ie SI 1l Aum pue 1oddns jo welsAs paien-ninw e Jo Alosy) Buiuuidispun pue sjuswae [eluswepunjayl 19z

‘WO0ISSEB|D 3y} ul
| Jan wawsajdwi Ajjeanoead
0} Moy Ul ||MS pue saonoeid
Buiyoea) paseq-aousapine
0} diysuoiiejas 10a.41p ay}
‘Yiomawel) SS1IA ue jo

(SS1IN) Moddns jo swalsAs pasan-nn Aloay} Jo abpamouy] 92
's1deou09 [edirewsyrew Buiuuidispun ul Aousiolold sayoeoldde uspnis e 8ouU0 Buinjos-walgo.d Juspuadapul Jo souenodwi 8y #'G'g
‘S’ prepuels
Ul paulno se salpnis [eaolbobepad pue wnnouInd oivads-suldiosip pue auljdiosip 03 sjeudoidde se s||iys Bunuiy) eieuab pue ‘seibarells pue
Buuiyl eonewsayrew :(oreigable pue ‘[eonsnels ‘[eoiydelt ‘Jeneds ‘eousuunu) s|iiys pue s1deouod [edliewsyrew Buiuuidiapun Jo UOIBUIQUIOD
e ybBnolyi Jusiolold 810w BW028q SIUBPNIS Se Bulp|oleos Jo [erowal aaissalboid e Ag pamojof uononiisul Aoesawunu 1101jdxa 1aAljep 0} MOH  €'G'Z ‘Buiuoseal pue Buirjos
wa|go.d ‘Buipueisiapun
“WNINOLLIND Solfewaylew 8yl puoAaq pue ulyim [eusiew yim juswabebus pue jo Buipueisiapun sjuspnis saaoidwl ‘Kousnyy 40 Bupjing pue
pue WN[NoLIND 8y} JO Seale |[e Ssoloe anbiilud pue ‘8sInodsip ‘Bulutes| jo Jusuodulod [eluslepun) e s Aoelawinu SMOys eyl yoleasalayl  g'G'g sonewayew ,:..w m.c_sommz
‘Buiuoseas pue Buinos wsjgoid ‘Aousny ‘Buipuelsiapun salousioyoid noldxae ayy Buipnjoul
N0y 8y} pue ‘Ajjiceqold pue sonsiels ‘Jusiainseaw ‘Aljawosh ‘eigabe Jaguuinu :SolleLsyeW JO SPUBLIS XIS 8y} Jo Bulpueisiopun [enideouody  |'G2 ‘Aoesawinu jo Buyoes)
9AI}09})d 9y} Ul dsiJadxd
AoelawinN Je)ew 109lgns ajeudoiddy gz
‘G'| prepuels "ys!|Bu3 ueyy
Ul pauIpno se saipnis [eaiboBepad pue wnnowInd oioads-auldiosip pue auldiosip ybnoayl uononisul Buium pue Buipeal Jaaiisp Apoldxe 01 moH €72 J18y10 syoalqns ul Bunum
pue Buipea. jo Buiyoesy
"9oUBWIONSd DILBPEOR |[BISAC JIBY] SB ||oMm SE ‘[euslewl yum Juswabebus pue Buipueisiapun Jo1jdxa ay) pue Buipess
olWepEd. Sjuspnis saAcidull Jusluod loads-auldiosip 01 palojiel uononiisul uoisuayalduwlod Bunum pue ‘Buipesl 1oldxe smoys 1eyl yoleasal ayl  gv'e >_Lmo.c._ soiuoyd 0 mc_gomwﬁ
‘obenbBue [elo pue uoisuayaiduwioo ‘Alejngeaon ‘Aousny ‘soluoyd ‘ssausieme dllwsuoyd sjuswale Buimoyoy nolidxae ayy Buipnjoul
ay1 Jo} saonoeld Buiyoeal yoldxe pue oiewslsAs ybnolyl peal 0] sues| urelq ayl Moy 0 SpUsiie Jeyl uononiisul Buipeal aA108}a JaA|op 01 MOH  |'H'g “Aoeiay jo Buiyoea)
9AI}09})d 9y} Ul dsiiadxd
Aoeuay Ja)ew 109lqgns aeudoiddy g

