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Introduction

The Teacher Education Ministerial Advisory Group (TEMAG) concluded that while there

are examples of excellent teacher education practice in Australia, significant improvement
to the content and delivery of teacher education programs is needed (Teacher Education
Ministerial Advisory Group, December 2014). The Australian Government’s response to this
report assures swift and decisive action to assure:

= Stronger quality assurance of teacher education courses

= Rigorous selection for entry to teacher education courses

= |mproved and structured practical experience for teacher education students
= Robust assessment of graduates to ensure classroom readiness

= National research and workforce planning capabilities.

This stimulus paper argues that ‘robust assessment of graduates’ is a core component of
‘stronger quality assurance of teacher education courses’ and makes some suggestions for
doing so.

Linda Darling Hammond and her colleagues have argued for some time that framing
teachers’ work in terms of what they should know and be able to do is a valid way of
capturing the complexity of teachers’ work (e.g. Darling-Hammond & Bransford, 2005).
During the 1990s and early 2000s, a lot of work was done across Australia in developing
professional standards for teaching but this was done by groups working somewhat
independently of each other with the resulting standards often being used in differing and
unconnected ways (e.g. Australian Association of Mathematics Teachers, 2006; Australian
Science Teachers Association, 2002; Mayer, Mitchell, Macdonald, & Bell, 2005; Ministerial
Council on Education Employment Training and Youth Affairs, 2003; Standards for Teachers
of English Language and Literacy in Australia (STELLA), 2002). So, while statements of
professional standards are usually intended to create a shared and public ‘language of
practice’ that describe how the specialised knowledge of teaching is used in practice and
also be a vehicle for assessing and judging professional activity (Yinger & Hendricks-Lee,
2000), the standards landscape in Australia until relatively recently has been somewhat
fragmented and uncoordinated.

With the establishment of the Australian Institute for Teaching and School Leadership
(AITSL) in 2010 and its brief to oversee the development of national professional standards
for teachers and principals, national regulation of teacher education accreditation, teacher
registration, and national professional development for teachers and school leaders, a set
of professional standards for teachers was developed and endorsed nationally in 2011
(Australian Institute of Teaching and School Leadership, 2011b). These standards are
grouped into three domains of teaching; Professional Knowledge, Professional Practice
and Professional Engagement, and include descriptors of four professional career stages
- Graduate, Proficient, Highly Accomplished and Lead, with the Graduate level of most
relevance for teacher education in that they describe what graduates from initial teacher
education programs should know and be able to do.

In addition, AITSL developed Program Standards for the Accreditation of Initial Teacher
Education (Australian Institute of Teaching and School Leadership, 2011a) and included

an espoused focus on outcomes with one of the six principles underpinning accreditation
being, ‘The accreditation process sets high standards for graduate outcomes, and focuses
on ensuring these are met’ (Australian Institute of Teaching and School Leadership, 20114,
p.1). Indeed, the Program Standards that initial teacher education programs must meet to
be nationally accredited, includes Standard 1: Program outcomes -
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1.1 At the time of initial accreditation, providers must show that graduates of their
programs will meet the Graduate career stage of the Australian Professional
Standards for Teachers and how this will be demonstrated.

1.2 At the time of re-accreditation, providers must demonstrate that graduates of
their programs meet the Graduate career stage of the Australian Professional
Standards for Teachers.

(Australian Institute of Teaching and School Leadership, 2011a, p.12)

However, even though there are now nationally endorsed professional standards for
teachers and an espoused focus on the outcomes of initial teacher education as a key
framing for judging the quality of the programs, initial teacher education programs are
largely still accredited and re-accredited using input criteria like measures of entry into
teacher education programs and judgments about program content. Evidence of graduate
outcomes, that is, of the impact of the teacher education program on teacher learning

and then on student learning, is rarely captured. Key questions to be asked to inform an
outcomes-focussed orientation to the accreditation of initial teacher education programs
include:

= What should beginning teachers know and be able to do?
= How can judgments be made about what beginning teachers know and can do?

= What do stakeholders say about the preparedness and effectiveness of graduates?

This paper focuses on an outcomes approach to judging the quality of initial teacher
education that is informed by these questions. It argues for two ways in which teacher
education providers can demonstrate ‘evidence of impact’ as part of a stronger system
of professional accountability for teacher education and accreditation of initial teacher
education in Australia:

1. Robust assessment of graduating teachers against the Australian Professional
Standards for Graduate Teachers

2. Longitudinal tracking of preservice teachers into beginning teaching involving
satisfaction surveys from the point of view of the preservice teachers and then
beginning teachers, as well as employers.

The paper examines each of these approaches, reviews exemplars from North America and
Australia, and suggests next steps to developing and trialling an Australian approach to
common assessments of graduating teachers against standards and progress measures

of graduates’ early career effectiveness. These are but two approaches that could be used
in the accreditation of initial teacher education programs based on evidence of the impact.
Others like classroom observations, practicum assessments and HEI-based assessments
of content and other professional knowledge would complement the two approaches in this
paper to form a comprehensive ‘evidence of impact’ approach, but they are not examined in
this paper.

First, | provide some suggested guiding principles for an accreditation system driven by such
‘evidence of impact’. An agreed set of guiding principles is needed to frame a comprehensive
and cohesive approach by which teacher education providers can demonstrate the impact of
their programs on teacher learning that enhances student learning.
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InSights .

Guiding principles for an accreditation
system driven by evidence of impact

= Purposes of accreditation:
* Provide quality assurance/ accountability
* Support continuous program improvement and ongoing innovation
= Accreditation processes are outcomes-focussed and evidence-informed

= The focus is on what it is that beginning teachers should know and be able to do to
be (i.e. the professional standards ... need to ensure these are research-informed,
consistently understood and accurately interpreted, and reflect the changing demands
of the teaching workforce), professional standards for teaching must be based on
a close examination of the work of teachers, their professional judgments, and the
practice of teaching in relation to student learning (Darling-Hammond, 2013).

= The impact of teachers on P-12 student learning and development provides the
ultimate framing to understand the effectiveness of initial teacher education programs
but this link must be understood in such a way that accounts for the diversity of
learning and teaching contexts in which preservice teachers are placed and beginning
teachers work

= Recognition that initial teacher education providers are diverse and that there are
multiple ways to prepare teachers and demonstrate high quality outcomes

= An evidence-informed process involves:
 data collection and monitoring
* participation of and feedback from appropriate stakeholders
* analysis of the results of quantitative and qualitative measures
 using evidence to increase the effectiveness of preparation programs

= The onus is on initial teacher education providers to select and document relevant
evidence that their graduates meet the Graduate career stage of the Australian
Professional Standards for Teachers. This involves analysing and interpreting all
relevant evidence. Prescription about exactly what evidence is to be utilized is to be
avoided but formative feedback on how providers are progressing with this work is
helpful and recommended

= Continuous improvement is demonstrated by evidence of:

* regular and systematic data-driven analysis and appropriate changes to the
provider’s programs as needed

* evidence that changes are grounded by research and evidence from the field as
well as data analyses from the provider’'s own system

* the provider’s investigations of the effects of changes, determining whether they are
improvements.

= The role of (re)accreditation is to assure teacher candidates, parents, employers,
policymakers, and the public that the claims and promises a provider makes about its
quality are true

= Applies to both traditional and non-traditional (i.e. alternative) teacher education
pathways and providers

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015
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1. Robust assessment of graduating
teachers against the Australian
Professional Standards for Teachers

As noted in the introduction, while professional standards for teaching are now embedded
into many regulatory systems, entry into the profession is often regulated by authorities
using program design or input models to make decisions about teacher registration and
readiness to teach. Authentic assessments of the actual professional practice of graduating
teachers in the workplace, incorporating multiple measures, and focussing on judging the
impact of teachers on student learning, are not always used as means to assess graduate
readiness to teach. As Zeichner suggests,

[o]nce the activities of teachers are identified, the curriculum of teacher
education programs should focus on preparing teacher candidates to know
and do these things. Teachers should be evaluated on how well they know and
do them rather than on the completion of certain required courses. (Zeichner,
2012, p.377)

This means providing opportunities for preservice teachers, close to point of graduation, to
provide evidence of their effectiveness as beginning teachers. But currently the means used
to judge graduates as meeting the standards are not always reliable, including for example,
tick a box approaches to a list of competencies, proxies like passing university assignments,
and the subjective comments of supervising teachers. Indeed, some of the ways in

which judgments are made about graduate teacher capability and the value of teacher
education are ‘not particularly helpful and can be harmful’ (Darling-Hammond, 2013, p.148).
Assessments such as the practicum report do ‘not address important differences in context
and content, and they ignore ... the influence of teaching on learning’ (Darling-Hammond &
Snyder, 2000, p525).

Several characteristics (including teaching ability, subject matter expertise, and content
pedagogy) are important when measuring teaching impact on student learning (e.g.
Darling-Hammond & Youngs, 2002). Because no one single factor can be identified as the
sole contributor to the impact a teacher has on student learning, evaluation of teachers on
multiple measures is essential. In their some-what seminal paper, Darling-Hammond and
Snyder proposed five aspects of authentic assessment to judge teaching:

1. The assessments sample the actual knowledge, skills and dispositions desired of
teachers as they are used in teaching and learning contexts, rather than relying on
more remote proxies.

2. The assessments require the integration of multiple kinds of knowledge and skill as
they are used in practice.

3. Multiple sources of evidence are collected over time and in diverse contexts.

4. Assessment evidence is evaluated by individuals with relevant expertise against
criteria that matter for performance in the field.

5. The assessment practice includes multiple opportunities for learning and practicing
the desired outcomes and for feedback and reflection, ... in order to develop as well
as measure teaching judgement and skill.

(Darling-Hammond & Snyder, 2000, p. 526-528)
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Increasingly, any authentic assessment of readiness to teach, includes a focus on
candidates’ application of subject-specific pedagogical knowledge that research finds to
be associated with successful teaching (e.g. Darling-Hammond, 2006c¢; Darling-Hammond
& Bransford, 2005). Moreover, the importance of assessing the dimensions of teachers’
work linked to successfully working with diverse student groups is highlighted. For example,
with her colleagues at Boston College, Marilyn Cochran-Smith has challenged much of the
discourse about the pervading ‘cultures of evidence’, highlighting the absence of cultural
understandings and nuances in many approaches to gather and use evidence. They identify
four key aspects designed to capture a more nuanced approach to evidence involving: (1)
development of a portfolio of studies about processes and outcomes; (2) recognition that
teacher education always poses values questions as well as empirical questions; (3) an
exploratory, open-ended approach to evidence construction; and, (4) multiple structures
that institutionalize evidence collection and use locally and beyond (Cochran-Smith & the
Boston College Evidence Team, 2009).

In recent years, Australian teacher educators have begun exploring, implementing and
investigating various approaches to authentic assessment of graduates for beginning
teaching:

Authentic assessment requires preservice teachers to deploy combinations

of knowledge, skills, and dispositions in their professional life. Authentic
assessment makes the core aspects of teaching visible and measurable
against a set of agreed standards. Authentic tasks engage preservice teachers
in processes that are necessary to act professionally in planning curriculum
units for a specific group of students, designing episodes of teaching,
teaching, and evaluating the effectiveness of their teaching. Authentic
assessment, therefore, requires preservice teachers to be explicit about their
thinking and decision-making in designing teaching episodes, to reference the
sources and rationale for their ideas, and to reflect upon the actual teaching
experience and plans for revising and redesigning the teaching episodes. (The
State of Queensland (Queensland College of Teachers), 2012, p.25).

The above mentioned report proposes features of a high quality assessment system
to ensure quality graduates from preservice teacher education programs (The State of
Queensland (Queensland College of Teachers), 2012):

1. The system is based on principles of authentic assessment.

2. ltis a system of assessment that is moderated within programs, informed by sharing
quality assessment practices across the sector, and meets the requirements of
reliability and validity.

3. Itis a system that enhances the capacity of preservice teachers for self-assessment
and reflection on their levels of developing knowledge and practice.

4. It captures the complexity of teaching.
5. It captures the multifaceted nature of teaching in a comprehensive manner.

6. It reflects the overall goals for education in Australia as currently agreed and
elaborated in the Melbourne Declaration.

7. It aligns with current national and state professional standards.

8. It has support from key stakeholders.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015
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a) Capstone authentic teacher assessments

Portfolio assessments are widely used in teacher preparation programs, most often as

a form of ‘capstone’ or culminating assessment (St. Maurice & Shaw, 2004), and can

be structured and unstructured. Structured portfolios are those that require preservice
teachers to submit specific artefacts of teaching in response to standardized prompts.
These artefacts and responses are then scored in a standardized way by trained scorers
using rubrics. With unstructured portfolios, what and how artefacts are selected varies. For
example, in a ‘showcase portfolio,” preservice teachers are free to choose artefacts that
represent their ‘best work’. In portfolios that are meant to be used as a tool for professional
learning, preservice teachers’ selection may be more scaffolded to include specific
artefacts, such as a statement of teaching philosophy, a videotape of their teaching, lesson
plans or units, or original curriculum materials they have developed, with accompanying
analytical reflections. While a great deal of time and effort goes into the compilation and
assessment of these portfolios, they serve primarily a formative purpose (Mayer, Pecheone,
& Merino, 2012). However, if a portfolio is to be used to support a graduation or registration
decision, then psychometric issues need attention:

[A teacher’s portfolio] can be used as a summative evaluation tool, but

to do so requires a much more structured process and a complex set of
assessment strategies. The assessment component requires clear criteria, an
established set of reliable and valid scoring rubrics, and extensive training for
the evaluators in order to ensure fairness and reliability. These considerations
can all be met, but they are often beyond the capacity or the will of a local
university. (Wilkerson & Lang, 2003, pp.94-95).

Performance Assessment for California Teachers (PACT)

One example of a structured portfolio used for high stakes credentialing decisions is the
Performance Assessment for California Teachers (PACT) - see http://www.pacttpa.org/.
PACT represents a multiple measures assessment used for beginning teacher registration
in California and is designed to collect evidence of graduating teachers’ content and
pedagogical knowledge as well as their higher-order thinking skills (Pecheone & Chung,
2006). It comprises a Teaching Event and Embedded Signature Assessments (ESAs). The
Teaching Event is a common capstone assessment across all teacher education programs
and measures the teaching standards for California student teachers, while the customized
ESAs measure program specific outcomes (for example, related to a program’s mission
and purpose) as well as teaching standards not able to be adequately measured by the
Teaching Event. Together, as shown in the diagram below, they form a comprehensive
teacher performance system to inform the accreditation of teacher education programs in
California and the credentialing (registration) of graduates for teaching.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015
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The Teacher Performance Assessment System

Teaching Event

Child Case Analyses Curriculum/ Demonstrates

Studies of Student Teaching « lanning
Learning Analyses

* nstruction

* ' ssessing

. . . » eflecting
Observation/Supervisory Evaluation & Feedback

From http://www.pacttpa.org/

A Consortium of 32 pre-service teacher preparation programs throughout the state of
California developed the PACT Teaching Event and contribute annually with the ongoing
improvements of the assessment. Institutions collaborated to prepare the Technical Report
(Pecheone & Chung Wei, 2007) outlining the validity and reliability studies supporting

the claim for PACT to be a recognised Teacher Performance Assessment mechanism for
credentialing and accreditation by the California Commission of Teacher Credentialing,

the regulatory authority in California. In addition, institutions use the data about their own
candidates to inform continuous program improvement.

