User guide to feedback
implementation resources
Evidence-based practices are unlikely to take hold
within a school unless there is a clear implementation
plan. Crucial to the success of implementation is
ensuring that you have established an evaluative
framework in which to measure the impact of the
change.

The resources provide support across key phases
of implementation, however, educators will need
to determine the feedback practices they adopt,
what further information they need, and how they
will work with staff to manage and monitor the
changes in their context.

AITSL in partnership with Evidence for Learning
has published resources to help school leaders
and teachers introduce evidence-based feedback
practices. This guide provides an overview of the
resources that are designed to build knowledge
about effective feedback and to support planning,
implementation and evaluation.

Numerous processes exist for introducing new
practices into a school and for evaluating their
impact. The Impact Evaluation Cycle is one
such framework that outlines a process from
identifying the need to take action through to the
evaluation of the chosen approach.

Four phases of implementation
The feedback resources have been aligned to four basic phases of implementation:
Readiness

Planning

Implementation

Evaluation

Determining whether
you are ready to plan
for implementation or if
further work needs to be
undertaken initially.

Building knowledge
about evidence-based
feedback and making
key decisions about
feedback practices that
will be introduced and
the support systems1
that will be provided.

Enacting the plan,
monitoring progress and
adapting the feedback
practices or support
systems if required.

Analysing data to
understand the impact
of the focus on feedback
and making a decision
to continue, adapt or
cease the approach.

These four phases and the resources contained in each should easily work with the Impact Evaluation Cycle and
behaviour change models, such as the AITSL Leadership Profiles Behaviour Change model.
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The support system refers to how the school is supporting teachers to focus on feedback through resources, coordination,
monitoring, professional learning opportunities and alignment with school priorities and processes. The support system aims to
reduce variability in the quality and fidelity of a new approach.
Domitrovich, C E, Bradshaw, CP, Poduska, JM, Hoagwood, K, Buckley, JA, Olin, S, Romanelli, LH, Leaf, PJ, Greenberg, MT &
Ialongo, NS 2008), ‘Maximizing the implementation quality of evidence-based preventive interventions in schools: A conceptual
framework.’, Advances in School Mental Health Promotion, vol. 1, no. 3, pp. 6-28

Readiness

Planning

Implementation

Evaluation

Readiness
Are you ready to introduce a change in practice across your context?
Resources available
Readiness

Planning

Implementation

Readiness check – Use with the leadership team, a small group
overseeing implementation or all staff to identify structures,
systems and processes already in place that can be used to
support the implementation of feedback practices.

Evaluation

Readiness check
Use this tool to:
• assess how enhancing feedback practices aligns with activities and
priorities within your context
• identify the current resources and structures in place that can support
implementation of effective feedback practices
• determine where work may need to be undertaken prior to planning.
Enhancing your understanding of feedback practices by reviewing the
feedback Spotlight and a selection of the feedback case studies will assist in
completing the Readiness check.

School improvement priorities and documentation

Rate Alignment

Rate the alignment of our focus on feedback practices to:

3
High

2
Medium

1
Low

0
None

• Strategic plan and priorities
• Teaching and learning initiatives and programs
(e.g. focus on STEM)
• School-wide curriculum, benchmarking and assessment
documents and tools
• Classroom teaching strategies (e.g. feedback)
• Government and/or sector policies and priorities
Total score

Decision point
• 12 - 15 - There is high alignment between feedback and the current school
activities and priorities? Move on to the next section
• 7 - 11 - There is medium alignment between feedback and the current
school activities and priorities. Which areas do you need to address before
or during planning? Record your decisions below.
• 0 - 6 - There is low alignment between feedback and the current school
activities and priorities. Consider whether a focus on feedback is right for your
context at this time. If moving ahead, consider what actions you need to take
to better align school activities and priorities before proceeding with planning
and implementing feedback practices. Record your decisions below.

Readiness

Planning

Implementation

Evaluation

Planning
In this phase you will make a plan to implement feedback in your context.
Resources available
PowerPoint - Effective feedback – Use this workshop
slide deck to engage staff in building knowledge about
effective feedback, reflecting on current practice and
planning for implementation.

Effective Feedback

Readiness

Planning

Implementation

Planning overview – This tool enables you to record key
decisions on implementation support systems, feedback
practices to be introduced, timelines, monitoring and evaluation
of impact.

Evaluation

Feedback planning overview
This template provides an overview of key decisions required to implement
effective feedback practices in a school or early childhood setting.
Use this document to record agreements on the feedback practices to be
introduced, professional learning requirements, supportive school
structures, and how implementation will be monitored and evaluated.
Specific actions, timelines and data analysis will need to be captured
separately in school improvement documentation.
Some items in this document will have been identified in the readiness tool.
When completing this document consider the results of your readiness
check and subsequent actions taken to enhance readiness.