Jusju0) 8109

awo21nQ Buiuies

saoljoeid |eaibobepad aA1}oay3 — g JUdjuo) 310D




6l ISLIV ‘S2INPa00Id puUB SPIepURIS [Bllelisny Ul swelifoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

"S8UIIN0J PUB ‘S3|NJ 8|qISIA ‘80.ds Jo osn Jua)sisuoo ‘siduioid Jo UOIeD0] JUSISISUOD ‘JUsLISBURIIE LWOOISSEIO ‘9|dLUBXS 0} — JUSLUUOIIAUS

WIO0ISSE|D Ul 9ouelLeA Buionpal Ag SJuspnis 10} JUSWUOIIAUS ajes pue ajgelolipald e aeald 1ey saoioeld Juswe|dwi pue ueld 0l MOH €'’

"SBUWOIIN0 JUBPNIS PUE INOIABYSQ WO0ISSE|D Uo sdiysuolie|al aanisod Buipjing jo 10eduw aAilsod syl SMOYs 1eyl 80UspIne Uyoleasal ay| g'€'g
‘pasiieal 8q Ued sjeob asoy] Jeyl 0S WOOISSEID 8y} Ul 83l SHOO| Jusuiadlojulal Jusisisiad

pue JUSISISUOD Jeym pue ‘sjeob 18s 0} SJUsPNIS YliM 81eioge]j0d 0] Moy Buipnjoul sjeob juspnis s|geAsiyoe pue snofiquie 18s AjgAiloale 0l MOH |’

‘s|eob pasijeuosiad

pue s|jqeAsiyoe
‘snoiiquie Bumes pue
‘ainjonys Buipinoad
‘sdiysuonejal aniusod
Bulp|ing ‘suoneloadxa
ybiy Bumes Buipnjoul
‘saonoeid annoeold Aidde

seonoeid aAoBOId pue asnoeid o1 Ayjiqe uy €€
"1ioJJe Juspn]s sabpajmoudo. Jey) orqpas) aAlisod pue oljioads Jo asn pue peoj aAuboo Buionpal
‘uoredionted saBeinoous Jey) Buluonsanb aANos)je ‘UONONSUI 1I0IdXe PUB Jes|d ‘SUOSSS| PaInonJ]s JO 8sn 8yl opNjoul PINoYS Seonoeld €2
‘InoIneyaq palisepun Bunuarald ul aAnosye Apenonsed are seonoeld onioads Aym JUBLLLIOIIALD
Buipnjoul Jnoireyaq aAlisod pesealoul pue seonoeld [eoibobepad eAilos)e usemieq diysuoie|al syl SMOUS Jeyl 90USPIAS UYolessal oyl gg'e Wo0ISEE[D BAmSod
S90UaNbaSLOD JO BUIPUEISIOPUN PUE AJIGEIUNODOE-}|SS 1a118q ‘LUOIBAIIOW parcidul Ul pue ‘djes ‘painjonis e
S)INSa1 11 AUM PUB JUSWSASILOE PUE JNOIABYSJ JUSPNIS U0 aABY Suoeloadxe yBiy pue Jesjo syoedul sasod syl SMOUS Jeu} 80USPIAS Uolessal ay|  |'Z'S Buiysiigelss ui ssunnol
pue sajnJ Jo 8|04 aY} JO
seonoeid aAoBOId Buipuejsiepun Buonsy z'€
“(ixeu ay1 01 AiAnoe
2u0 wolj Apoinb Buinow oy sjooojoid “68) suoiisuel o) pue (,op NoA ‘op am ‘op |, 10 smesBll, ‘ sareys Jied, se 4yons suoissnosip ssejo o dnoib
|rews Joy sjoo0joid “B:8) senianoe Buiuies| Jo sadA} Jualayip 1o} (Suonosjies UoSsa| | SMou-op, ‘B'8) suosss| Jo pus pue BuluuiBag syl e pasn &g ued
1eUM 8PNOUI PINOD SIYJ “UOSS8| B Ul Way) 8SN 0] MO PUE 8AI08le 8q 0] Yotesasal auyl AQ UMOUS aJe Jey) seunnol pue sajni jo sejdwexe oyoeds  t'1'g
"aA108)je 8q 0] SJUBPN]S 0] padlojulel pue Jybne Apiolidxe eq o) pesu
SauNNOoJ pue s8jni AYm pue SaulNol PUE S8|NJ pauljap-[lem pue Jes|d Buioiojuial pue Buidojeasp Jo 10edwl 8y} SMOUS JeU} 80UspIAe yolessal 8] €'1'C
"WO0ISSE|O 8U) O] UoNISUe] USWILOI|AUS
0] palioddns 1seq ale Asy) 1eu 0s Bunles sousiedxe [euOISSaj0id B Ul Seunnos pue sajni Buisn asnoeld UBD sieyoes) 8olnles-aid moy pue UsUp, g L' e
"aw] Buluies| pajsem aonpal 0] suononisul 0] Apoinb pue ‘sjes ‘painjonus e
puodsal 0 sjuspnis 8BeIN0oUS 1By} SIIGeY Bullies| Bulieslo U0 pasnoo) aie Jey) Sand JO ‘SaUlN0J PUE S8|NJ SAI108}e asn pue dojeAsp 0} MOH  |'I'S Buiysiigelss ui ssunnol
pue sa|nJ Jo 9|0. 8y} JO
sauinol pue sajny Buipuejsiapun Buonsy |'s