The design of the Teaching Event was informed by the portfolio assessments of INTASC (the
Interstate New Teacher Assessment and Support Consortium) and the National Board for
Professional Teaching Standards, incorporating:

[Alrtefacts created while teaching, accompanied by commentaries that
provide context and rationales needed to understand and interpret the
artefacts. The common assessment was also to place student learning at the
center, with special attention to subject-specific pedagogy and the teaching
of English Learners. The assessment design chosen was that of a portfolio
assessment, with Context, Planning, Instruction, Assessment, and Reflection
tasks documenting a brief segment of learning. An integrated task design was
chosen to prompt candidates to make connections between these different
teaching tasks, and to provide evidence to understand a candidate’s teaching
of a brief learning segment in some depth through the distinct lenses provided
by the different tasks. (From ‘A Brief Overview of PACT’, available
http://www.pacttpa.org/)

Thus, the PACT Teaching Event assesses ‘the planning, instruction, assessment, and
reflection skills of student teachers against professional standards of practice’ (Darling-
Hammond, 2006a, p.121) with tasks ‘designed to measure and promote candidates’
abilities to integrate their knowledge of content, students and instructional context in making
instructional decisions and to stimulate teacher reflection on practice’ (Pecheone & Chung,
2006, p.24). Features include:

= A focus on student learning - on strategies used to support students’ learning and
opportunity to explain the thinking underlying teaching decisions

= Afocus on a learning segment (3 to 5 hours of instruction, i.e., an instructional unit or
part of a unit). A series of lessons that build upon one another towards a central goal
or focus, not on individual lessons

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015
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= Submission of teaching artefacts and analyses, including lesson plans, copies of
teaching resources and assessment materials, one or two video clips of teaching,
a summary of whole class learning, and an analysis of student work samples. In
addition, commentaries describing the teaching context, analysing teaching practices,
and reflecting on what was learned about teaching practice and students’ learning, are
completed.

The Teaching Event is designed to be subject specific with Handbooks for each of 19
secondary teaching areas and six elementary (primary) areas — see below (full handbooks
are available http://www.pacttpa.org/). Also, Multiple Subject (elementary) candidates
complete three additional Teaching Event tasks so that they are assessed in each of the
core content areas (literacy, mathematics, history-social science, and science) taught in
elementary schools.

Single Subject (Secondary) Teaching Event Handbooks:

1. Agriculture (General)

Agriculture (Science Emphasis)
Agriculture Technology and Design
Art

Business

S S L A

English-Language Arts

7. Health Science

8. Home Economics

9. History & Social Science

10. Industrial Technology Education
11. Mathematics

12. Music

13. Physical Education

14. Science

15. World Languages

16. Bilingual English-Language Arts
17. Bilingual History-Social Science
18. Bilingual Mathematics

19. Bilingual Science

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015
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Multiple Subject (Elementary) Teaching Event Handbooks:

1. Elementary Literacy

Elementary Mathematics
Bilingual Elementary Literacy
Bilingual Elementary Mathematics

Concurrent MS/ Educational Specialist — Literacy

o o > W D

Concurrent MS/ Educational Specialist — Mathematics

Teaching Events include 5 required tasks in the areas of:

1. Context for Learning
Planning Instruction & Assessment
Instructing Students & Supporting Learning

Assessing Student Learning

o >~ D

Reflecting on Teaching & Learning

Appendix A provides the Elementary Mathematics Teaching Event Handbook as an
example.

The tasks are completed and submitted as structured portfolios which are scored on
multiple rubrics linked to the planning, instruction, assessment, and reflection dimensions
of teachers’ work against professional standards of practice, and including academic
language:

1. Planning
a. Establishing a balanced instructional focus
b. Making content accessible

c. Designing assessments

2. Instruction
a. Engaging students in learning
b. Monitoring student leaning during instruction
3. Assessment
a. Analysing student work from an assessment
b. Using assessment to inform teaching

c. Using feedback to promote student learning

4. Reflection
a. Monitoring student progress
b. Reflecting on learning
5. Academic language
a. Understanding language demands and resources

b. Developing students’ academic language repertoire

Appendix B provides the Elementary Mathematics Rubrics as an example.
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A score of 2 is considered a passing score on each rubric. Scores of 3 and 4 represent
increasingly strong performance. A score of 1 identifies an area in which the teaching event
did not meet expectations. To meet state required expectations on the teaching event, a
candidate must pass all five categories (Planning, Instruction, Assessment, Reflection, and
Academic Language) and have no more than 2 failing scores of “1” across all rubrics. To
pass a category, a candidate must have a majority (at least half) passing scores within the
category:

= |n Planning, two out of three scores must be a “2” or higher;

= |n Instruction, Assessment, Reflection, and Academic Language, one out of two scores
must be a “2” or higher.

Individual candidates’ PACT scores, like other licensing test scores and academic records,
are confidential and are not to be released without the prior consent of individual teachers
to employers or induction programs. Institutions are required to submit to the California
Commission on Teacher Credentialing summary information (including both demographic
data and score results for each candidate in the program and a program summary of
scores/ composite scores) about the approved Teaching Performance Assessments (like
PACT) that are used to determine candidate competence and program effectiveness,
including how assessors are trained, how often the scoring is calibrated, and the information
particular to the location for how the TPA is administered. This is combined with other
program effectiveness information such as the results of surveys of completers and their
employers to determine whether the program adequately prepared educators for their
positions in school districts. A key question that is then asked by accreditation reviewers

is ‘What is the evidence that a program gathers from each candidate to demonstrate
competency or completion of the program and by what means is that evidence judged?’

Brent Duckor and his colleagues (Duckor, Castellano, Téllez, Wihardini, & Wilson, 2014)
analysed score data from a large sample of teacher candidate responses across two
public California university systems and found a sufficient degree of internal structure
validity evidence to support the continued use of the PACT instrument as intended to
measure California teacher candidates’ “skills and abilities” in accordance with the state’s
professional standards in teaching. Their quantitative study of the Elementary Literacy
Teaching Event reveals that item responses and teacher candidate proficiencies can be
modelled employing well-established item response measurement models, which yield
useful information for more valid score interpretation (p.413). However, (Ajayi, 2014)
examined the appropriateness of PACT as an instrument of assessing English-language
arts teacher candidates’ effectiveness in a rural border commmunity and questioned its
effectiveness given the ways in which schools constrain candidates’ abilities to develop
culturally relevant practices. Moreover, there are increasing claims for research to judge the
content and psychometric quality of instruments like PACT (Gitomer & Zisk, 2015; Tretter,
Brown, Bush, Saderholm, & Holmes, 2013).

PACT and the Stanford Center for Assessment, Learning and Equity (SCALE) partnered
with the American Association of Colleges for Teacher Education (AACTE) to create and
deliver a support and assessment program for teacher candidates to be used across

the US — known as edTPA, see https://scale.stanford.edu/teaching/edtpa, http://edtpa.
aacte.org/ and_ http://www.edtpa.com/. More than 1,000 teachers and teacher educators
from 29 states and 400 institutions participated in an extensive, multi-year development
process including pilots and field tests with thousands of candidates. edTPA aims to
provide a common set of expectations for licensure and nationally available performance
standards (cut-scores) that can be used across programs and states to support licensing
of new teachers and/or program accreditation. It is available nationally in over 27 individual
content areas and was nationally validated in 2013 to establish its reliability and validity
(Pecheone, Shear, Whittaker, & Darling-Hammond, 2013). However, it has been argued
that moving this to scale and including the administration and support of Pearson
Education Inc. (see http://www.pearsonassessments.com/teacherlicensure/edtpa.html),
has compromised the use of such assessments to inform program improvement (e.g.
Cochran-Smith, Piazza, & Power, 2013).
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Deakin Authentic Teacher Assessment (ATA)

In 2010, Deakin University in Australia drew on both the structure and the content of

PACT to inform the design, implementation and evaluation of what is now known as the
Authentic Teacher Assessment (ATA) where graduates of the teacher education programs
demonstrated their effectiveness in relation to the work of teachers in the workplace as
framed by relevant professional standards for teaching. Like PACT, the ATA was designed to
include ‘multiple measures that allow a comprehensive view of what candidates learn and
what a program contributes to their performance’ (Darling-Hammond, 2006a, p.135). Five
activities were designed to reflect components of teachers’ work:

1. Context for Learning: Preservice teachers write about the learning
context within which they are working, describing the school and
the classes they teach and factors impacting on the learning
environment.

2. Planning Teaching and Assessment: Preservice teachers describe,
explain, and justify their teaching and assessment plans for a
sequence of 5-8 lessons.

3. Teaching Students and Supporting Learning: Preservice teachers
videotape themselves teaching, submit a ten-minute segment of
the video, and contextualize and reflect on the video segment in an
accompanying written statement.

4. Assessing Student Learning: Preservice teachers report on their
assessment tasks providing samples of students’ work and describe
how the assessment outcomes are informing ongoing planning and
teaching.

5. Reflecting on Teaching and Learning: Preservice teachers provide an
analysis of their teaching practice and students’ learning and how
they have used this to improve their teaching practice.

(Deakin University, 2010-2012)

The ATA was assessed using rubrics framed by these aspects of teachers’ work and the
relevant professional standards.

In 2010, an evaluation investigated the initial implementation of the ATA with 30 pre-service
teachers enrolled in a Master of Teaching, the classroom teachers who supervised them
during the practicum, and the academics involved in the implementation of the ATA. The
evaluation was guided by four key research questions:

1. Is the Deakin ATA a valid measure of professional practice for beginning to teach?

2. What are the key considerations in the development and implementation of the Deakin
ATA as a capstone assessment in teacher education courses?

3. How does the Deakin ATA inform course evaluation and course improvement?
4. How does the Deakin ATA impact pre-service teachers’ professional learning”?

Appendix C provides the 2010 ATA Handbook which was developed and used in the trial
that was evaluated.

The findings of the evaluation project are analysed and reported in the evaluation report
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(Dixon, Mayer, Gallant, & Allard, 2011) and also in a chapter currently in press (Mayer, Allard,
Moss, & Dixon, in press 2015), as well as referred to in (Allard, Mayer, & Moss, 2014). Some
of the findings are repeated here for this paper.

Overall, the evaluation found that the preservice teachers, the classroom teachers who
supervised them and the university academics all considered the ATA to be an authentic
assessment of beginning teacher readiness. Preservice teachers reported it as being a
more effective measure of their readiness for teaching work than an essay or other written
assessments, and that at the same time it provided them with an opportunity to learn about
and reflect on themselves as teachers. In addition, they reported that completing the ATA
helped them better understand the range of skills and understandings encompassed in
the professional standards and what those standards meant in practice. Despite some
challenges associated with being a ‘visitor’ in someone else’s classroom — as preservice
teachers invariably are during the practicum — all the preservice teachers reported that
they were able to undertake activities appropriate for the subject and year level they were
teaching when completing the ATA (noting that the ATA Handbook included generic
activities intended to be relevant to all teaching areas, rather than subject-specific tasks as
in PACT).

Both the preservice teachers and the practicum supervisors highlighted the importance

of having an extended, intensive period of practicum in order to complete the ATA, and
that a four-week block of time in schools was the minimum length of time needed. Even
with a four-week block, one preservice teacher experienced timetable constraints which
impacted their ability to complete the tasks for the ATA. Practicum supervisors particularly
stressed the need for sufficient time to build relationships with students to support teaching
and learning, and to fully experience the work of teachers. This was seen as essential to
effectively completing the ATA.

Practicum supervisors varied in their knowledge of the aims and requirements of the ATA.
Many reported not receiving the information that was supplied to all schools and even when
they received it, time pressures meant they were not always able to read all the information.
It seems the main way in which supervisors were informed about the ATA was through
conversations with their preservice teachers but this didn’t regularly happen.

One preservice teacher was not able to do her own planning but instead had to use the
lessons already planned by the practicum supervisor. Another was unable to complete

the final assessment planned for the end of the unit being taught because the practicum
supervisor made different plans for that day at the last minute. These were critical issues
impacting the successful implementation of the ATA and highlighted the importance of

both the practicum supervisors and the preservice teachers having a clear understanding
of the requirements of the ATA from the beginning of practicum period. Results of the
Assessment of Student Learning activity showed that preservice teachers were generally
able to successfully design and implement assessments of student work, but were not able
to effectively analyse the assessment data nor use it to inform their future teaching. The ATA
assessor reported that the preservice teachers did less well on the assessment activity than
any other component of the ATA. As a result of this finding, more focus was given in the
program to helping preservice teachers use assessment data to plan curriculum.

Like Linda Darling Hammond and her colleagues (Darling-Hammond, Newton, & Chung
Wei, 2012), the ATA evaluation found that the preservice teachers’ professional learning was
positively impacted as a result of completing the ATA, with preservice teachers reporting

a deeper understanding of teachers’ work and the relevant professional standards, and to
learning quite a lot about assessment, particularly the use of assessment as a diagnostic
tool. Moreover, all respondents agreed that completing the ATA helped the preservice
teachers to move their focus from classroom management and organizational matters to
important professional decisions about student as learners.

These evaluation findings highlight issues that would need some attention in the
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development of any Australian graduate teacher assessment approach. As noted above,
full evaluation and research findings in relation to the ATA are available in other publications
(Allard et al., 2014; Dixon et al., 2011; Gallant & Mayer, 2012; Mayer et al., in press 2015).

b) Developing an Australian capstone graduate
teacher assessment

PACT, edTPA and the ATA are built on the premise that ‘readiness to teach’ is demonstrated
by doing the actual work of teachers over time in the workplace, and is backed-up with
evidence. Darling-Hammond argues that ‘[t]he greatest benefits will be secured where
multiple measures of learning are combined with evidence of practice’ (Darling-Hammond,
2013, p.149). An effective teacher evaluation system should be ‘based on professional
teaching standards’ and ‘include multifaceted evidence of teacher practice, student
learning, and professional contributions that are considered in an integrated way’ (Darling-
Hammond, 2013, p.153).

Given the work in the US on PACT and the EdTPA as common standardised assessment
of graduates against professional standards, and also drawing on the work in trialling
something similar in one Australian context at Deakin University, we need to know more
about what will work in a scaled-up version in the Australian context. Can we have a
common Australian graduate teacher capstone assessment to be used by all ITE providers
as evidence of graduates achieving the Australian Professional Standards for Graduate
Teachers?

Given that relevant assessment validity and reliability studies have been conducted on PACT
examining the content validity of the Teaching Event, bias and faimess of the assessment
based on scores for different groups, construct validity based on factor analyses,
concurrent validity focusing on decision consistency, and score reliability and consistency
(Pecheone & Chung Wei, 2007), it would be appropriate to trial PACT with minimal
modifications for the Australian context, accompanied by a close and rigorous evaluation
to determine the feasibility of such a common measure across Australia. It is expected that
an Australian version would ultimately be needed and should indeed be the goal (along
with relevant validity and reliability studies) but a starting point on that journey could be a
trial implementation of PACT (or the EATPA) much as it is used at the moment in the US, in
a number of different settings across Australia. Building a rigorous research and evaluation
program around the trial will be essential to finalising an Australian capstone graduate
teacher assessment which provides evidence of graduates’ capabilities in relation to the
Australian Professional Standards for Graduate Teachers.

To do this, a central design team and/or consortium could be formed to work with and
coordinate the work of development teams/ institutions.

In addition to required relevant validity and reliability studies noted above, the development
of an Australian capstone graduate teacher assessment would need to attend to and
consider the following issues:

1. Given our smaller population and embryonic work in the space, would an
Australian graduate teacher assessment be generic with a handbook and rubrics
accommaodating all subjects or be subject-specific as in the PACT approach?

2. Do the current Australian Professional Standards for Graduate Teachers provide
adequate descriptions of what graduating teachers should know and be able to do,
to inform required tasks and activities for the assessment and appropriate rubrics for
judgements to be made?

3. Who should be the assessor/ scorer? How will they be trained?
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4. What should be the role of schools? Of teachers? Of principals?
5. What should be the role of the HEI subject curriculum and pedagogy experts?

6. Discussions about the cost of implementing an Australian graduate teacher
assessment would be important and then decisions made about who pays. For
example, in 2007 during the PACT development, the University of California system
calculated a per student cost of roughly USD450 per assessment to administer the
PACT.

7. How can we ensure the results/ grades can be accessed and used to inform program
improvement? What sort of annual reporting would be relevant and in what form
should program improvement decisions and outcomes be reported to the relevant
regulatory authority?

8. Assessments like PACT and the ATA do not and cannot capture all dimensions
of teachers’ work. Essentially, they only capture teachers’ individual activity in the
classroom as they work to enhance the learning of their students. But all teachers
work as part of a larger system and workforce. As Connell (2009) reminds us,
‘whether an individual teacher appears to be performing well depends a great deal on
what other people are doing. ... It is often the group of teachers, and the institution
they work in, that are effective or not effective’ (p.222). Thus, the challenge is to
capture the collaborative and collegial dimensions of teachers’ work in any system of
teacher evaluation (Darling-Hammond, 2013).

9. Which professional standards and which program-specific outcomes are not
measured by a PACT-like assessment? What other measures should be developed
and used to complement an Australian graduate teacher assessment informed by
PACT?