Our implementation team
E.g. List who will be involved in leading the implementation.
Our reason for focussing on feedback
E.g. Identify the impetus for change. Detail any specific data that informed this need.
What are we trying to achieve?
E.g. What do we hope to achieve in the short and long-term through our focus on feedback?
What feedback practices will we implement?
E.g. Detail which feedback model and/or practices will be implemented in the classrooms.

Organisational structures and processes to support implementation
Detail the structures and processes that will be used to support the implementation of feedback practices. Include
changes needed, for example to teaching and learning programs, school based documents, ongoing professional
learning and performance and development processes. (Some items will have been identified in the readiness tool)

Our structures and processes

How will we use this to enhance feedback practices?

E.g. Weekly planning meetings

E.g. Team planning meeting will be adapted to focus on analysing
evidence of student progress, identifying next steps in learning
and planning teaching and learning activities accordingly

E.g. Performance and development
cycles (P & D)

E.g. P & D cycles will be adapted to include feedback goals

E.g. Classroom observations

E.g. Observations will now focus on fidelity and impact of
feedback strategies

Professional
learning communities
“The staffroom needs to be a professional community of scholars working
together to maximise each other’s success..” – John Hattie

PRACTICAL TECHNIQUES:
• Leverage skills, interests and knowledge of teachers to lead PLCs. This can help develop leadership
capabilities in teachers who do not have a formal leadership role.
• When establishing a PLC, it can be helpful to focus on topics teachers are comfortable with first, before
moving onto more challenging topics that demand greater critical rigour.
• Use tools for implementing effective professional learning, such as professional development profiles,
action research and coaching.
• Provide opportunity for collegial support in reflecting on practice and planning.
• Organise school timetables to allow time for staff to meet and plan regularly.
• Use student achievement data and samples of student work to maintain a focus on student need.

WHAT IS IT?
A professional learning community (PLC) in
schools involves collaboration, sharing and
ongoing critical interrogation of teaching
practices in line with professional standards.
PLCs should be learning-oriented and promote
the growth of teachers and students.

WHY PROFESSIONAL LEARNING COMMUNITIES?
• PLCs are more effective than individual champions in ensuring that schoolwide pedagogical changes
are sustainable.
• PLCs help develop teachers’ confidence and self-efficacy.
• Students achieve at higher levels in schools with positive PLCs.
• PLCs encourage and build effective leadership and management.

• Focus on learning that delivers strategies that can be implemented in the classroom straight away and
evaluated in the following weeks.
• It takes time to become proficient at new strategies, so regular cycles (e.g. two – four weeks) of
learning, observation and review can be used to support and track progress.
• Seek feedback after each PLC session about what worked well and what could be improved.

THINGS TO CONSIDER:
• In a PLC, difference, debate and disagreement are necessary for improvement.
• School leaders are vital to the success of PLCs in the way they manage school resources, relate to
teachers and students, support or inhibit social interaction and respond to the broader policy context.
• It can be more difficult to foster a sense of belonging to a whole-school community in larger schools,
particularly secondary schools. It can be useful to leverage the sense of belonging teachers may feel to a
departmental community in these schools.
• Keep in mind system/sector priorities when determining what professional learning to undertake.
• Deep learning takes time. Some schools focus on a single targeted topic for a whole year of professional
learning, including research, analysis and goal setting, implementation of learning, and evaluation
of impact.

• When teachers across a school implement the same learnings and strategies, they create a consistent
learning experience for students.
WHERE CAN I FIND OUT MORE?
PROFESSIONAL LEARNING COMMUNITIES ARE MOST EFFECTIVE WHEN:
• the focus is on subject knowledge, curriculum and student learning
• members have a shared vision and sense of purpose
• data on student performance informs improvements in teaching and learning
• members take collective responsibility for student learning, which helps to sustain commitment
and accountability
• there is mutual trust, respect and support among all staff members
• members look beyond the school for sources of learning, ideas, networks and partnerships
• teachers are supported in working towards their goals, including access to high-quality
professional learning.

Feedback case studies – Australian Institute for Teaching and School Leadership
Communities of Practice – Bastow Institute of Educational Leadership
Beyond PD: Teacher Professional Learning in High-Performing Systems, Australian Edition
(Chapter 5 and Appendices) – Learning First
Enablers for Effective Professional Conversations – Australian Institute for
Teaching and School Leadership
How do Principals Really Improve Schools? – Educational Leasdership
(2006), Professional learning communities: A Review of the Literature,
Journal of Educational Change, 7, 221-258, 2006
Stoll, L., Bolam, R., McMahon, A., Wallace, M., Thomas, S. (2006),
Professional learning communities: A Review of the Literature,
Journal of Educational Change, 7, 221-258, 2006

twitter.com/aitsl

facebook.com/aitsl

www.aitsl.edu.au/feedback

Feedback strategies – Practical evidence-based examples of
feedback strategies and complementary strategies designed for
use in schools, including:
• learning intentions and success criteria
• peer feedback
• professional learning communities.