Jusu0) 810D

awo21nQ Buiuies

Juswabeuepy wooisse|) — € JUUO0 310)H




0c

ISLIV ‘S2INPe00Id puUB SPIEPURIS [Bllelisny Ul sweliBfoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

"SHIOMBWERI] 8S8U]

yim Ajeanosye sebebus Jayoes] B Moy pue INOIABYaQ aAIlsod 0} syiomawlel) Jo sasse20.d ‘ seyoeoidde |00yos joym, UOWWOD jo saidwexy  |'G'e

SyJoMauIel) INOIABYS] |00YDS-8]0UM

syJomawel)

InoiAeyaq |00yos-ajoym
uowwo9 jo Buipuelsiapun
[euonepunoy

S'e

‘Bumes wnonoeid e ul asiioeld o1 papiaoid aq
os|e pjnoys saniunuoddQ “Inoireyaq paroadxe UO SNO0) YoIYm pue WOOISSE(O 8y Ul suoieloadxa ybiy 821ojuial Yolym ‘Hoeqpas) [eqion
pue suonoaliod-aid ‘sydwold aduis se yons senbiuyos) uonusAialul Alies Jo 8sn ay) Buipnjoul sesuodsal aslieayal pue ueid-aid 0 MOH €4S

‘suonejoadxe Buroiojulal pue Bumas Agq Jnoineyaq aanisod 1dwoid o1 Bulspow siyl o} uiod
Auondxe 01 moy pue (swin uo Bulaq pue ‘pasiuebio Bulag ‘suoioeisiul [(Nj1oadsal Se yons) INoIABYaq Palisap [opoW AjoAIl08}S Ol MOH  g'¥'S

‘sesuodsal Buieeoss pue ‘pe1oadxe ‘Wed [BgISA-UOU puUB [egIeA YlM paiied Usym SAI108}19 1S0U

S| Alefes ulejulew pue suolje}oadxe a0Iojules 0} INOIABYSQ JUspN]s 0} sesuodsal euoiiodoid pue JusisISuoD Aym SMOYS Jey} 90USPIAS UyoIeasal 8yl |'y'e
Inoineyaq Buibeuepy

Jusu0) 8109

"Inoineyaq
pajisapun ay} uey} Jayjel
Jnoineyaq palisap ay}

0} uonuaye sanlb 1ey
)}oeqpas} pue Buijjppow
Jnoineyaq ‘sasuodsal
leuoniodoid pue jus)sisuod
‘wed Jo asn ay} Buipnjoul
‘SIX8JU0J WOOISSE|D

ul Jnoineyaq abeuew
Ajannoaye pue Ajaaiisod
1ey} sanbiuyosy Ajdde

pue asnoeud o} Aljige uy

7'e

awoo)nQ Buluies

Juswabeuepy wooisse|) — € JUUO0 310)H




12 ISLIV ‘S2INPa00Id puUB SPIepURIS [Bllelisny Ul swelifoid uoiieonps Jeyoes) [efiul Jo UoIe)paiody

‘uoeonpa pue ‘yiesy ‘AbBojoyoAsd ‘'sonsinbull ‘sidwexs 1oj — sauldiosip Jo
abuel e wouy asiiadxe Jayew 10algns sjeldoldde yum uoeloge||0o ul padojeasp ag PINoYs Jusluoy) "SWOO0ISSE|D Ue|essny Ul aousfeaald ybiy yim