10. How should a capstone Australian graduate teacher assessment inform teacher
registration decisions? At the graduate level? At the proficient level?

11. How does success or otherwise as a graduating teacher, as measured by an
Australian graduate teacher assessment, link to early career retention and success?
What is its predictive validity? This would need longitudinal studies following
graduates into their early years of teaching.

12. What is the place and purpose of a capstone graduate teacher assessment in
the teacher education program? What is the relationship to units of study? How
can/should preservice teachers be prepared for and supported in completing the
assessment? By whom?

It is important that we develop and rigorously trial authentic capstone assessments that
are ‘based on professional teaching standards’ and ‘include multifaceted evidence of
teacher practice, student learning, and professional contributions that are considered in an
integrated way’ (Darling-Hammond, 2013, p.153). As noted,

A well conceptualized teacher assessment system that incorporates multiple
sources of data, including an assessment of teaching performance, has

the potential to provide the evidence needed to demonstrate the significant
contribution of teacher education on teaching performance and ultimately on
student learning. (Pecheone and Chung, 2006)
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2. Longitudinal satisfaction surveys
from the point of view of the preservice
teachers and then beginning teachers,
as well as employers

Nearly thirty years ago, Zeichner (1987) noted the need for research that would establish the
particular contribution of initial teacher education to teacher quality, as distinct from other
influences, as well as for research that could identify whether particular approaches promote
particular capacities in teachers. More recent reviews have regularly concluded that
research in the field of teacher education is under-developed, under-theorised, fragmentary
and parochial, with little longitudinal, cumulative or meta-analytic work providing evidence

of impact to inform policy and practice. (British Educational Research Association (BERA),
2014; Cochran-Smith & Zeichner, 2005; Menter, Hulme, Elliot, & Lewin, 2010; Murray, Nuttall,
& Mitchell, 2008; Sleeter, 2014). There are some US studies that have moved further towards
these ends, claiming evidence to show that teacher education does make a difference:

... teachers who have had more preparation for teaching are more confident
and successful with students than those who have had little or none. Recent
evidence also indicates that reforms of teacher education creating more
tightly integrated programs with extended clinical preparation interwoven with
coursework on learning and teaching produce teachers who are both more
effective and more likely to enter and stay in teaching. (Darling-Hammond,
2000, p.166)

Although findings like these (Darling-Hammond, 2006b, 2006¢) have influenced the design
and structure of programs around the world, the results have not provided evidence of
impact to respond to the criticisms of initial teacher education (Boyd et al., 2006; Boyd,
Grossman, Lankford, Loeb, & Wyckoff, 2009; British Educational Research Association
(BERA), 2014). In this context, attention turns to the quality of the entrants into teacher
education and control of the content of the teacher education curriculum as proxies for
ensuring quality teachers for the profession.

After a 4-year review of initial teacher education research in the US by the American
Educational Research Association’s Panel on Research and Teacher Education, Ken
Zeichner concluded:

The main issue in our view is to develop a research program in teacher
education that can address the variety of questions that investigators seek
about teacher education and its connections to the various kinds of outcomes
important to society.

(Zeichner, 2005, p.738)

The panel pointed out that there was little evidence of a shared research program linking
teacher education with professional learning and impact on student learning outcomes.
Without a substantive research base to support decisions around the best curriculum,
pedagogy, theory and practice for teacher education, it is difficult for the field to defend
itself against criticism. As Grossman (2008) has noted, a significant problem for teacher
education relates to the fact that ‘as researchers and practitioners in the field of teacher
education, we seem ill prepared to respond to critics who question the value of professional
education for teachers with evidence of our effectiveness’ (p.13). Grossman goes on to
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claim that ‘the ability of a profession to sustain its jurisdiction lies partly in the power and
prestige of its academic knowledge’ (pp. 53-4), highlighting the fact that, in the US as in the
rest of the world, research in teacher education currently lacks both. As she argues:

To respond effectively to critics, university-based teacher educators must be able to prove
credible evidence of the effectiveness of their practice in preparing teachers. (Grossman,
2008, p.14)

Some researchers have explored questions of effectiveness by following teacher education
graduates into the classroom to examine what they are doing and what the students are
learning. The Teacher Pathways Project in New York City in the US, for example, (Centre

for Education Policy and Analysis, 2012) is investigating different pathways into teaching,
the characteristics of those programs and the impact of those characteristics on a range

of things, including student achievement in reading and mathematics (Boyd et al., 2006;
Boyd et al., 2009). Work in the Australian context (Louden, Heldsinger, House, Humphry,

& Darryl Fitzgerald, 2010) has identified that it is important to recruit well-qualified entrants
to the teaching profession. In the Netherlands, Brouwer and Korthagen (2005) conducted

a 4.5 year longitudinal study using quantitative survey data as well as in-depth qualitative
data designed to evaluate effects of a program intended to improve the integration of
theoretical and practical learning. In the UK the six-year longitudinal Becoming a Teacher
(BaT) study (Hobson et al., 2009), set out to explore beginner teachers’ experiences of initial
teacher training (ITT), induction and early professional development in England, including:

i) the reasons that some did not complete their ITT, others completed but did not take up

a teaching post, and others took up a teaching post but subsequently left the profession;
and ii) the extent to which beginning teachers’ experiences of ITT, induction and early career
progression, and their retention or attrition, were subject to variation relating to the ITT route
that they followed.

However, Sleeter’s analysis of almost 200 articles published in 2012 in leading international
teacher education journals ‘did not see evidence of an emerging, shared research program
designed to inform policy’ (Sleeter, 2014, p.151). As she concludes:

The problem [...] is that the weight of the research, being fragmented, often
narrowly focussed, and usually not directly connected to a shared research
agenda on teacher education, does not position teacher educators strongly to
craft an evidence-based narrative about teacher education ... (Sleeter, 2014,
p.152)

She suggests that teacher education organisations should collaborate and develop a
research agenda that links teacher education with its impact on teachers and on students,
focus more on preparation for and rewarding of research that contributes to building a
knowledge base, and emphasise collaboration amongst researchers. Similarly, the Report
of the BERA-RSA Inquiry into the Role of Research in Teacher Education highlights the ‘need
for more research that looks systematically at the effectiveness of different types of initial
teacher education’ (British Educational Research Association (BERA), 2014, p.37).

In this context, the ‘Studying the Effectiveness of Teacher Education’ (SETE) project in
Australia was designed to investigate the effectiveness of initial teacher education for early
career teachers employed in diverse settings — see http://www.setearc.com.au/ and (Rowan,
Mayer, Kline, Kostogriz, & Walker-Gibbs, 2015). It is a four-year longitudinal study funded by
the Australian Research Council in partnership with two state departments of education and
two associated teacher regulatory authorities. It followed 2010 and 2011 teacher education
graduates in Queensland and Victoria to investigate their perceptions of the effectiveness

of their teacher education programs for their current teaching positions, and their career
pathways. In addition, it investigated their principals’ perceptions of the graduate teachers’
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effectiveness. The specific research questions were:

1. How well equipped are graduates to meet the requirements of the diverse settings in
which they are employed?

2. What characteristics of teacher education programs are most effective in preparing
teachers to work in a variety of school settings?

3. How does the teacher education program attended impact on graduate employment
destination, pathways and retention within the profession?

The project employed a mixed method approach to collect, record and analyse data sets
over time. A recursive strategy, combining on-line survey research, database analysis/
contextual mapping and case studies was used with first round case study data informing
development of the first round survey instruments. Initial survey findings then informed
second year case study foci. This pattern continued over the four-year data collection
period. Each of the methods thus produced stand-alone and mutually informing findings.
The study was conducted concurrently for 18 months with the Longitudinal Teacher
Education and Workforce Study (LTEWS) (Mayer et al., 2013).

The SETE surveys as well as the interviews with early career teachers and their principals
focused on nine key teaching areas and asked them to reflect on graduate preparedness
and effectiveness across these areas:

= Teaching culturally, linguistically and socio-economically diverse learners

= Design and implementation of the curriculum

= Pedagogy

= Assessment and the provision of feedback and reporting on student learning
= Classroom management

= Collegiality

= Professional engagement with parents/carers and the community

= Professional ethics

= Engagement with ongoing professional learning

Overall, graduate teachers felt prepared across all nine areas, but more prepared in the
areas of:

= Pedagogy
= Professional ethics

= Engagement with ongoing professional learning

And less prepared in the areas of:
= Teaching culturally, linguistically and socio-economically diverse learners
= Assessment and the provision of feedback and reporting on student learning
= Classroom management

= Professional engagement with parents/carers and the community
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Overall graduate teachers felt effective across all nine areas, but more effective in the areas of:
= Professional ethics

= Engagement with ongoing professional learning

And less effective in the areas of:
= Teaching culturally, linguistically and socio-economically diverse learners
= Design and implementation of the curriculum
= Assessment and the provision of feedback and reporting on student learning

= Pedagogy

Principals and school leaders rated the graduate teachers as more effective than they rated
themselves. The graduate teachers considered that they were more effective in all key areas
of teaching than they had been prepared in these areas. In particular, there were significant
increases over time in relation to effectiveness, with the most significant differences between
preparedness and effectiveness in classroom management and professional engagement
with parents/carers and the community.

Thus, SETE examined notions of preparedness and effectiveness; that is, preparation

for beginning teaching and effectiveness as an early career teacher. As recurring
discourses in the literature and practice of teacher education the universally understood
and unproblematic nature of these terms are rarely questioned. The rhetoric suggests

that a teacher is either i) effective and therefore well prepared, or ii) not effective and
therefore not prepared. In the latter situation, the task then becomes finding out exactly
what it is they are not prepared in or for (usually by asking their supervisors, asking the
principals of school where they are employed, or by examining their students’ test scores),
and making recommendations that these areas be included in the teacher education
program as another unit of study in the program or as another topic to be addressed in
program documentation submitted for accreditation purposes. Issues of context are rarely
considered. Moreover, a linear connotation is often implicit — one is prepared first and then
one can be effective. However, the SETE study highlights messy, non-linear and sometimes
unexpected storylines of learning teaching that problematise these generally accepted ways
of thinking about ‘being prepared’ and ‘being effective’.

SETE set out to backward map teachers’ perceptions of effectiveness in their school
context to their preparation for teaching. Our focus has been on how the graduate teachers
perceived their teacher preparation as effective in relation to preparing them for the context
in which they are working (Berry, Daughtrey, & Wieder, 2010; Creemers & Kyriakides, 2008),
and to identify characteristics of various programs that are deemed effective for teachers

in diverse school contexts within the broader social, political, historical and economic
contexts within which initial teacher education is developed and regulated (Cochran-Smith
& Power, 2010). Effectiveness in this research is determined through the graduates’ and
principals’ perceptions of the relational (Day, Stobart, Sammons, & Kington, 2006) aspects
of preparation with a focus on the outcomes of initial teacher education (McConney, Price,
& Woods-McConney, 2012) coupled with the notion that initial teacher education is indeed
‘initial’ and that learning teaching is ongoing and continues in schools (Berry et al., 2010;
Mockler, 2013).

While outcome measures of the effect of teacher education employed by follow-up

surveys like these can be seen to be weakened by their heavy reliance on the beginning
teachers’ judgments of themselves, of their own growth, and of what their programs might
have contributed to their growth (Kennedy, 1999), they can form one component of a
comprehensive and cohesive approach by which providers demonstrate the impact of their
programs for accreditation and registration purposes. This can comprise employer surveys
and exit surveys of educator candidates as well as structured and validated observation
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instruments and student surveys, that completers effectively apply the professional
knowledge, skills, and dispositions that the preparation experiences were designed to
achieve. While satisfaction surveys have been administered in connection with accreditation
for many years, they typically have poor response rates, and designs that ask for sweeping
opinions without descriptive feedback that would help providers improve their programs and
professional experiences. However, if we can agree on relevant details needed to inform
accreditation and program improvement, then the opportunities for surveys covering similar
topics, and that offer both higher response rates and descriptive information for providers,
may be possible.

In the US, for example, CAEP-conducted surveys of clinical educators, faculty, employers,
and candidates are in development. CAEP suggests a comprehensive approach could
include:

1. Results of employer surveys, and including retention and employment milestones
a) Employer satisfaction surveys (include instrument sampling, response rates, timing)
b) Employer satisfaction interviews
c) Employer satisfaction focus groups
)

d) Employer satisfaction case studies

2) Results of completer surveys
a
b
c
d

) Graduate satisfaction surveys (include instrument sampling, response rates, timing)
) Graduate satisfaction interviews

) Graduate satisfaction focus groups

) Graduate satisfaction case studies

CAEP further suggests that results are of particular use as tools to evaluate adequacy of
preparation when the questions are specific to particular aspects of preparation; they are
of greater value to providers when results indicate performance in relation to benchmarks,
norms, and, cut scores.

The following summary excerpt from the CAEP Evidence Guide (Council for the
Accreditation of Educator Preparation (CAEP), January 2015) provides an overview of the
ways in which surveys can provide evidence of impact.
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The quality of the evidence provided by surveys is directly linked to the quality of
the survey with an emphasis on the accuracy, reliability and validity of the results.
To this end, surveys should be carefully designed, systematically collect data
related to the topic of the survey, measure the property the survey is claimed

to measure, and produce data that are clear and usable. If ratings are based
primarily on a candidate self-report, they should wherever possible be triangulated
or supported by other evidence. [Some questions that should be asked by
accreditation review teams include.. ]

1. HOW THE SURVEYS ARE USED
* Are the purpose and intended use of the survey clear and unambiguous?

* |s the point in the curriculum at which the survey is administered clear
(e.g., first year, last year, etc.)?

2. HOW THE SURVEYS ARE CONSTRUCTED
* |s it clear how the EPP developed the survey?

* Are the individual items or questions in the survey constructed in a manner
consistent with sound survey research practice?

3. HOW RESULTS ARE SCORED AND REPORTED

* What efforts were made to ensure an acceptable return rate for surveys?
Has a benchmark been established?

* What conclusions can or cannot be determined by the data based on
return rate? Is there a comparison of respondent characteristics with the
full population or sample of intended respondents?

* How are qualitative data being evaluated?
* How are results summarized and reported? Are the conclusions unbiased?

* |s there consistency across the data and are there comparisons with other
data?

4. SPECIAL NOTE ON SURVEYS OF DISPOSITIONS

* |f surveys that address professional dispositions are included, does the
EPP provide an explanation/justification of why they are included and how
they are related to effective teaching and impact on P-12 student learning?

5. INFORMING SURVEY RESPONDENTS
* |s the intent of the survey clear to respondents and reviewers?

* Are clear and consistent instructions provided to respondents so they
know how to answer each section?

(Pp.25-27)

An approach whereby teacher education providers submit evidence of impact
for (re)accreditation could be informed by such an approach to employer and
completer survey data and complementary interviews, focus groups and/or case
studies as well as by building on current longitudinal research studies.
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Conclusion

This paper argues for two specific ways in which teacher education providers can
demonstrate evidence of impact as part of a stronger system of professional accountability
for teacher education and accreditation of initial teacher education in Australia:

1. Robust assessment of graduating teachers against the Australian Professional
Standards for Graduate Teachers

2. Longitudinal tracking of preservice teachers into beginning teaching involving
satisfaction surveys from the point of view of the preservice teachers and then
beginning teachers, as well as employers.

Other measures like classroom observations, practicum assessments and HEl-based
assessments of content and other professional knowledge would complement these two
approaches to form a comprehensive evidence of impact approach to accreditation of initial
teacher education in Australia.
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PACT expresses appreciation to the following for their work on PACT and the
Elementary Mathematics Teaching Event:

Elementary Development Team
Andrea Whittaker, Chair

Bobbie Allen Carolyn Nelson Alberto Rodriguez
Annamarie Francois Cindy Pease-Alvarez Gordon Suzuki
Anne Jones Della Peretti Kip Tellez

Elementary Mathematics Benchmarkers and Statewide Trainers

Ann Carlyle Elizabeth Keithcart Nathaniel Shultice
Sandy Crepps Kate Masarik Joi Spencer

Kathy Evans Julie McNamara Jeanne Stone
Barbara Ford Al Mendle Kip Tellez
Michele Fortes Nicole Merino Cheryl Trujillo
Annamarie Francois Nancy O’ Rode Nancy Walsack
Donna Henderson Susan Scharton

Shelley Herron Claudia Schwartz

and to Steve Athanases, George Bunch, Ann Elkund, Francisco Garcia, Jacki Gilmore, Valerie
Henry, Rachel Lotan, Barbara Merino, Lori Rangel, Nadeen Ruiz, Misty Sato, Tine Sloan, Kip
Tellez, Terry Underwood, and Andrea Whittaker for their work on developing the PACT
assessment system, as well as to the hundreds of anonymous faculty, supervisors, and students
who provide feedback and suggestions for improvement.