Readiness

Planning

Implementation

Evaluation

Implementing feedback
This is the phase when you put the plan into action.
This phase involves:
•
•
•
•
•

enacting the implementation plan
working collaboratively to build knowledge, share successes and develop practice
monitoring progress
managing challenges
adapting the implementation plan and approach if required.

Resources available
Feedback case studies – Review and discuss the feedback
case studies to help your team reflect on the implementation
support and feedback practices you have introduced into your
own context.

Feedback Case Study

ENGAGING STAFF IN LEADING CHANGE
RICHARDSON PRIMARY SCHOOL
CANBERRA, ACT

METROPOLITAN
GOVERNMENT
PRIMARY F-6
ICSEA 943
15 TEACHERS
15O STUDENTS
LBOTE 25%
INDIGENOUS STUDENTS 13%
(Accessed from MySchool - March 2017)

Identifying a need
Although Richardson Primary School prided itself on a firm focus
around improving student outcomes, the Performance Indicators
in Primary Schools (PIPS) data in 2012 showed that student
achievement was below benchmark in all areas. The leadership
team looked at high-performing schools with similar demographics
to identify the foundations of their success. What they found was a
strong focus on student writing, feedback and engagement.
School leadership identified feedback and collaborative learning
as two key areas to explore at Richardson Primary School. They
formed two working groups to review the research on each focus
and to determine how it could work within their context. The
cooperative learning working group sought to understand how this
could be used to support the schools learning culture, particularly
student engagement in learning.

Feedback should be creating a cognitive response not an
emotional reaction. That’s what we want the feedback to do.
Mitch Bartholomew, Executive Teacher

Readiness

Planning

Implementation

Evaluation

Evaluating impact
Evaluating the impact of changes in feedback practices is essential and should be
considered from the outset. Evaluation reveals barriers and enablers, the level of
impact on student learning and outcomes, and is the basis for a decision on
whether or not to continue with the introduced approach.
Resources available
Evaluating impact – A tool that provides information about
evaluation, including possible data sources and types, and the
need to triangulate data during analysis.

Evaluating impact

multiple measures and sources of data

Evaluation focus
Evaluating the impact of adopting a dedicated
focus on feedback is crucial to ensure that your
school is using its resources to best improve student
learning. Importantly, the evaluation needs to focus
on two levels:
1) Measuring the impact by answering the question,
Has there been an improvement in students’
learning? (Hattie, 2015)
2) Identifying the active ingredients involved
in the implementation of the approach that
worked in your setting and how they worked
(Sharples, 2013).

When responding to the second point, it is useful
to consider the support system for implementing
feedback as well as the actual feedback practices
introduced (Domitrovich, et al, 2008). The support
system refers to how the school is supporting
teachers to implement effective feedback practices
through resources, coordination, alignment with
school priorities and processes, monitoring of
activities and professional learning opportunities.
The support system aims to ensure consistency in the
quality and fidelity of an introduced approach.
The Planning overview is designed to record key
decisions about the support system and selected
feedback practices.

Evaluation questionnaire – A series of survey questions that
can be uploaded to an online survey tool. The questions are
designed to obtain feedback from teachers about developments
in knowledge and practice, as well as the effectiveness of support
systems, such as professional learning activities.

Feedback evaluation
questionnaire
Information and instructions

Survey design

The purpose of this survey is to provide valuable
information to help monitor the usefulness of
professional learning supports and changes in
teacher practice. In conjunction with other data the
survey results will also inform an evaluation of your
focus on feedback. See the Evaluating Impact
resource for suggestions on data that can be used
to inform evaluation.

This survey is designed to collect perception
data on the implementation and impact of a
focus on feedback in your school. It is structured
on Guskey’s Five Critical Levels of Professional
Development Evaluation. Consistent with this
framework, the survey asks questions that will
provide information about implementation support,
enhanced knowledge and changed practice. The
following table outlines the focus of each of the
survey sections (Question levels).

Question
level

Focus of questions

Page

1

Teachers’ reactions to the feedback professional learning session(s)
and resources

3

2

The knowledge and skills teachers have gained from the feedback
professional learning support and resources

4

3

Whether teachers have received sufficient organisational support in learning
about, and implementing, feedback

7

4

Whether teachers are using the new skills and knowledge they have gained
about feedback

8

5

Whether teachers perceive there has been an impact on student
learning and behaviours as a result of feedback

11

Success in each level of the framework is dependent on success in the preceding levels.
To achieve greater accuracy in the survey data, responses should remain anonymous and confidential. This might
be difficult to achieve in smaller schools, however the more effort that is made to achieve confidentiality, the more
accurate and therefore useful the survey data is likely to be.
1