SP&auU U0 SNO0} B Ylim ‘Joased Jiay) Bulinp Jejunoous Aew Jayoeal e 1eyl Sallljigesip pue spasu o110ads Joj} Je1eo 0] seyoeoldde paseq-a0uspine 8yl £
‘AljIgesIp 1noyum Sjuspnis Se Uolieonpa
JIay} Ul $8210Yy0 pue sanuniioddo swes ayl aAeY pinoys ANjigesip yiim sluspnis 1eyl 81e1s Yolym ‘Go0g ‘Uuoieonps 1o splepuels Alljigesig eyl se
yons Aojjod [euoieONPS 8100 PUE gE6| 10V UoeuIluLosIq Aljigesia ylleamuowiulo)) ayl Aq pauiep se siuswaius [ebs| pue (6861 ‘Siybiy s,usipiiu)
UO UONUBAUOD NN 8yl ‘B8) siuswaaife [euoiieussiul Buipnjoul 1Joddns pue uoisn|oul 0 parejas suolehliqo pue ssioljod ‘suoeinbal ‘uoieisibe| syl  zv'vy ;
Hjgesip
‘spunolbyoeq pabelueApeSIp WOJJ JO SPasu [eUONIPPE Ylim yum sjuapnis Buipnjoul
asoy1 Apenoilied ‘sjuspnis Jo Aliofew 1seA syl Jol aAllos)e Alybiy aJe 1usluoo 8100 ay] Ul paulino $a2110eld MOy SMOUS 1Byl 80USPIAS YoJeasal ay|  |'i'y ‘spaau Bulules| asionq v
'seonoeld 8say] Ul Jayoea] [enplAipul Ue Jo Alljigisuodsal pue ajos eyl Buipuelsiepun pue ‘Buinjos
wie|qo.d pue Buiuueld aAleioge|j0o pue sarepdn Buiutes| yonol-1ybi| ‘uonesiunuwod aAlisod Aem-om) Buipnjoul ‘Aojdwie Aew S|o0yds S8oll0eld  Z'€v
‘Buiues| jo Buiuies) 1oy
abels Juapnis 0] arelidoidde Buluies| eyowoid o1 saljiwe; yim Buibebus 1oj seyoeoidde aA109))e 1SOW 8yl SBUIIN0 eyl 90USPIAS YoJeasal ay] 'SV juswabebus Ajjweq ¢
'sdnolb oy1oads 10edwi Ajosianpe saselq
9S8y} MOY pUB WOOISSE|D 8Y] Ul S8pNiille pue ‘sinoineyaq ‘seoljoeld 108)e SMalAplIom pue sdnoif 8sIsAp INOge SuoiduwnNsse pue Saseiq MOH  ¥'g'
‘sjuapnis suolieN 1sil4 pue g/7v3 Buipniour sdnolb aslaAip
10 saAl0adslad ay) enjeA pue pueisIapun 0} ‘1Xe1uU09 [eD0] 8yl Ul PUEB ‘Bl[eJiSNy Ul SBIIUNWILOD pUB SWOOISSE|D UIYIM ANISIBAIP [BIn)Nd 8yl INoqy  £21
's90n0eld J8aJed BUIAOAS-IoAS SB AlIAIXS|J8) pUB UON08|i8)-||8S
10 eouenodwi ay1 pue juswdoasp [einynaJsiul Buiobuo Jo 1deouodo 8yl 22
sjuapnis
‘9on0eId Buiyoes) [euoisssjold a/1v3 Buipnjoul
BuioBuo aAno8le 10 WsIUByOsW 8100 B SE pue Buiim dlwspeoe yiog Jo} Alinbul-jes [eonuo ul jJuswabebus ybnolyl Ayeuonisod jo 1dedouoo 8y |'gy  ‘ssausaaisuodsal [einyng z'v
‘asiuadxs Joyew
108lgns onusyine pue areudoidde yum sdnolf suoien 1sJi4 [B20] Yim UOIBIOge||00 Ul padojansp 1X81u00 SUONEN 1SJi4 [BO0] 01 palejal JUsiuod 18n0)  G'L'y
“IX91U0D WOOISSE|D B Ul 8YI| YOO Ued 1l Jeym Jo sajdwexe [eodnoeld alojdxe pue Alaes [einyno jo 1dadouod ayi yoeay ApoNdx3  v'1'y
*90110B.d Ul 81| 00| UBD S8IIUNWILIOD pue sajjiuie) yim Juswebebus sleldoidde reym yoes) pue sjuspnis
SUOIEN 1SJI4 10} SBUWOJINO |NJSS820NS SALP O] Saljie) pue Saiiunuwwod yim Buibebus jo 1oedwl 8AIsod 8yl SMOUS Jey] 90UspIAe yoleasal ay| €11
‘'sdnoib
JUBJaJJIP UO UONESIUOJ0D JO J1oedwl paueA pue Aloisly ‘ebenbue| ‘eanocadsied ‘einyno Buipnjoul ajdoad suoneN 1S4 SSOI0. pue Ulylm AlISIBAp 8y gL'y
saAnoadsiad pue
's108lgns pue sainyno ‘sajdoad
sebels ssoloe Ajuond WNnNoLLIND-SS0I0 S8INYNYD PUE SaLI0ISIH Japue|s| 1.l Sa1i0] pue [eulBluogy WNNoLIND Ueleasny a8yl Ul PaIsAod Jusluod ay] 'Ly suoneN 1S4 |'v