Use of PACT Scores

The scores from this Teaching Event will be combined with scores from the Subject Matter
Tasks in core content areas to determine whether or not candidates for a M ultiple Subject
Teaching Credentia pass the PACT teaching performance assessment. Individual candidates
PACT scores, like other licensing test scores and academic records, are confidential and should
not be released without the prior consent of individual teachers to employers or induction
programs.

Use of PACT Materials

Content developed to support the PACT assessment is proprietary. Any use of the PACT
assessment beyond meeting the licensure requirements established by the California Commission
on Teacher Credentialing (CTC) must be pre-approved by PACT leadership. For permission to
use, reproduce, build derivative products or to widdly distribute PACT materials please contact
Nicole Merino (nmerino@stanford.edu ), PACT Director at Stanford Center for Assessment,
Learning and Equity (SCALE).

©2009 the PACT Consortium Last updated: December 5, 2014
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Overview of the PACT Teaching Event

Focus on student learning

In this Teaching Event, you will show the strategies you use to make mathematics accessible to
your students, and how you support students in learning to read, write, and use academic
language. Y ou will explain the thinking underlying your teaching decisions and analyze the
strategies you use to connect students with the content you are teaching. Y ou will examine the
effects of your instructional design and teaching practices on student learning, with particular
attention to students with diverse cultural, language, and socio-economic backgrounds and
learning needs.

Select a learning segment

A learning segment is a set of lessons that build upon one another toward a central focus that
reflects key concepts and skills, with a clearly defined beginning and end. It may be part of a
larger instructional unit that includes multiple learning segments. If you teach mathematicsto
more than one class of students, focus on only one class.

For the Teaching Event, you will plan a lear ning segment of about one week (approximately
3-5lessonsor, if teaching mathematics within a lar ge time block, about 3-5 hour s of
connected instruction) that is designed to support students in building conceptual
understanding, computational/procedural fluency, and mathematical reasoning skills. The
learning segment should include learning objectives for both the curriculum content and the
development of academic language related to that content. A Glossary of terms used in the
Teaching Event appears on pages 20-22.

Submit teaching artifacts and analysis

Y ou will submit lesson plans, copies of instructional and assessment materias, one or two video
clips of your teaching, a summary of whole class|earning, and an analysis of student work
samples. You will also write commentaries describing your teaching context, analyzing your
teaching practices, and reflecting on what you learned about your teaching practice and your
students’ learning. The instructionsin the following pages will guide you in putting together the
instructional materials, video selection, student work samples, and commentaries required in this
Teaching Event.

Assessment of your Teaching Event

Y our Teaching Event should clearly demonstrate how your practice meets the California
Teaching Performance Expectations (TPES). A list of the TPEs appears at the end of this
Handbook. Scoring rubrics have been developed to align with these professional expectations
for classroom teachers.

To download this Handbook or for more information about the Teaching Event, the scoring
rubrics, and the TPES, go to the PACT website at www.pacttpa.org.

Elementary Mathematics Teaching Event 2014-15 1 © 2009 the PACT Consortium
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Overview of Elementary Mathematics Teaching

Event
Teaching Event Task What to Do What to submit
1. Context for v’ Provide relevant information about your instructional O Context Form
Learning context and your students as learners of mathematics. O Context
(TPES7,8) Commentary
v' Select alearning segment of 3-5 lessons (or, if teaching O Lesson Plans for
mathematics within alarge time block, about 3-5 hours of Learning Segment
2. Planning connected instruction) that support studentsin building I Instructional
Instruction & conceptual understanding, computational/procedural Materials
Assessment fluency, and mathematical reasoning skills. O Plannin
(TPEs 1,2,3.4,6,7,8,9, v’ Create an instruction and assessment plan for the learning C 9 i
10,12) segment and write lesson plans. ommentary
' v Write acommentary that explains your thinking in writing
the plans.
v Record daily reflections, to submit in the reflection section
of the Teaching Event.
v Review your plans and prepare to videotape your class. O Video Clip(s)
' Identify opportunities to develop your students’ ability to O Video Label Form
3. Instructing engage in mathematical discourse and understand O Instruction
Students & mathematical concepts. Commentar
Supporting v" Videotape the lesson you have identified. y
Learning v Review the videotape to identify one or two video clips
(TPEs 1,2,3,4,5,6,7,10, portraying the required features of your teaching. The
11) total running time should not exceed 15 minutes.
v' Write acommentary that analyzes your teaching and your
students’ learning in the video clip(s).
v' Select one student assessment from the learning segment O Student Work
and analyze student work. Samples
4. Assessing v Identify three student work samples that illustrate class I Evaluative Criteria
Student Learning trends in what students did and did not understand. or Rubric
(TPEs 2,3,4,5,13) v Write acommentary that analyzes the extent to which the OA ent
class met the standards/objectives, analyzes the individual SSesSm
learning of two students represented in the work samples, Commentary
describes feedback to students, and identifies next stepsin
instruction.
5. Reflecting on v' Provide your daily reflections. O Daily Reflections
Teaching & v' Write acommentary about what you learned from 0O Reflective
Learning teaching this learning segment. Commentary
(TPEs 7.8,13)
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An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015

25



. InSights

Task 1. Context for Learning

Purpose

The Context for Learning task isabrief overview of important features of your classroom
context that influence your instructiona decisions during the learning segment. It provides
evidence of: 1) your knowledge of your students; and 2) your ability to identify and summarize
important factors related to your students’ learning and the school environment. You'll be

referring to your description of students and the teaching context in your responses in subsequent
tasks.

Overview of Task

B Select acentral focus for your learning segment and reflect on the relevant features of your
classroom context that will impact your planning, instruction, and assessment. The focus
of your learning segment should provide opportunities to develop your students
conceptual understanding, computational/procedural fluency, and mathematical reasoning
skills.

B Provide descriptive information about your instructional context and instructional
resources.

B Describe important features of your class that will affect your instructional decisions.

What Do | Need to Do?

v' Complete the Context for Learning Form. Theform islocated after the instructions for
this task.

v" Respond to each of the prompts in the Context Commentary.

Context Commentary

Write acommentary of 3-5 single-spaced pages (including prompts) that addresses the
following prompts. Y ou can address each prompt separately, through a holistic essay, or a
combination of both, aslong as all prompts are addressed. (If you're responding viaan
electronic platform, your 3 to 5 pages may appear as text boxes for individual questions.) Please
see pages 23-24 for other requirements.

1. Briefly describe the following:

a. Type of school/program in which you teach, (e.g., elementary/middle school, themed
magnet, or charter school)

b. Kind of class you are teaching (e.g., third grade self-contained, sixth grade core
math/science) and organization of subject in school (e.g., departmentalized,
interdisciplinary teams)

c. Degree of ability grouping or tracking, if any

Elementary Mathematics Teaching Event 2014-15 3 © 2009 the PACT Consortium
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2. Describe your class with respect to the features listed below. Focuson key factor sthat
influence your planning and teaching of thislearning segment. Be sureto describe
what your students can do as well as what they are still learning to do.

a.  Academic development

Consider students’ prior knowledge, key skills, developmental levels, and other
specia educational needs. (TPE 8)

b. Language development
Consider aspects of language proficiency in relation to the oral and written English
required to participate in classroom learning and assessment tasks. Describe the
range in vocabulary and levels of complexity of language use within your entire class.
When describing the proficiency of your English learners, describe what your English
learners can and cannot yet do in relation to the language demands of tasksin the
learning segment. (TPEs 7, 8)

c. Social development
Consider factors such as the students’ ability and experience in expressing themselves

in constructive ways, negotiating and solving problems, and getting along with others.
(TPE8)

d. Family and community contexts
Consider key factors such as cultural context, knowledge acquired outside of schooal,
socio-economic background, access to technology, and home/community resources.

3. Describe any district, school, or cooperating teacher requirements or expectations that
might impact your planning or delivery of instruction, such as required curricula, pacing,
use of specific instructional strategies, or standardized tests.
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Task 1. Context for Learning Form

Provide the requested context information for the class selected for this Teaching Event.
Thisform is designed to be completed electronically. The blank space does not represent the space needed. Use as
much space as you need.

About the subject area/course you are teaching

1. How much timeis devoted each day to mathematics instruction in your classroom?

About the students in your class
2. How many students are in the class you are documenting?

3. How many studentsintheclassare:  English learners

Redesignated English Learners Proficient English speakers ?
4. Please complete the following table about your English Learners' latest CELDT scores (if
available):

# of Studentsat Each CELDT Level in Different Modalities
Score L evel Listening Speaking Reading Writing Overall
Beginning

Early
Intermediate
Intermediate

Early Advanced

Advanced

5. How many students have Individualized Education Plans (IEPs) or 504 plans?

6. How many students participate in a Gifted and Talented Education (GATE) program?
About the school curriculum and resources

7. Describe any specialized features of your classroom setting, e.g., bilingual, Structured English
Immersion, team taught with a special education teacher.
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8. If thereis aparticular textbook or instructional program you primarily use for mathematics
instruction, what isit? (If atextbook, please provide the name, publisher, and date of
publication.)

9. What other major resources do you use for mathematics instruction in this class?

Elementary Mathematics Teaching Event 2014-15 6 © 2009 the PACT Consortium
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task 2. Planning Instruction & Assessment

Purpose

The Planning Instruction & Assessment task describes and explains your plans for the learning
segment. It demonstrates your ability to organize curriculum, instruction, and assessment to help
your students meet the standards for the curriculum content and to devel op academic language
related to that content. It provides evidence of your ability to select, adapt, or design learning
tasks and materials that offer your students equitable access to mathematics curriculum content.

Overview of Task

B |dentify the central focus, student academic content standards, English Language
Development (ELD) standards (if applicable), and learning objectives for the learning
segment. The focus of your learning segment should provide opportunities to develop
your students’ conceptual understanding, computational/procedural fluency, and
mathematical reasoning skills.

B |dentify objectives for developing academic language, taking into account students' prior
language development and the language demands of the learning tasks and assessments.

B Select/adapt/design and organize instructional strategies, learning tasks, and assessments
to promote and monitor your students’ learning during the learning segment.

What Do | Need to Do?
v' Complete a plan for each lesson in the learning segment.

B Besureto addressthe learning of curriculum content and related academic
language.

B Toidentify standards, please list the standard number, followed by the text of
the standard. If only a portion of a standard is being addressed, then only list
the relevant part(s).

B Usethe preferred lesson plan format in your program or the optional lesson plan
format provided. The plan should include at least the following information:
student academic content standards, ELD standards (if applicable), learning
objectives, formal and informal assessments, instructional strategies and
learning tasks, and resources and materials.

v Submit copies of all instructional materials, including class handouts, overheads, and
informal and formal assessment tools (including evaluation criteria or rubrics) used during
the learning segment. If any of these are included from atextbook, please provide a copy
of the appropriate pages. If any of theseitems are longer than four pages, provide a
summary of relevant featuresin lieu of a photocopy. (TPEs1,2,4,7,9)

v Label each document or group of documents with a corresponding lesson number.
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v Provide appropriate citations for all materials whose sources are from published text, the
Internet, or other educators.

v" Respond to each of the prompts in the Planning Commentary.

v | Record adaily reflection after teaching each lesson by responding to the following

prompts. (TPEs12, 13)

1. What isworking? What isnot? For whom? Why? (Consider teaching and student
learning with respect to both content and academic language development.)
2. How does this reflection inform what you plan to do in the next lesson?
Daily reflectionswill be submitted with Task 5. Reflecting on Teaching & Learning.

Planning Commentary

Write acommentary of 5-8 single-spaced pages (including prompts) that addresses the
following prompts. Y ou can address each prompt separately, through a holistic essay, or a
combination of both, aslong as all prompts are addressed.

1. What isthe central focus of the learning segment? Apart from being present in the school
curriculum, student academic content standards, or ELD standards, why is the content of
the learning segment important for your particular students to learn? (TPE 1)

2. Briefly describe the theoretical framework and/or research that inform your instructional
design for developing your students' knowledge and abilities in both mathematics and
academic language during the learning segment.

3. How do key learning tasks in your plans build on each other to support students
development of conceptual understanding, computational/procedural fluency,
mathematical reasoning skills, and related academic language? Describe specific
strategies that you will use to build student |earning across the learning segment.
Reference the instructional materials you have included, as needed. (TPEs 1, 4, 9)

4. Given the description of students that you provided in Task 1.Context for Learning, how
do your choices of instructional strategies, materials, technology, and the sequence of
learning tasks reflect your students’ backgrounds, interests, and needs? Be specific about
how your knowledge of your students informed the lesson plans, such as the choice of
text or materials used in lessons, how groups were formed or structured, using student
learning or experiences (in or out of school) as aresource, or structuring new or deeper
learning to take advantage of specific student strengths. (TPEs 4,6,7,8,9)
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5. Consider the language demands® of the oral and written tasks in which you plan to have
students engage as well as the various levels of English language proficiency related to
classroom tasks as described in the Context Commentary. (TPE7)

a. ldentify words and phrases (if appropriate) that you will emphasize in this
learning segment. Why are these important for students to understand and use in
completing classroom tasks in the learning segment? Which students?

b. What oral and/or written academic language (organizational, stylistic, and/or
grammatical features) will you teach and/or reinforce?

c. Explain how specific features of the learning and assessment tasks in your plan,
including your own use of language, support students in learning to understand
and use these words, phrases (if appropriate), and academic language. How does
this build on what your students are currently able to do and increase their
abilities to follow and/or use different types of text and oral formats?

6. Explain how the collection of assessments from your plan alows you to evaluate your
students’ learning of specific student standards/objectives and provide feedback to
students on their learning. (TPEs2, 3)

7. Describe any teaching strategies you have planned for your students who have identified
educational needs (e.g., English learners, GATE students, students with IEPs). Explain
how these features of your learning and assessment tasks will provide students access to
the curriculum and allow them to demonstrate their learning. (TPEs?9. 12)

1 Language demands can be related to vocabulary, features of text types such as problem solutions or mathematical
notation, or other language demands such as language conventions and structures within mathematical reasoning.
For early readers/writers, this will include sound-symbol correspondence and a word or number as a text but might
aso involve the development of oral skills which are antecedents to reading and writing, oral narratives, and
explanations.
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Task 2. Lesson Plan Template (Optional)

Y ou may use the lesson plan format preferred by your program if it includes the following
information or you add any missing information. Otherwise, please use this format for your
lesson plans, using as much space as you need.

Lesson

Content standards that are the target of student learning (list the complete
text of the relevant parts of each standard): (TPe1)

English Language Development (ELD) standards (if applicable): (tre1)

Learning Objectives (both content and language): (TPE1)

Formal and Informal Assessments: (TPE2)

Instructional Strategies and Learning Tasks to Support Student Learning
(what you and the students will be doing) (TPEs1,4,5,6,9,10)

Resources and Materials: (TPes4,9)
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An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015

33



34

. InSights

Task 3. INStructing Students & Supporting Learning

Purpose

The Instructing Students & Supporting Learning task illustrates how you work with your
students to improve their understanding of mathematical concepts and their ability to engagein
mathematical discourse. It provides evidence of your ability to engage students in meaningful
mathematics tasks and monitor their understanding.

Overview of Task

Examine your plans for the learning segment and identify learning tasks in which students
are actively engaged in understanding mathematical concepts and participating in
mathematical discourse.

Videotape one or more of these tasks.

View the video(s) to check the quality, analyze your teaching, and select the most
appropriate video clip(s) to submit.

What Do | Need to Do?

Videotape your classroom teaching
v' Provide one or two video clips of no mor e than fifteen minutestotal. Select clip(s) that

demonstrate how you engage students in understanding mathematical concepts and
participating in mathematical discourse. (You may select conceptual understanding either
asthe primary focus of instruction or integrate it with the development of your students
understanding of a computation or procedure.) The clip(s) should include interactions
among you and your students and your responses to student comments, questions, and
needs. (TPEs1,2,4,5,6,11)

Videotape Guidelines

B A video clip should be continuous and unedited, with no interruption in the
events. If you elect to use two clips, they should portray key events that cannot
be portrayed in afifteen minute clip. Thetwo clips should come from the same
lesson.

B Theclip(s) can feature either the whole class or asmall group of students.

B Both you and your students should be visible and clearly heard on the video
submitted.

B Tipsfor videotaping your class are available on the PACT website,
Www.pacttpa.org.

B Before you videotape, ensure that you have the appropriate permission from the
parents/guardians of your students and from adults that appear on the videotape.
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v" Provide acopy of any relevant writing on the board, overhead, or wallsif it is not clearly
visible on the video. Attach this document to the Instruction Commentary.

v' Complete the Video Label Form and either attach it to the videotape or put it in afolder
with the video file(s). Theform islocated after the instructions for this task.

v" Respond to each of the promptsin the Instruction Commentary.

Instruction Commentary

Write acommentary of 4-7 single-spaced pages (including prompts) that addresses the
following prompts. Y ou can address each prompt separately, through a holistic essay, or a
combination of both, aslong as all prompts are addressed.

1. Other than what is stated in the lesson plan(s), what occurred immediately prior to
and after the video clip(s) that isimportant to know in order to understand and
interpret the interactions between and among you and your students? Please provide
any other information needed to interpret the events and interactions in the video

clip(s).

2. Describe any routines or working structures of the class (e.g., group work roles, class
discussion norms) that were operating in the learning task(s) seen on the video clip(s).
If specific routines or working structures are new to the students, how did you prepare
students for them? (TPE 10)

3. Intheinstruction seenin the clip(s), how did you further the students' knowledge and
skills and engage them intellectually in understanding mathematical concepts and
participating in mathematical discourse? Provide examples of both general strategies
to address the needs of all of your students and strategies to address specific
individual needs. (TPEs1, 2, 4,5, 7, 11)

4. Given the language abilities of your students as described in Task 1. Context for
Learning, provide examples of language supports seen in the clips that help your
students understand the content and/or academic language central to the lesson. (TPEs
4,7)

5. Describe the strategies you used to monitor student learning during the learning task
shown on the video clip(s). Cite one or two examples of what students said and/or

did in the video clip(s) or in assessments related to the lesson that indicated their
progress toward accomplishing the lesson’s learning objectives. (TPEs 2, 3)

Elementary Mathematics Teaching Event 2014-15 12 © 2009 the PACT Consortium

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



36

. InSights

Task 3. Video Label Form

Candidate|D #

Elementary Mathematics Clip(s)

L esson from which clip(s) came: Lesson #

If Electronic, Video Format of Clip(s): (check one)
L] Quicktime

[0 Rea One

[J Windows Media Player

[1 Other (please specify)
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Task 4. ASSessing Student Learning

Purpose

The Assessment of Student Learning task illustrates how you diagnose student |earning needs
through your analysis of student work samples. It provides evidence of your ability to 1) select
an assessment tool and criteriathat are aligned with your central focus, student standards, and
learning objectives; 2) analyze student performance on an assessment in relation to student needs
and the identified learning objectives; 3) provide feedback to students; and 4) use the analysisto
identify next stepsin instruction for the whole class and individual students.

Overview of Task

B Summarize and analyze meaningful patternsin whole class performance on a selected
student assessment from the lear ning segment. The assessment should be the work of
individuals, not groups.

B Demonstrate avariety of student performances for the assessment using three student
work samples, including any feedback you wrote directly on the work.

B Analyze the performance of two individual students and diagnose individual learning
needs.

What Do | Need to Do?
v' Provide a copy of the directions/prompt for the assessment, if these are not apparent from
the student work samples.

v Collect student work from your entire class. Analyze the student work to identify patterns
in understanding across the class.

v' Provide any evaluative criteria (or rubric) that you used to assess the student work.
Evaluative criteria are performance indicators that you use to assess student learning.
Categories of evaluative criteriainclude computational accuracy, understanding properties
of atriangle, or translating aword problem into mathematical symbols.

v' Select three student work samples which together represent what students generally
understood and what a number of students were still struggling to understand. At least one
of these students should be an English Learner?. If multiple drafts of the assessment were
collected, you may include al drafts as the work sample.

v Label these work samples as “Work Sample 17, “Work Sample 2”, and “Work Sample 3".
If your students use invented spelling, please write atrandation directly on the work

2 1f you do not have any English Learners, select a student who is challenged by academic English. Examples may
include students who speak varieties of English or special needs learners with receptive or expressive language
difficulties.
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sample. Be surethat reviewers can distinguish any written feedback to students from the
students' written work.

v" Document your feedback to these three students, either asindividuals or as part of alarger
group. If itisnot written directly on the work sample, provide a copy of any written
feedback or write a summary of oral feedback (summary may be included with
Commentary prompt #5 below).

v" Respond to each of the prompts in the Assessment Commentary.

Assessment Commentary

Write acommentary of 5-8 single-spaced pages (including prompts) that addresses the
following prompts. Y ou can address each prompt separately, through a holistic essay, or a
combination of both, aslong as al prompts are addressed.

1. ldentify the specific standards/objectives measured by the assessment chosen for
analysis. You may just cite the appropriate lesson(s) if you are assessing all of the
standards/objectives listed.

2. Create asummary of student learning across the whole class relative to your evaluative
criteria (or rubric). Summarize the resultsin narrative and/or graphic form (e.g., table or
chart). Attach your rubric or evaluative criteria, and note any changes from what was
planned as described in Planning commentary, prompt 6. (Y ou may use the optional
chart provided following the Assessment Commentary prompts to provide the evaluative
criteria, including descriptions of student performance at different levels.) (TPEs 3, 5)

3. Discuss what most students appear to understand well, and, if relevant, any
misunderstandings, confusions, or needs (including a need for greater challenge) that
were apparent for some or most students. Cite evidence to support your analysis from the
three student work samples you selected. (TPE 3)

4. From the three students whose work samples were selected, choose two students, at |east
one of which is an English Learner. For these two students, describe their prior
knowledge of the content and their individual learning strengths and challenges (e.g.,
academic development, language proficiency, specia needs). What did you conclude
about their learning during the learning segment? Cite specific evidence from the work
samples and from other classroom assessments relevant to the same evaluative criteria (or
rubric). (TPE 3)

5. What oral and/or written feedback was provided to individual students and/or the group
asawhole (refer the reviewer to any feedback written directly on submitted student work
samples)? How and why do your approaches to feedback support students’ further
learning? In what ways does your feedback address individual students’ needs and
learning goal s? Cite specific examples of oral or written feedback, and reference the three
student work samples to support your explanation.
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6. Based on the student performance on this assessment, describe the next steps for
instruction for your students. If different, describe any individualized next steps for the
two students whose individual learning you analyzed. These next steps may include a
specific instructional activity or other forms of re-teaching to support or extend continued
learning of objectives, standards, central focus, and/or relevant academic language for the
learning segment. In your description, be sure to explain how these next steps follow
from your analysis of the student performances. (TPEs2, 3, 4, 13)
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Task 4. SUmMmary of Student Learning Chart
(Optional)

List the categories of evaluative criteria as well as the corresponding characteristics of student work and the
percent of studentsin the class at levels of performance that increase in quality. Thischart is designed to be
completed electronically, so the blank space does not represent the space needed. Use as much space and as
many rows as you need.

Evaluative Characteristics of Student Work
Criteria Performance Performance Performance
Category Level 1 Level 2 Level 3, etc.
(Insert more
columns if
needed)
(provide (provide (provide
description of description of description of
student student student
performance) & | performance & % | performance & %
% of class) of class) of class)
(provide (provide (provide
description of description of description of
student student student
performance) & | performance & % | performance & %
% of class) of class) of class)
(provide (provide (provide
description of description of description of
student student student
performance) & | performance & % | performance & %
% of class) of class) of class)

The boxes indicating levels of student performance should include key characteristics of student
work at that level, as well as the approximate percentage of the class performing at that level.
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Task 5. Reflecting on Teaching & Learning

Purpose

The Reflecting on Teaching & Learning Task describes what you learned from teaching the
learning segment. It provides evidence of your ability to analyze your teaching and your
students’ learning to improve your teaching practice.

Overview of Task

B Record your reflections after teaching each lesson, discussing how the lesson went for the
class as awhole as well asfor specific students. (Seeinstructionsin the daily reflection
box in Task 2. Planning Instruction and Assessment.)

B Review your daily reflections and your analyses of the effectiveness of instructional and
assessment strategiesin previous tasks. Use these specific anayses and reflections to
identify more general patterns within your planning, instruction, and assessment practices
across the learning segment.

B Reflect on your experience teaching the learning segment in light of 1) your observations
of the effectiveness of your teaching practice in helping your students learn; and 2) the
theoretical perspectives and research principles that you learned during teacher
preparation.

What Do | Need to Do?
v Submit the daily reflections that were completed as part of Task 2. Planning Instruction &
Assessment.

v" Respond to each of the prompts in the Reflection Commentary.

Reflection Commentary

Write acommentary of 3-5 single-spaced pages (including prompts) that addresses the
following prompts. Y ou can address each prompt separately, through a holistic essay, or a
combination of both, aslong as all prompts are addressed.

1. When you consider the content learning of your students and the development of their
academic language, what do you think explains the learning or differencesin learning
that you observed during the learning segment? Cite relevant research or theory that
explains what you observed. (See Planning Commentary, prompt # 2.) (TPEs7, 8, 13)

2. Based on your experience teaching this learning segment, what did you learn about
your students as mathematics learners (e.g., easy/difficult concepts and skills,
easy/difficult learning tasks, easy/difficult features of academic language, common
misunderstandings)? Please cite specific evidence from previous Teaching Event
tasks as well as specific research and theories that inform your analysis. (TPE 13)
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3. If you could go back and teach this learning segment again to the same group of
students, what would you do differently in relation to planning, instruction, and
assessment? How would the changes improve the learning of students with different
needs and characteristics? (TPE 13)
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Glossary

Academic Language: Academic language is the language needed by students to
understand and communicate in the academic disciplines. Academic language includes such
things as specialized vocabulary, conventional text structures within a field (e.g., essays, lab
reports) and other language-related activities typical of classrooms, (e.g., expressing
disagreement, discussing an issue, asking for clarification). Academic language includes both
productive and receptive modalities (see below).

Assessment: Evidence teachers collect of student prior knowledge, thinking, or learning in
order to evaluate what students understand and how they are thinking. Informal assessments
include such things as student questions and responses during instruction and teacher
observations of students as they work. Formal assessments may include such things as quizzes,
homework assignments, |ab reports, papers, journals, and projects.

Central focus: The target of the student learning that the standards, learning objectives,
instructional tasks, and assessments within alearning segment are intended to produce. A central
focus can be expressed by atheme, overarching concept, or essential question.

Curriculum content: The student learning that is expected to occur, including various
areas of knowledge, e.g., facts, concepts, procedures, methods of inquiry and making judgments.

Engaging students in learning: When students are actively increasing their
knowledge, skills, and abilities related to the learning objectives for the lesson. Thisisin
contrast to participating in learning tasks where the students compl ete the activities, but little
learning takes place because the tasks are not well-designed and/or implemented.

English Language Development standards: The standardsin the English-
Language Development Standards for California Public Schools (California Department of
Education). This document organizes standards for English Learners in reading, writing,
speaking, and listening in English according to sequential stages of development of English
proficiency. Itisintended to identify what English Learners must know and be able to do as they
move toward full fluency in English.

Guiding question: Questions used by PACT to identify the focus of each rubric, i.e., what
it measures about the candidate’ s teaching practice as documented in the Teaching Event. Each
rubric level descriptor provides an answer to the related guiding question at a different level of
performance. (Seerubric level descriptor)

Language Demands: In the context of learning in classrooms, language demands are
descriptions of the language students need to effectively participate in classroom tasks. This
includes demands related to listening, speaking, reading, writing, and shifting between those
modalities. These demands can be vocabulary, features of text-types, and other language
demands (e.g., sharing ideas with a partner, listening to instructions). The degree of language

Elementary Mathematics Teaching Event 2014-15 20 © 2009 the PACT Consortium

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



. InSights

demand also varies with the cognitive complexity of the content, a student’s current language
development, a student’s relevant knowledge and experience, and the context in which the
language demand occurs (e.g., participating in a discussion with or without notes). Teachers can
draw upon students’ language strengths (including language abilities in another language or
context) and supply scaffolds to enable students to understand or produce language beyond their
current level of mastery.

Learning Objectives: Student learning outcomes to be achieved by the end of the lesson.

Learning Segment: A set of lessons that build one upon another toward a central purpose,
with aclearly defined beginning and end.

Learning Tasks: Purposefully designed activities in which students engage (not just
participate — see Engagement in Learning) to meet the learning objectives for the lesson.

Productive modalities: Ways that students communicate to others, e.g., speaking,
writing, drawing. Assessment of productive modalities focuses on student communication of
their own understanding or interpretation. Examples of students' demonstration of productive
abilities with respect to understanding curriculum content are writing an analysis, drawing and
labeling a scale model, sculpting afigure from clay.

Receptive modalities: Ways that students receive communications from others, e.g.,
listening, reading, viewing.  Assessment of receptive modalities focuses on student
communication of their understanding of the meaning of communications from others. Because
this is done through a productive modality, assessment of students skills and abilities with
respect to receptive modalities is not as straightforward as that of productive modalities.
Examples of students' demonstration of receptive abilities with respect to curriculum content are
using tona qualities of voice to help convey meaning from a passage read aloud, restating a
classmate’ s comment, describing how the key and tempo of a piece of music set a mood.

Redesignhated English Learners: Students whose primary language is other than
English and who have been reclassified from English Learners to Fluent English Proficient
(FEP) by meeting district criteriafor English proficiency.

Routines and working structures: Regular processes for conducting activities
within a classroom. Once they are established, the rules and norms for routines and working
structures are understood by the teacher and students and help classroom activities flow
efficiently. Examples are roles during groupwork, how students signal that they have a question,
procedures for taking turns during discussions, norms for what the rest of the class does when the
teacher is working with a small group, types of questions expected to be asked when exploring a
problem.

Rubric level descriptor: Thetext that describes performance at a particular rubric level.
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Scaffolding: A special type of instructional support to allow students to do a task that they
cannot yet do independently. Like scaffolding for buildings under construction, the support is
designed to be temporary and to be removed or gradually reduced as students learn to do the task
by themselves.

Student academic content standards: A set of knowledge, skills, and abilities that
students are to learn by the end of a particular grade, grade level, or course. California s student
academic content standards are published by the California Department of Education. They
guide curriculum and instruction in California public schools.
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Required Format for the Teaching Event

The following guidelines should be used to prepare all parts of your Teaching Event. This
format will allow faculty/supervisors to efficiently review and score all Teaching Events.

Commentaries Submitted on Paper
Commentaries are your written descriptive, analytic, and reflective responses to specific prompts
in the Teaching Event directions. Commentaries should be in the following format.

B Typed or word processed on 8.5" by 11" white paper in black ink

B Font size should be at least 12 point size and an easily readable font (e.g., Times, Times
New Roman, or Arial; not italics)

B | ength kept within suggested page limits, which are based on previous experience with
Teaching Event submissions. Suggested page lengths are based on single spaced text,
with ablank line between paragraphs, 1" margins, and include copies of the prompts.

B Individua pages should not be enclosed in plastic page protectors.

Video Clips
Video clip(s) are submitted as part of Task 3. Instructing Students & Supporting L ear ning.
Video should be submitted in the following format.

B Video formats will be specified by your program based on the formats that it can accept.
Select appropriate equipment based on your program’ s requirements.

The time length of the video to be submitted is specified in the Teaching Event directions.
Y ou and your students should be clearly visible and audible.

Individual video clips should be continuous and unedited, with no interruption in events.
If possible, use atripod to avoid wobbling.

Further recommendations for videotaping your class are available in Procedures for
Classroom Videotaping, located on the PACT website, www.pacttpa.or g.

Student Work Samples
Student work samples will be submitted in Task 4. Assessing Student Learning. Student work
samples should be submitted in the following format.

B Sedlect samplesto meet the criteriaindicated by the Teaching Event directions.