JUsU0) 810D

Baly SN204

Buiyoea] anisuodsay — ¢ JUsjU0) 3109




Schedule 2 - Equivalent full-time student
load requirements

Primary programs

All primary programs must include study in each of the learning areas of the primary school
curriculum sufficient to equip teachers to teach across the years of primary schooling.

Undergraduate programs — mandatory content requirements

Discipline and discipline-specific curriculum and pedagogical studies' comprise at least one half of the program
(i.e. normally two years of full-time-equivalent study), including at least:

a. English/literacy — discipline and discipline-specific At least one-half of a year EFTSL, including at least
curriculum and pedagogical studies one-eighth of a year EFTSL for early reading instruction?
b. Mathematics/numeracy — discipline and discipline- At least one-quarter of a year EFTSL

specific curriculum and pedagogical studies

c. Science — discipline and discipline-specific curriculum At least one-eighth of a year EFTSL
and pedagogical studies

The remainder of the program may be structured to include extension or specialist studies in priority areas or related
curriculum areas.

Graduate entry programs — mandatory content requirements

Graduate entry programs must include one year of full-time-equivalent study of discipline-specific curriculum and
pedagogical studies across the learning areas of the primary school curriculum, including at least:

a. English/literacy — discipline-specific curriculum and At least three-eighths of a year EFTSL, including at least
pedagogical studies one-eighth of a year EFTSL for early reading instruction?
b. Mathematics/numeracy — discipline- At least one-quarter of a year

specific curriculum and pedagogical studies

c. Science — discipline-specific curriculum and At least one-eighth of a year EFTSL
pedagogical studies

These programs may include up to one quarter of a year of full-time-equivalent study of relevant discipline studies
as elective units which could be undertaken by applicants who do not fully meet prerequisite discipline study
requirements.

1. Discipline-specific curriculum and pedagogical studies contribute to the requirement for at least two years of equivalent
full-time student load (EFTSL) in professional studies outlined in Program Standard 1.4.

2. Early reading instruction should address evidence-based practice across the following elements: phonemic awareness,
phonics, fluency, vocabulary, comprehension and oral language.
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Secondary programs

Discipline-specific curriculum and pedagogical studies must prepare graduates to teach across the years
of secondary schooling.

Undergraduate programs — mandatory content requirements

Secondary programs must provide a sound depth and breadth of knowledge appropriate for the teaching area(s) the
graduate intends to teach.

These programs must provide discipline studies:
a. of at least a major study in one teaching area, and Equivalent to three-quarters of a year EFTSL®

b. preferably a second teaching area, which must Equivalent to half a year EFTSL*
comprise at least a minor study.

In addition, these programs must include:

c. discipline-specific curriculum and pedagogical At least one-quarter of a year EFTSL for each
studies.® teaching area

Graduate entry programs — mandatory content requirements
These programs must provide:

a. discipline-specific curriculum and pedagogical At least one-quarter of a year EFTSL for each
studies.® teaching area

These programs may include up to one quarter of a year of full-time-equivalent study of relevant discipline studies as
elective units that could be undertaken by applicants who do not fully meet prerequisite discipline study requirements.