B Work samples should be written by the students.

B Names of students, yourself, and the school should be removed with correcting fluid, tape,
or marker prior to copying/scanning.

B Label work samplesas Work Sample 1, 2, or 3.
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Documentation of Lessons

Documentation of lessons such as lesson plans, handouts, assessments, rubrics, overhead
transparencies, or other instructional materials will be submitted with various Teaching Event
tasks to demonstrate the events that occurred in the learning segment. Documentation should be
submitted in the following format.

B Labe all documentswith a number corresponding to the relevant lesson plan(s).

Page Numbering

Number every page of the paper copy of your Teaching Event sequentially from beginning to
end, including pages of student work and documentation of lessons. Page numbers may be
handwritten on paper copies.

Candidate Identification Number

Label all pages of the paper copy of your Teaching Event (commentaries, student work samples,
and lesson documentation) with your Candidate ID number, which will be given to you by your
program. If you use aword processor, include your Candidate ID number as a running header or
footer on every page. You may find it savestime to print a sheet of labels containing your
Candidate ID number and apply the labels in the top or bottom margin of student work samples
and lesson documentation.

Electronic Format for Teaching Events

Each program using an el ectronic submission format may provide additional guidelines for
completing the Teaching Event that are specific to its electronic format. However, if you use
amixed format (i.e., part electronic and part paper), submit two copies of any paper portions
(e.g., student work samples).

Use of Submitted Materials

Y our Teaching Event and related materials may be used for training scorers or university
faculty/supervisors or for purposes of research for validating the assessment. Y our name, school,
and students' names will be kept absolutely confidential.
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Teaching Event Authenticity Sign-Off Form

Submit this form with your completed Teaching Event.

This Teaching Event has been submitted as part of an assessment whose passage will be required for
completing the requirements for a California Multiple/Single Subject(s) Teaching Credential under S.B.
2042. This attestation is acknowledgement that the ultimate responsibility for compiling the
documentation (including writing the commentaries) lies with the credential candidate. However,
credential candidates are encouraged to seek assistance, input and feedback from their university
supervisors, cooperating/master teachers, university instructors, or other credential candidates during the
Teaching Event development process.

Attestation by Credential Candidate

B | have primary responsibility for teaching the students/class during the learning segment profiled in
this Teaching Event;

B Thevideo clip(s) submitted show me teaching the students/class profiled in this Teaching Event;

B The student work included in the documentation is that of my students who are profiled in the
learning segment documented in this Teaching Event;

B | am sole author of the teacher commentaries and other written responses to prompts and formsin
this Teaching Event;

B Appropriate citations have been made for all materials in the Teaching Event whose sources are
from published text, the Internet, or other educators.

Teacher Candidate's Sgnature Teacher Candidate’ s Name (printed) Date

Teacher Candidate 1D #

Attestation by University Supervisor

To the best of my knowledge, the statements above are accurate.

University Supervisor’s Signature University Supervisor’s Name (printed) Date
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Checklist for Assembling Your Teaching Event

For the paper copy of your Teaching Event, place the following materialsin the order listed. If
you are constructing an electronic Teaching Event, make sure that all of the following are
included. Y our program will give you instructions for submitting the Teaching Event
Authenticity Sign-Off Form. In addition, you should complete the PACT Demographic
Survey according to instructions from your program.

Required Forms (these can be downloaded from www.pacttpa.or g)
[0 Teaching Event Authenticity Sign-Off Form

O Checklist for Assembli ng Y our Teaching Event

Task 1. Context for Learning
O Context for Learning Form

O Commentary on your instructional context

Task 2. Planning for Instruction & Assessment
0 Lesson Plans for learning segment

O Instructional materials, e.g., class handouts, overheads, and formal assessments (including
evaluation criteria) labeled by the lesson number(s) (e.g., Lesson 1, Lessons 2-3) for which
each document will be used

[0 Commentary explaining your thinking behind your instruction and assessment plans

Task 3. Instructing Students & Supporting Learning
0 video clip(s)
[0 Video Label Form
[0 Commentary explaining and analyzing the teaching and learning portrayed in the video

Task 4. Assessing Student Learning

O work samples from three students to illustrate what students generally understood and
what a number of students were still struggling to understand

[0 Evaluative criteria or rubrics used to assess student performance on the assessment
O Commentary analyzing student learning and identifying next stepsin instruction

Task 5. Reflecting on Teaching & Learning
O Daily reflections for each lesson taught within your learning segment

O Commentary analyzing what you learned about your students and your teaching practice
from teaching the learning segment and identifying changes you might make in your
teaching practice based on this analysis
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Submitting Your Teaching Event

Submit Two Copies to Your Program

] Toenable ongoing validation of the assessment process across multiple campuses, you
need to submit TWO copies of all text submitted as a paper copy (e.g., student work,
instructional materials) and all video. If your Teaching Event is submitted via electronic
fileson a CD, submit two copies of the CD. Y ou need not submit multiple copies of
electronic Teaching Event materials that are stored electronically on acommon platform.

] Follow the instructions from your program as to when and where your Teaching Event
should be submitted.

Organizing your Teaching Event for Submission (non-Electronic)

] Organize the commentaries and paper documentation in the order shown in the Checklist
for Assembling Your Teaching Event.

[ Fastenall pages together in order. Do not submit pagesin plastic protectors.

[ Placeal materials (Teaching Event documentation, video, and/or CD) into alarge
envelope. Follow your program’ sinstructions for submitting the Teaching Event
Authenticity Sign-Off Form.

1 write your candidate ID number on the outside of the envelope.

[ Retain for your own records a complete copy of your Teaching Event, including:
1) Compuiter file copies of all commentaries and other materials created by you
2) Paper copies of materials from other sources (e.g., student work, assessment
instruments)
3) A copy of the videotape or file(s) with the video clip(s)

Electronic Teaching Events
[] Follow the directions provided by your program for format specifications.

] Provide two sets of paper copies of al documents if you are submitting a mixed format
Teaching Event.

] Follow your program’ sinstructions for submitting a copy of the Teaching Event
Authenticity Sign-Off Form if you are completing an el ectronic Teaching Event.
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Teaching Performance Expectations (TPES)

A. Making subject matter comprehensible to students
TPE 1. Specific Pedagogical Skills for Subject Matter Instruction

B. Assessing student learning
TPE 2. Monitoring Student Learning During Instruction
TPE 3. Interpretation and Use of Assessments

C. Engaging and supporting student learning
TPE 4. Making Content Accessible
TPE 5. Student Engagement
TPE 6. Developmentally Appropriate Teaching Practices
TPE 7. Teaching English Learners

D. Planning instruction and designing learning experiences for
students
TPE 8. Learning about Students
TPE 9. Instructional Planning

E. Creating and maintaining effective environments for student

learning
TPE 10. Instructional Time
TPE 11. Social Environment

F. Developing as a professional educator
TPE 12. Professional, Legal, and Ethical Obligations
TPE 13. Professional Growth

The full text of the TPEs can be downloaded from www.pacttpa.org.
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Appendix 3.

Deakin ATA Handbook

Faculty of Arts and Education

EPR 703

Reflecting on practice in professional experience

Deakin Authentic Teacher Assessment
Handbook

2010

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



InSights .

Introduction

This Handbook contains the guidelines for successfully completing the Deakin
Authentic Teacher Assessment (Deakin ATA). This is the major assessment task
(70%) for EPR 703. Collectively, the activities that make up the Deakin ATA are
designed to authentically assess your readiness for beginning teaching. In
trimester 3 2010, the compiling of data for the Deakin ATA will occur after

professional experience.

By completing the Deakin ATA you will have the opportunity to demonstrate your
ability to:
¢ Demonstrate teaching proficiency in relation to the VIT Standards of
Professional Practice for Graduating Teachers;
o Identify the important features of the classroom context that influence
your planning, teaching and assessment;
e Draw on students’ prior learning when planning and teaching lessons;
¢ Work with students to build their knowledge in a particular area;
e Engage students in meaningful activities and monitor their understanding;
e Critically reflect on your professional practice and its impact on students’
learning;
e Assess student learning and determine patterns in whole class learning as
well as individual learning needs; and,

e Use student assessment to inform your professional practice.

Overview of the Deakin ATA

In the Deakin ATA, you will focus on student learning and demonstrate your
proficiency with the strategies you use to support students’ learning. You will also
have the opportunity to explain the thinking underlying your teaching decisions,

assessment and examine the effectiveness of your professional practice.

The main activity is the development and teaching of a sequence of 5-8 lessons
that build upon one another towards a central focus. These lessons may be part

of a larger unit.

Required teaching artefacts and analysis - You will submit lesson plans, copies of
teaching resources and assessment materials, a 10-minute video clip of your
teaching, a summary of whole class learning and an analysis of student work

samples. You will also submit descriptions of the teaching context and an analysis
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of your own teaching practices, reflecting on what you have learned about your

own teaching practice and also about students’ learning

Components of the Deakin ATA

Activity 1: Context for Learning

Activity 2: Planning Teaching & Assessment

Activity 3: Teaching Students and Supporting Learning
Activity 4: Assessing Student Learning

Activity 5: Reflecting on Teaching & Learning

1. Context for Learning
Description and commentary on context for learning
Activity 1
2. Planning 3. Teaching 4. Assessing Student | 5. Reflecting on
Teaching & Students and Learning Teaching &
Assessment Supporting Learning
Learning
Lesson plans Video clip Analysis of whole class | Daily reflections
achievement + 3
Resources, Commentary student work samples Reflective
handouts, commentary
overheads, etc. Analysis of learning
needs for the 3
Planning students
commentary Assessment
commentary
Activity 2 Activity 3 Activity 4 Activity 5

Assessment of the Deakin ATA

The Deakin ATA will be assessed according to criteria framed by key questions
related to the activities and aligned with the VIT Standards of Professional
Practice for Graduating Teachers. The rubrics reflect the quality of performance
and discriminate the between levels of quality learning. Submit the Deakin ATA in

a ring binder with the five sections of this task.

Journal
You are required to keep a journal for this task. This is to record your teaching,
resource development, reflections and to serve as a prompt to complete the

Deakin ATA. You are to begin using this journal at the start of Professional

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



InSights .

Experience from Day 1. You will not be able to complete this task without ongoing

recording in this journal and are required to submit the journal.
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Activity 1: Context for Learning

Link to VIT Standards of Professional Practice for Graduating Teachers

3.4 Have an understanding of cultural and religious diversity and of
socioeconomic factors which may influence the students they teach

3.3 Know how to identify the prior knowledge, the learning strengths and
weaknesses of students, and other factors which impact on learning

3.2 Regard all students as capable of learning and demonstrate an

understanding of, and commitment to, equity in their practice

Purpose:
The purpose of Activity 1 is to provide a brief overview of the important features
of the classroom/ school/ community. Understanding these contexts will influence

your teaching and planning your sequence of lessons.

Activity:

You are required to describe the subject /key learning area you are going to teach
in the sequence of lessons, the school in which you are teaching, the students in
the class and provide information about the content required by the curriculum

and the resources available in the classroom.
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1. Context for Learning Commentary

Students are to provide the following context information for the class you have
selected for the Deakin ATA.

1. Subject/Learning Area
Grade/ year level/s
Subject/ learning area

Specific topic / focus

2. School Context - Briefly describe the school / community in which you teach.
This includes: location, socio economic /cultural background, school type, number
of students, like school, My School website and other contexts that may be

influential.

3. Students - How many students are in your class? What is the ratio of boys/
girls in your class? What is the cultural diversity of students in your class? What

languages are spoken by students in your class?

4. Students’ academic development - What do you observe about the
students’ learning styles? What can they do and what are they are still learning
to do? Describe how you would identify the prior knowledge and learning
strengths and weaknesses of students and other factors that impact on their

learning and other factors that impact on learning.

5. Students’ social development - Describe the students’ abilities, getting
along with each other and expressing themselves -verbally, in writing, through

individual or group problem solving or experiments.

6. Resources - What resources (textbooks, handouts, computers, equipment,

etc) are available in your classroom/ school to help students learn?

7. Other - Include any other relevant information about the learning context not

covered by the above points.

Presentation - Students may present this data in a table format

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



66

.‘ InSights

Activity 2: Planning Teaching & Assessment

Link to VIT Standards of Professional Practice for Graduating Teachers

4.1 Use their professional knowledge to establish clear, challenging and
achievable learning goals for students as individuals and groups

4.2 Design lesson and unit plans which integrate a range of activities,
resources, and materials to support learning, including the use of ICT and
other learning technologies

4.3 Evaluate student responses and work samples, using a variety of
strategies and tools to make appropriate assessments of learning and
plans for future teaching and activities

4.4 Plan learning sequences and units which are consistent with curriculum
statements, frameworks and assessment structures commonly used in
schools

4.5 Monitor and record student learning, providing appropriate feedback to
students on their progress and how to improve, and for reporting to
parents

4.6 Have a sound knowledge of current learning theories and of pedagogical
models from which they draw their practice

Purpose

The purpose of this activity is to explain your decisions as you develop the

teaching and assessment plan for the 5-8 lessons. You are asked to demonstrate

your ability to develop a lesson and unit plan designed to help students achieve

the intended learning goals for students. You are to plan assessment activities

designed to inform both you and the students about learning outcomes.

Activity

You are required to write a commentary that asks you to describe, explain and

critically reflect on your teaching and assessment plan for your sequence of 5-8

lessons.
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2. Planning Teaching & Assessment Commentary

Answer separately the following prompts.

1. Teaching Focus and rationale

What is the central teaching focus of your planned lessons? Why is the content or
what you planned important for your students to know? What concepts are you
teaching? How is your teaching consistent with current curriculum documents
(Early Years, VELS, VCAL, VCE)?

2. Theoretical and Pedagogical Framework
Describe the theoretical framework/learning theories/ pedagogical models and/or

research/readings that inform your lesson plans.

3. Learning Activities
How does the design of your lessons develop students’ knowledge and abilities?

How do the learning activities in your lesson plans challenge students to learn?

4. Teaching Strategies

How do your choices of teaching strategies, materials and the sequence of
learning activity reflect students’ backgrounds, developmental levels, interests
and needs? Be specific about how your knowledge of these students informed

the lesson plans.

5. Assessment
Explain when and how you will assess student learning. How will student
assessments help you understand if students have achieved the learning

objectives?

Supporting Documentation

Attach the plans for your 5-8 lessons. In addition, attach and submit all teaching
resources materials, including class handouts, PowerPoint presentations, etc, and
informal and formal assessment tools (including evaluation criteria and rubrics)
used during the lesson plan sequence. If any of these materials are from a
textbook, please provide a copy of the pages you used along with a list of
references. Include resources you have designed or developed yourself for
example handouts, experiment materials, web pages, Power Points, to support

your teaching.
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Activity 3: Teaching Students and Supporting Learning

Link to VIT Standards of Professional Practice for Graduating Teachers

7.1 Teachers regularly reflect on and critically evaluate their professional
knowledge and the effectiveness of their teaching;

7.2 Be aware of their own strengths, preferences and needs as a learner, and
can identify areas for development as an emerging practitioner and

member of the profession

Purpose

Activity 3 requires you to videotape a 10-minute segment of a lesson and provide
a commentary and a reflection about the lesson. Complete the consent form for
filming in the classroom and have the appropriate permission from the school/

parents/guardians of your students.

Activity
1. You are required to provide a commentary about the lesson and reflect on the
video clip of your teaching and students’ learning. Write a commentary that

answers the prompts provided.

2. Submit a 10-minute unedited videotape segment of the lesson that illustrates
how you facilitated students’ engagement in meaningful learning. Ensure that
you follow the following guidelines:

« The videotape should be continuous and unedited, with no interruptions.
You can videotape as much of the lesson as you wish, but then select a
continuous 10-minute segment to submit.

« The video clip can feature either the whole class or a small group of

students.
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3. Teaching Students and Supporting Learning Commentary

In this section you are required to reflect on the videotape of your teaching.

Write a commentary that answers the following prompts:

Sequence in Lesson
1. Other than what is stated in the lesson plan(s), what occurred immediately
prior to and after the video clip that is important in order to understand
and interpret the interactions between and among the students during the

videotaped segment?

2. Describe any routines such as group work, experiments, problem solving,
use of materials, etc that were operating during the learning activity(s)
seen on the video clip. If specific learning activities were new to the
students (group work for example), how did you prepare students for

them? From viewing the video what surprised you?