. Study undertaken for a major study will be equivalent to a total of three-quarters of a year of successful EFTSL, usually
comprising sequential discipline study taken over three years. In most programs, this equates to six units, with no more than
two at first-year level and no fewer than two units at third-year level.

. Study undertaken for a minor study will be equivalent to a total of half a year of successful EFTSL, usually comprising
sequential discipline study taken over two years. In most programs, this equates to four units, with no more than two at
first-year level.

. Discipline-specific curriculum and pedagogical studies contribute to the requirement for at least two years of EFTSL in
professional studies outlined in Program Standard 1.4.
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National accreditation procedures

These procedures apply to stage one and stage two.

Accrediation panel

Accreditation report

Accreditation decision

Provider obligations

Evaluation and review
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1.1

1.2

| B | Program application

Preparation and timeframes
Providers are required to submit applications for accreditation to the teacher regulatory authority.

Generally, providers must apply for accreditation to the relevant teacher regulatory authority no
later than 8 months before either:

* the program commencement
* the program’s accreditation expires.

Teacher regulatory authorities support providers to prepare stage one and stage two applications,
ensuring they contain the required evidence and documentation.

Before starting an application, providers should:
e discuss the program with the teacher regulatory authority
* read and understand the Guidelines.

The Guidelines support implementation of the Accreditation Standards and Procedures. The
Guidelines:

¢ include templates, advice and guidance materials to support providers, teacher regulatory
authorities and panels

* promote consistent assessment and a rigorous accreditation process.

Combined primary and early childhood education program
applications

Programs that prepare graduates to teach in early childhood settings also need to meet the
Australian Children’s Education & Care Quality Authority’s requirements.
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1.3 Cross-jurisdictional programs

Providers delivering or intending to deliver an on-campus program across multiple jurisdictions
must apply to the teacher regulatory authority in the jurisdiction where the provider is formally
established or governed. This teacher regulatory authority becomes the lead teacher regulatory
authority.

The lead teacher regulatory authority is responsible for:
* sharing the application with relevant teacher regulatory authorities

e confirming that the program meets jurisdictional requirements for on campus delivery in each
jurisdiction.

‘Y For more information about cross-jurisdictional programs, see the Guidelines.

1.4 Application submission

Applications are submitted to the teacher regulatory authority, and include:

* acompleted application using the templates provided in the Guidelines (and/or those provided
by the teacher regulatory authority)

* full program documentation in support of the application

* any additional evidence that demonstrates the program meets the National Program Standards.
The teacher regulatory authority will review the application and determine whether it:

¢ includes all relevant documents

* addresses all National Program Standards.

If there are any gaps, the teacher regulatory authority will liaise with the provider to clarify or add
information.

For cross-jurisdictional programs, the lead teacher regulatory authority will share the application
with relevant teacher regulatory authorities to ensure it addresses jurisdictional requirements.
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2.1

2.2

Preparation of panellists

Teacher regulatory authorities identify and nominate individuals to train as initial teacher education
accreditation panellists (panellists). Panellists are chosen from across the teaching profession,
including schools and providers.

AITSL trains panellists, equipping them to assess applications against the National Program
Standards. AITSL also provides panellist refresher training and specialist training for panel chairs.

‘Y For more information about panel training, see the Guidelines.

Convening a panel

The relevant teacher regulatory authority convenes a panel to assess the application.
Panels comprise a minimum of 4 panellists, including:

* a chair, nominated by the teacher regulatory authority

* an interstate panellist to support consistency in assessments across jurisdictions.

Each panel includes people with a range of expertise and experience relevant to the program
being assessed, such as:

e initial teacher education provider staff

* jurisdictional education authority or teacher employer staff

* principals or school leaders

* registered teachers

 gpecialists or experts in relevant education areas, including core content.

When needed, panels can co-opt people with specific expertise to provide advice.

The teacher regulatory authority nominates the chair of the panel and advises AITSL that an
application has been received. AITSL organises an interstate panel member.

An executive officer from the relevant teacher regulatory authority, who has completed panel
training, supports each panel.

For cross-jurisdictional programs delivered on-campus, the panel should include representatives
from every jurisdiction where the program will be delivered.

‘Y For more information about panels, see the Guidelines.
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2.3

2.4

Individual panel member assessment

Before the panel meets, each panellist:

* receives a copy of the provider’s application and any supporting documentation provided
by the teacher regulatory authority

* individually reviews all the documentation and makes a determination against each National
Program Standard, using the Guidelines to support their judgements.

Panel meeting

At the panel meeting, panellists discuss their individual determinations against the National
Program Standards. To gain accreditation, panellists must agree the program meets all
National Program Standards.

If the panel finds that a National Program Standard is not met, or further evidence or
clarification is required, this is noted in the draft accreditation report (see section 3.1).

Interaction between a panel and the provider occurs at the discretion of the teacher regulatory
authority. The panel may undertake a site visit, hold a teleconference/ videoconference or
meet face-to-face with key provider personnel to seek further information in support of an
application.
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3_ % Accreditation report

3.1

3.2

Draft report

The executive officer prepares a draft accreditation report on behalf of the panel:
* outlining performance against each National Program Standard
* identifying any areas where the panel needs further information.

Once the panel approves the draft accreditation report, the teacher regulatory authority sends the
report to the provider.

The provider responds to the draft report and works with the teacher regulatory authority to decide
a timeframe for their response (typically 6 weeks). This time allows providers to:

* address any evidence gaps
* clarify any identified issues
 action changes to address the panel’s findings.

* |f a panel identifies that further evidence is required to support an application, the number of
requests to the provider for further information will generally be limited to two occasions.

Final report

The panel assesses the provider’s response to the draft report and agrees its final decision.

The executive officer prepares a final report on behalf of the panel outlining the accreditation
recommendation.

A panel can recommend that a program:

* be accredited because it has met all National Program Standards

* be accredited subject to conditions and timeframes, e.g., if required by jurisdictional legislation
* not be accredited, specifying which National Program Standards the program has not met.

The final report is approved by the panel and submitted to the teacher regulatory authority.
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Accreditation decision

4.1 Role of teacher regulatory authority

The teacher regulatory authority bases its decision on the panel’s final accreditation report and
advises the provider of the outcome.

For cross-jurisdictional programs, the lead teacher regulatory authority shares the accreditation
decision with relevant teacher regulatory authorities.

The teacher regulatory authority sets the length of accreditation for each program (no longer than
5 years).

The teacher regulatory authority sends AITSL a summary of the final report.

4.2 Appeals

Providers can appeal the accreditation decision in line with the relevant teacher regulatory
authority’s legislative, policy and administrative requirements.

4.3 Program extensions

The teacher regulatory authority notifies AITSL of any extensions to the accreditation period and
the reasons for the extension

4.4 Publication of accredited ITE programs

AITSL publishes a list of all accredited initial teacher education programs.

Teacher regulatory authorities publish a summary of each accreditation decision, using an agreed
national template.
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5.2

Provider obligations

Annual reporting

Providers report annually to the relevant teacher regulatory authority on:

 data as identified in the Plan for Demonstrating Impact (Program Standard 5)

e changes to the program.

Providers also submit data for national and/or jurisdictional collections as required.

For cross-jurisdictional programs delivered on campus across multiple jurisdictions, the lead
teacher regulatory authority is responsible for ongoing monitoring, moderation and reporting
processes. Other relevant teacher regulatory authorities can also take part in these processes.

If annual reporting identifies a risk, the teacher regulatory authority may request more information
from the provider. In high-risk cases, the teacher regulatory authority may ask a provider to reapply
for program accreditation ahead of schedule (where legislatively possible).

Program changes

Accreditation is granted on the basis that the program will continue to be implemented as
accredited by the teacher regulatory authority.

Providers must notify the teacher regulatory authority about any changes they wish to make to an
accredited program. The teacher regulatory authority then decides whether:

* the program continues to meet the National Program Standards and is approved by the teacher
regulatory authority

* the change is significant and requires a stage one accreditation application.
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Evaluation and review

AITSL, in partnership with teacher regulatory authorities, teacher employers, providers and other key
stakeholders, undertakes a range of activities to determine if the accreditation process is having the
desired impact on program quality and the preparation of graduates over time. This includes:

* evaluating and reviewing the Accreditation Standards and Procedures periodically
* evaluating panels’ training and operation

* coordinating and collating authoritative research and evidence on the quality assurance of initial
teacher education

* analysing data collected through the accreditation process.

Reports detailing the outcomes of this work will be made available to Education Ministers (or delegates)
as needed.
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