Engage students in Learning
3. In the teaching seen on the clip, how did you further students’ knowledge
and skill and engage them in understanding concepts? Provide examples
of both overall strategies to address the needs of all of your students and

strategies to address the specific needs of individual students.

4. Describe and justify the use of the strategies you used to monitor student
learning during the lesson shown on the video clip. Provide two examples
of what students did or said (in summative or formative assessments).
Analyse how this gave you information about whether the students were/

were not progressing towards achieving the lesson learning objectives?

5. Evaluate what you learned about your (a) planning and (b) teaching from
viewing yourself in the video clip (what worked well and what you might
want to work on in the future). Explain how and why in your next lesson,
you will build on the successful aspects of your lesson and address aspects

that you have identified need further development.

6. How did this reflection (in 5) assist you to identify your strengths,

preferences and areas for development as an emerging practitioner?
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Reflect on what implications this has for improving your own teaching.

Refer to journal entries to support your comments.

Required documents:

1. The 5-8 lesson plans focussed on the development of key concepts (as in
Activity 2). These can be photocopied or scanned. Indicate which lesson included

the videotaped segment.

2. Journal Entries
Daily teaching reflections after teaching each lesson that respond to the following
prompts:

« What is working? What is not? For whom? Why?

« How will you change or adapt your next lesson based on this reflection?
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Activity 4: Assessing Student Learning

Link to VIT Standards of Professional Practice for Graduating Teachers

4.3 Teachers monitor student engagement in learning and maintain records of
their learning progress;

4.4 Teachers select assessment strategies to evaluate student learning, to
provide feedback to students and their parents/guardians and to inform
further planning of teaching and learning.

6.4 Teachers provide meaningful feedback to students and their

parents/guardians about their developing knowledge and skills.

Purpose

In this section you are to demonstrate how you evaluate student learning needs

through analysis of work samples. You are to collect all students’ work in relation

to this assessment task. You will provide evidence of your ability to:

« Select or design an assessment tool and criteria aligned with curriculum/
central focus/big idea and learning objectives;

« Analyse students’ learning in relation to the identified learning objectives;

« Provide evidence of feedback to students; and,

e Use the analysis to inform and identify next steps in teaching for the whole

class and also for individual students.

Activity

This activity requires you to focus on the assessment task to:

« Identify and synthesise patterns in relation to the learning outcomes for the
whole class.

» Provide assessment examples from 3 students whose work demonstrates a
variety of learning outcomes. All 3 examples need to include the feedback that
you provided where you outlined what the student had learnt and what they
still not fully understood.

« Examine the students’ work samples and analyse these with the intention of

identifying successful learning and future learning needs.
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4. Assessing Student Learning Commentary
In this section you are required to write a commentary that addresses the
following prompts. You are to include aspects of the assessment task such as
specific objectives for the task, criteria for assessment (or rubric) and

curriculum documents.

1. Assessment task
Report how the selected criteria assisted in measuring student learning of the
objectives? Demonstrate how your assessment tool can indicate what a student

does and does not understand?

2. Whole Class Assessment
Summarise from marking the assessment task the whole class results in table

form.

How will you know that the assessment tool is reliable and valid? Evaluate if the

assessment tool is effective in assessing learning?

What are the gaps in student learning? How would you know if the assessment

was appropriate?

To demonstrate the patterns you have identified in the student learning discuss
what most students appear to understand and, if relevant, any misconceptions,
confusions, or needs (including a need for greater challenge) that became

apparent for some or most students.

3. Sample Student assessment
Analyse the three student work samples to provide specific evidence to support

your analysis of student learning.

For the 3 students whose work samples were selected, describe their prior
knowledge of the content and their individual learning strengths and challenges.
Cite specific evidence from the work assessment and from other classroom

assessments relevant to the same evaluative criteria (or rubric).

4. Feedback
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What written feedback did you provide to individual students and/or the group
as a whole (refer the reviewer to any feedback written directly on submitted
student work samples)? Explain how and why your approach to feedback
supports students’ learning? In what ways does your feedback address
individual student needs and learning goals? Cite specific examples and

reference the 3 student work samples as evidence to support your analysis.

5. Assessment for Learning
Based on the student performance on this assessment, include how your specific
learning plan you would design to improve the areas of weakness identified and

monitor the improvement.

For those who achieved learning goals, what new challenges and ways of
monitoring would you consider for this group of students? These next steps may
include a specific teaching activity or other forms of re-teaching to support or
extend continued learning of objectives, standards and/or central focus/big idea
for the learning segment. Document how these next steps will improve student

performance?

6. Conclusion: Assessment for teaching
Reflect on how to improve the task for next time that would influence your

teaching?

Required documents:
o Assessment tool and criteria (or rubric) that was used to assess the

students’ work.
« Record of student learning in assessment task as a Table

e Three student work samples. These should represent what students
generally understood in the class as well as those areas that students
were still struggling to understand. Label these work samples as “Work

Sample 1”7, *Work Sample 2”, and “Work Sample 3".

o Provide your feedback to these 3 students. If it is not written directly on
the work sample, provide a copy of any written feedback or write a

summary of oral feedback.
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Activity 5: Reflecting on Teaching & Learning

Link to VIT Standards of Professional Practice for Graduating Teachers

7 Teachers reflect on, evaluate and improve their professional knowledge
and practice.

7.1 Teachers regularly reflect on and critically evaluate their professional

knowledge and the effectiveness of their teaching;

Purpose

The purpose of this section is to reflect on what you have learned from your
teaching and assessing students’ learning. This section draws from your journal
entries and your thinking around the lessons. It provides you with the
opportunity to demonstrate your ability to analyse teaching and students’
learning in order to improve your teaching practice. You should also comment on

your relationships with students.

Activity

e Ensure that you keep a record your reflections after teaching each lesson, that
includes discussion of how the lesson went for the class as a whole as well as
for specific students. (See instructions for Activity 4)

e Review your daily reflections (journal) and your analyses of the effectiveness
of teaching and assessment strategies. Use these specific analyses and
reflections to identify more general patterns within your planning, teaching,
and assessment practices across the learning sequence.

e Reflect on your teaching of the sequence of lessons in light of your
observations of the effectiveness of your teaching practice in helping students
learn; and, the theoretical perspectives/ current learning theories and
pedagogical models from your Master of Teaching course.

« Using your journal as evidence reflect on how your thinking about teaching
has shifted.
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5. Reflecting on Teaching & Learning Commentary

You will need to draw from your journal to address the following prompts.

1. When you consider the learning of your students, what do you think
explains the learning or differences in learning that you observed during
the sequences of lessons? Cite relevant research or theory that explains

what you observed that has been noted in your journal.

2. Based on your experience teaching these lessons, what did you learn
about your students as learners (e.g., easy/difficult concepts and skills,
easy/difficult learning activities, common misconceptions)?  What is
working? What is not? For whom? Why? Please cite specific evidence from
your teaching as well as specific research and theories that inform your

analysis and your journal entries.

3. If you were to teach this sequence of lessons again to the same class to
improve the learning, what would you do differently in terms of planning,
teaching and assessment? How does this reflection inform what you plan
to do in the next lesson? How will you change or adapt your next lesson

based on this reflection?

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



G10Z ‘ISLIV ‘Buiyoes) Bujures) Jo 10edwl 841 JO 80USBPIAS UO paseq swelBoid uoieonps Jayoesl [elliul Jo uonielpalooe syl 01 yoeoidde uy 9/

0L/ = S}Jew 96T |elol

sydew ¢ 8uruiea pue 3uiyoea] uo 3uids|yay G AlAIDY

sydew ¢g Sujuieaq s1uspnis Suissassy i ANAIROY

Suiuiean

syJew gy | Suioddns pue sjyusapnis Suiyoes] g ANAOY

syJew of JUBWISsassy g Suiyoea] Sujuueld g AlAnOY
syJew g gujuieaT Joj s1xa1U0) T AUAIDY

udWWOo)
awepN

32ualIadx3 |eUOISSD}0.4d Ul 3I13deId UO SU133|3Y €0/ Hd3

SO1IgNY pue B1IS1ID 1UBWISSASSY V1V upeaq ;g xipuaddy

swbisu; gl



L/

G102 ISLIV ‘Buiyoes) Buules) Jo 10edwl 8y} JO 80UBPIAS UO paseq swelBoid uoieonps Jayoesal [eliul Jo uolelpalooe ay) 0} yoeoidde uy

ov/ " snIei

UO11eAISSO WOOUSSE|D

W04} 3dUIPIAS YyUm paiiasnf
pue a3en3due| ajeludosdde
8uisn payoddns Aj|ny si 1eys
JusWdo|aAap ‘|eIDOS SIUBPNIS
Jo uondudsap ysnosoyl v

uol1eAIDSqO
woouJsse|d payuoddns

woJ} pa2uapIAe 93endue| sasn
‘Juswdo|aAap ‘|e1d0s SjuapNnIs
yidap awos ul saql4asag

uol1eAIDSqO

WOO0JSSe| DWOS WOy
pasuapins adengdue| aieludoadde
awos 3uisn Juswdo|dAap ‘|edos
sjuapnis Ajjerndyyiadns saquiasaqg

UOI31BAIDSCO WOOUSSE|D

W04} DUIPIAS 3R] Yum
JUsWdo|aA3p ‘|BID0S SIUBPNIS
9q142sap Aja3enbape jou saoq

8/

UOI}BAISSJO WOO0JSSE|D
woJ} paouapina adendue|
91endoudde Suisn uswdojanap
‘|e1oos syuapnis jo uondidsaqg
:JuawWdo|aA3p |BID0S ,SIUIPNIS

's9|A1s Buluies)

,S3uapnis 1oedwi 1eyy sio03oey
||e 40 3unod2e y3nouoyl y
*s9)A1s Bujuaes| 03 payui|
DUdPIAS  y3nouy) papoddns
s9|A1s Sujuaea| syuspnis
S9QIJISap pue SalIUIP|

‘Sujulea] Juapnis uo 1edwi 1eyy
$J030B} OM] UBY] 2J0W S1J11UP|

*9JUDPIAD JO S13S
awos y3nouyy payioddns sajAis
Suluaes| saqluosap pue saliauaP|

‘8ujulea] Jusapnis uo

1oedwi 1eY3) S1010B) OM] )SED) 1B
S9111USP| "9IUIPIAS SWOS YIIM
s9|A1s Suluiea| awos saliauap|

Suluies)

uo 1oedwi 1eys sio3oey) Ajauapl
10U $30( "9IUIPIAD INOYUM
s9]A1s uluies) jo uonesynuapl
JuadInsul/Ayizuapl jou seoQ

8/

Suruiesa) uo pedwi yarym
$4010B} J9Y10 pue ‘syuspnis
J0 sassaudeam pue syi8uauls
Sujuiea| ayy ‘@3pamouy|
Joud jo uoneayinuap|

DJUSPIAS YHIM SOSSaUeIM
pue syiduauis ‘sajAls

Sutuaes| syusapnis jo uondidssqg
:Juswdojanap

JlWapede ,Syusapnis

1USWUOJIAUD WOO0JSSEe|d
9Y1 JO saJ4nieay ||e Jo uoldlosap
Je3|d pue aAIsusayasdwo)

JUSWUOJIAUD WOOJSSE|d
9y} JO saJniedy suje|dx3

JUBWUOJIAUD
W00JSSE|D Y3 JO S9UN3ed4 SISIT

1X21U0D WOO0USSe|d 3y}
JO Saun3eay ||e apn|dul 10U S30(Q

8/

‘|ooyas

/Wo0J4sse|d UnoA ul 3|qejieae
$92un0say ‘uajods s/e3endue
{ANISIBAIP |BINYIND SSE|D By}

ul SJUIPNIS Jo Jaquiny ‘8ulydesl
404} 21d03 214123ds ‘ease Sujuies)
/193[qns pue s/|aAs| Jeah /epesn
11X91U0) WOo0JsSe|)

8-L padueApy

9-g paysi|qess3

t SuluuiS8ag

$-0 umoys 10N

IR T)

@ sbisy

Sulusean 4o} s3xa3U0) 1T AUAIDY




G10Z ‘ISLIV ‘Buiyoes) Bujures) Jo 10edwl 841 JO 80USBPIAS UO paseq swelBoid uoieonps Jayoesl [elliul Jo uonielpalooe syl 01 yoeoidde uy

8L

ov/"* SHeN

“JUSWIAABIYIE JUBPNIS
pUE JUBWISSISSE U9BMIB]
sdiysuolie|aJ jo Suipueisiapun
paleJisuowap y

RUETIVEVET[VR]:
1U9pPN1S pue JUBWISSISSe
uaamiaq sdiysuolie|as o

"JUBWIAABIYIE JUBPNIS
pUEB JUBWSSISSE UIIMID]
sdiysuolie|aJ Jo Junodde uy

JuawWaAalyde
juspnis pue 3uiwi

8/ 'SaA1123(qo 3uluies)
01 3uiyoeay pue Sujwn

‘8ulwi JUSWISSAsSe | 1UN0JJE Uy “Sulwil JUBWISSISSe ‘Bulwn JUBWISSasse Jo uoleue|dxs JuBWISSasse Jo uolleue|dx3
10 uoneue|dxa paynsnly Jo uonjeue|dxa paiasnly | JuSWISSasse Jo uoljeue|dxs uy 919|dwodul ue SaAIDH :JUBWISSISSY G
"SJuapn3s Jo aSpajmouy "syuapnis 8/

JnoA 01 payiasn( saigaeds
8uiyoeay jo uo1399|3s ay3 Inoge
uolleue|dxa payoddns vy

'syuapnis 03 pausi|e saldaleuis
Suiyoeal Jo uondas Ayl
1noge uolleue|dxa ySnoioyl y

J0 s1oadse awos 03 pausije
s91391e41s Sujyoeal 4O UoII3|3S
9y3 Inoge uolleue|dxs awos

"SJUapN3S JO a8pajmouy
WwioJj MEJIP 10U SI0P 1By}
1UNOJJE JUBIDIYNSUI UB SAAID

'SJUSPNIS JO SWU) Ul sa18a1e.ls
Suiyoeal jo uolzeue|dx3
:s91393e43s uiyoea) ‘v

Suluses| syuapnis
sadua||eyd uossa| ayy moy
Jo uoneue|dxa y3noioyy uy
*S||DJS pue 23pajmou|
8ulp|ing 03 syul| udisap
u0Sssa| 8yl Moy $aq1IIsap
1ey3 Junodde yidap ul uy

Suruies)

,S1Uapn1s saduajjeyd uosss|
9y3} moy jo uoijeue|dxa uy
*S||DJS pue a8pajmou|
uip|ing 01 syul| usisap
u0Ssa| 8yl Moy Saq1Iasap
1ey3 Junodde Yidap uj uy

Suiuies)

,S1uapnis saduajleyd uoss9|
9y3} moy jo uonduasap y

s||1js pue a3pajmou Sulp|ing
03 S)ul| u8ISap uossa| ay}

MOY S9q1IISap 1By} JUNOIIEe Uy

Sujuiea| syuapnis
pue u8isap uossa| 4O JuNoIdEe
913|dwodul ue sapinold

8/

Sujuiea| susapnis

23us||eyd o1 s||pIs pue
93pajmouy| pjing 03 SUOSS9| Jo
udisaq :sa1lARDY Sululea ‘¢

uossa| ay3 03 uonealisnf
YHM JOMBWELY |BI112409Y]
JO UOI1033S 3y} 40} djeuOIlRI
pue uonduasap ysnosoyy y

uoss9|

33 03 SHUI| YIM YJomawedy
[B2139J09Y3 JO UOIID|IS

9y} JOj S3UNOIJE pue SION

uoss9|
9y} 0} UOJ}IBUUOD BWOS YUM
S/jJomawiely |eI119109Y3 S9IO0N

340MBW ey |BI112409Y}
03 S)ul| OU /33| yum
uonduosap Ays1ays e saplnoad

8/

uossa| JNOA swuojul

1BY1 }J0M3WEl} [BJ119103Y]

J0 uonduasaq yJomaweld
|ed1308epad pue |ed119403Y] ‘¢

SIUSWNJ0P WN|NJI4IND
1U3.44n2 03 syuj| ajeladosdde
yum s3daouod ajeludosdde

J0 uonduosap Jea|) ‘djeuolied
pajioddns paynsnl yum
paule|dxa snao4 uiyoea]

S3UBWNJOP WN|NJ14IND
1U344Nd 03 SHUI| YHIMm
s3dasu0d jo uondiasap Jes|d
"3leuolies payoddns yum
paule|dxa sndo4 3uiyoea|

SIUBWINJ0P WN|NJLIIND
1Ua1un) 01 Syul| Yyim s3dasuod

Jo0 uonduasaqg papinoad
9leuoliey pue snao4 Sulyoes|

JudWSSIsse
pue ajeuolies ‘sndoy Suiyoeay
0 sy0adse apnjoul 30U saoQ

8/

‘SIUBWIND0OP WN|NJLLIND
3U44nd 03 Syul| pue s3daduod
‘3leuolied ‘sndoy Suiyoea}

‘JO UoIsn|aU| :3jeuoIIR)

pue sndo4 Suiyoea] 1

8-L
pasuenpy

9§
paysi|qess3

v
Sujuui8ag

v-0
umoys joN

BLIDNID)

JudWIsSsassy 1@ Suiyoea] Sujuueld g ANANDY

swbisu; gl




6L

G102 ISLIV ‘Buiyoes) Buules) Jo 10edwl 8y} JO 80UBPIAS UO paseq swelBoid uoieonps Jayoesal [eliul Jo uolelpalooe ay) 0} yoeoidde uy

SE payliuapl Wiy syl wo.y
92U3PIAD y3noayi Suiyoeal
pue Sujuue|d uj Sujuied)

UMO JNOA JO UOI1I3|}ad [BD11D

*9o130e4d wioul 03 did Wiy
92U3PIAS y3noayl uiydesy pue
Sujuueld uj Sujuieaj umo jo
uollela.diajul pue uolien|ea]

"92130e4d 34n3ing wJojul

03 di|2 Wil 9Y3 WOJ} IUIPIAD
y3noJay3 paid Suluaes)|

UMO JnOA Jo uondasag

"UOSS3| IX3U WJojU|
03 Suiyoeay pue 3ujuue|d
UMO JNOA Jo uolieue|dxa 9|13

8/

Suruies)
UMO JnOA Jo uollen|ea] °g

S9Ad3[qo

Suiuies| spsemoy uojssasdoud
1USPN3S JO UOIIID|J3J pue
uolelasdialul yidap ui pue
y3noioyy v ‘sajdwexa juapnis
O0M} WOJJ DUIPIAS YIM
Sujuiea| Joyuow o3 sa13a1e43S
Jo uoneayiasn( pue uondudsag

ECIERE][olo]

8uiuies| spsemoy uojssasdoud
1uapnis jo sisAjeue yiydap

ul awos "sajdwexa Juspnis
O0M} WOJ} DUIPIAS YUM
Sujuiea| Jojluow o3 sa1391kU3S
Jo uoneaiasnf pue uondiiasaqg

*S9A1393[q0 Suluies| spJemol
uoissasdoud Juapnis Jo sisAjeue
awos ‘sajdwexa 1uapnis

om1 y3nouys Sujuiea| Jojjuow
0} sa1391eu3s Jo uondudsaqg

* 8uluies| syuapnis
Jojuow 03 saiga1e.3s Joy
1UNOJJE JOU 3qIIISIP 10U S30(

8/

‘3ujuaes| uj syusapnis
Joyuow 0} $31391eJ3S 40}
S3uUNo2dYy :8ujuJea| syuapnis
Jojluow 03 sa1391e431S ‘¥

dipo wyiy aya

woJ} 32U3PIAS YHm Suluaes|
ul (ssejd pue |enpialpul
yioq) s||ixs pue aspajmoud
‘quawadedua juapnis
pajowoud jeyy saidayess
Suiyoeay 4oy ajeuoiiel

9y3 JO 1unodde paylisnl y

dijo wiy 9Y3 wouy Sujuied)
ul (ssejo pue |enpiaipul)
S||)JS pue a8pajmouy|
juswadedua uapnis
91owoud sa13931e43s Suiyoeal
Moy suie|dxa pue saiinuap|

Sutuies)

ul s||1)jS pue a3pajmou|
jJuswadedus uspnis
pajowouJd 1eyy saidaesys
$39Q142S9p pue Sal4IU3P|

dijd> wyiy wouy

92U3pIAS paliWI|/10u s20Q
‘3ujues| ul syuapnis adedua
0} sa1391e43s Jo uondiiosap
paywi| Jo Ajl3uapi Jou ss0Q

8/

‘3ujuaes| uj syusapnis adedua
03 $91891€41S 4O} SJUNOIIY
:8ujuaes) ul syuapnis 98edul ¢

9JUapIne

dijo wiiy yum saiiaioe sujuies)
pue saullnoJ wooJisse|d

9Y3 JO uole3adianul [ed131Id Y

22uapIAL dijp wyly y3noays
Suruaes| aduanjyul ssunod
W00JSSE[D MOY 404 SJUNOIIY

‘Buluies|
9JU3N|4Ul SAUIINOJ WOOJSSe[d
MOY S31}13UdpI pue $3qI4asaQg

"salliAII0e Sujuled)
pue sauinod jo uonduosap
panwi| 4o Ajruapi 10u sao(Q

8/ 8ujuued| 40} SIXSIU0D
9y3 Jo uolie1aadiaiu| :saliAlde
guiulea pue saunnoy ‘g

“dijo w1y ay3 Jaye, pue
,2J043q, J0 3duedIUSIS BY1 JO
uonen|eas yum dijd wjiy ay3 o
uolleue|dxa pauoddns Ajjn} v

dipo wiy

J9)4E pue 21043q 9IUIPIAS 0}

S uOoI139UU0d Y3noJyl Suluies|
J0J SIX91U0D |1B13p Ul S9qLI2sag

dijo wyy Jaye

3 940J20 UOSS3| 0} DOUIIYS
y3noJyj Sujuies] J0J SIXIIU0D
$9q1I2Sap pue saliluap|

dipp
w1} JO $3x23U02 Jo uondiidsap
paywi| Jo Ajlauapl jou sa0Q

8/

dijo w14 9Y3 JO SIK3IU0D 3y}

Jo uolleue|dxa pue uonduasaqg
:92uanbas uossal ‘T

8-L
pasuenpy

9-5
paysi|qess3

14
Suiluui8ag

umoys joN

eua)

sybisuj

Sujuieaq Sunuoddng pue suapnis Suiysea] g Alanoy




G10Z ‘ISLIV ‘Buiyoes) Bujures) Jo 10edwl 841 JO 80USBPIAS UO paseq swelBoid uoieonps Jayoesl [elliul Jo uonielpalooe syl 01 yoeoidde uy 08

8v/" "SHEN
Juawanosdwi

Joj uejd e Sapn|oul pue salI3ud jJuswsanosdwi Joy ueid

|euanol wouj smeaq "Jayoeal e B SMOUYS 1843} UOI}ID|434 pue 's9143ud |eusnof 01 8/

se Juswdo|aAap o) seale pue
s9ouaJaald ‘syiduauis s,auo
Jo Suipueisiapun smoys eyl
93pa|MOoud-}|9S UO UOI1I3|Jad Y

|esiesdde-4|9s “Juswdojanap
J0} seaJe pue saduaJa)a4d
‘sy38uaJis ul agpajmouy

-}]9s smoys 3ey3 uondiasap v

92UaJ9)3J swos ‘Juswdo|anap
Joj seaJe pue saouaJa4a.d
‘sy18ua.1s Jo ssauadleme
smoys 1ey1 uonduosap v

"Jayoea} e se aSpajmouy
-}|9S JO 32U3PIAG IIH|
J0 32U3PIAS MOYS 30U S30(

9JUDPIAS WOUJ UMeIP
Jauonnoesd uidisws ue se
ss94304d s,2U0 JO SSauUdIEMY
:8uiyoesy Jo a8paimou 43S ‘9

*92110€4d 34NINY WIOLUI
03 sa8ua||eyd pue sassaINs

swbisu; gl



I8

G102 ISLIV ‘Buiyoes) Buules) Jo 10edwl 8y} JO 80UBPIAS UO paseq swelBoid uoieonps Jayoesal [eliul Jo uolelpalooe ay) 0} yoeoidde uy

(44

‘Sujuaes|

pue 3uiyoea} Joj suonedidwi
“Juawissasse Jo Sulpuelsiapun
21eJisn||l 1ey3 sojdwes siuapnis
Jo sisAjeue pue uo3didsaq

‘3uiyoeal

puUe 1USWISSISSe 0 SUOI}IBUU0D
91eJ1sn||1 1eyl sajdwes syuapnis
Jo sisAjeue pue uondidsaq

‘A8ojouiwial a1eudoidde
8uisn sajdwes y40Mm juapnis Jo
sisAjeue pue uoljeue|dxs swos

so|dwes 3J0M JuapNIs
4o sisAjeue pajwi|/3ou saoq

8/

so|dwes
340M JUBpPNIS JO sisAjeuy
:JUBWISSaSSY Juapnls o|dwes ‘¢

‘Buluaes|

1USPNIS puk JUBWSSASSe
uaamiaq diysuoliefal

3yl 1noge suoisn|ouod
smeaq ‘Sujuies| Jusapnis
WoJ4 9IUIPIAD JUIIDIHNS
YHM JUdWISSasse Jo SisAjeue
pue uonjeue|dxa ysdnosoyl

‘Sujuiea) Juapnis
WI0J} DIUSPIAS JUBIDIYNS
Y1IM 1USWIssasse Jo uoneue|dx3

‘Suiuiey)
1USpPN1S JO DUIPIAS SWOS
YHM JuswIssasse Jo uoleue|dx3

‘SujuJea| Juapnis
pue 1uswssasse jo uoneue|dxa
pauwi|/Mmoys jou s30(Q

8/

1udWISsasse
paseq 22uapiAd 8uisn
3ujuaes) Jusapnis 3unenjeay

9[qe} |3yl ul

92U3pIAd Ag pajioddns juapnis
pue Aypijea pue Ayjiqel|a.

SE UdNS SW.a) JUSWSSISSe
Suisn uoneue|dxs ySnoioy

1UBWSSasse
J0 Aipijen pue Ayijiqeljaa 8uisn
JUBWISSasse sule|dxa Ajo1eandoy

'SWJ93 3Y3 JO 3Sh SWOS YUm
JuswWssasse Jo Sujueaw suie|dx3

"JUBWISSISSe
J0 Sujuesw uje|dxa jou saoq

v/
‘PljEA pue 3|gel|aJ — SWJd}
Buisn jJuswssasse o uondiiasag

e/u

e/u

wJoy 3|ges ul
JUBWISSISSE SSB|D 3|OYM SMOYS

WJ04 3|gB} Ul JUBWISSISSE SSB|I
3Joym paywl| / Moys 3ou sao(g

v/
3a|qes
Ul JUBWISSISSY SSe|D 3|0YM ‘¢

udISap skl 1UdWSSasse

94n31ny 404 suonedijdwi sy}

Jo uonduasaq ‘Sujuies| yusapnis
pue B1I91LID 3SE] ‘JUBWISSISSe
uaamiaq diysuoiielal

9y} Jo uoneue|dxs ysnosoy|

Sujusea| usapnis

pue BlI9MID YSB) JUSWSSISSE
uaamiaq diysuoiie|al

ay1 jo uoneue|dxa Jes|)

Sujuaea| uapnis

pue BLI9MID YSB) JUSWISSISSE
uaamiaq diysuoiie|al

9y3 4o uondasap |epsadns

‘uiuaes|

1U3pN3s painseaw elalld
3SB} JUBWISSISSE 9y} Moy

uo Jodau jou saop uondlasag

v/

‘BuluJes| Juspnis painseaw
1491142 3SE]} JUBWISSISSe
9y} moy jo uojjeue|dx]
IS} JUBWISSASSY T

pasuenpy

paysi|qels3

Suluui8ag

umoys 10N

euai)

sybisuj

Sujuaea sj1uapnis Suissassy i ALY




G10Z ‘ISLIV ‘Buiyoes) Bujures) Jo 10edwl 841 JO 80USBPIAS UO paseq swelBoid uoieonps Jayoesl [elliul Jo uonielpalooe syl 01 yoeoidde uy 28

€¢

"SSOUDAINRYD Suiyoeay pue a8pajmouy| |euoissajoud JUa4INd InoA pue siauJed) se SjuapNIs jo a8pajmou JnoA

J9y12801 Suliq 01 NOA SMO||e SIY] "1UIBYIP 4B SILIGNI 3SAY]L 1BYL JBS[D MOU SI )| ‘SaAI1dadsiad |ea1319109y]l JO /pue s3uipeas Wouy pue 1y uiyesq ayl 4o suoildas snoinaud
U] 9pew SjusWWOod ‘jeutnol ayl wodj Suimesp 3uiyoeal JNOA JO SSSUDAINDYS pue 33P3|MOUY| JUSJUNI JNOA U0 SUO0I1I3|424 JnOA J1ayla803 Suliq 01 noA mojje ||Im syl ,, “8uiyoeal
JI9Y1 JO SSOUDAIIIBYD pue 93pa|mous| |euoissajo.d J1ayl Uo 109|434 SI9ydeal , - pJepuels ||A 01 paie|aJs Aj10aJ1p ,92130e4d SA1D9|434, J1uGNJ B S| 9J3Y] d311dk1d SAINIB|IY 'C

"OM] 33} UD3MIS UOIJBUIWIIISIP 3]131| pue

>u_.‘_m__rc_m JO 10| B sem 2Jay] asnedaq mc_mju_.COu SeM SIy] 'OM] 9JoM aJay] auo snoinaud 9Y3] U] ‘'SiauJes| se Ssjuapnils uo Mou dugnJd sauo >_CO S| 9J9y] °sJouJed] se sjuapnis T

"uoissnasip 29 8 ApsauUPaM WOy SN VLY UINEIQ BY) JO UONISS SIY) 0} SABUBYD OM) BJE 13Y] 330N

TS/ " SeiN
(disea
JuswWssasse) adnoead Sullsixa (3151 Juswissasse) adioead
40 anbiyuo e y3nouayy Suiyoesy 3unsixa 4o anbiyud swos (>se1 Juswssasse) 8/
2JN3NJ wJojul 01 juswssasse | ysSnoayl Sulyoeal aininy wiojul 22110e4d Su1lSIXa WoJy smelp juswanosdwi

J0 38pajmouy JnoA uo uo13I3|4a4
|B2131D SBPN|IUl 1BY] JUNOJJE UY

0} JUBWISSASSE JO AZpajmouy
JnoA jo uonduodsap uy

1ey1 Suiyoeal swioyul 1ey)
1UBWSSasse Jo uondiiasap uy

.mc_summu J0} Juauwissasse
Uo juswwiod Uwu_c.h__\uoc $20(

10} ¥se1 Juawissasse sanbi)y
:8uIyoea] Joj JUBWISSISSY ‘9

'S|eod paAalyde oym sjuapnis
JoJ ,5da1s 1xau, e pue aAdlyoe
10U pIp OYM SIUIPNIS IO}

ue|d Sujuiea| e saieas) ‘Asoayy
pue 32U3PIAS WIS SMEIP

1ey3 Suluiea| Jo) JUBWSSIsSe
Jo sisAjeue yidap-ul uy

's|eo3 paAalyoe oym suapnis
Joj ,sda1s 1xau, e pue aAdlyoe
10U pIp OYM S3USPNIS SO}

ue|d Sujuied| e saieas) ‘Aloayy
puUB 92U3PIAS SWOS WIS SMEIP
1ey3 Sulules| 40} JUDWISSISSE

Jo uondudsap ysdnosoyl y

's|eod panalyde oym spuapnis
404 5da1s IXaU, B pue aA3l1Yyde
10U pIp OYM SIUBPNIS IO}

ue|d Sujuiea| e 93e340 01 Aloayl
pue 92U3PIAS $311D ey} Sululed)
J0J JUBWISSASSe JO uodidsap v

‘3uiuies)
JOJ JuawWIssasse Jo uonduasap
paiwi)/ moys 10u sa0Qq

8/

Suiuies) yusapnis

03 JUBWISSISSe wou} uojedljddy
:8ujuiea 40 JUBWISSISSY *G

*lamsue
JnoA yoddns 03 Auoayy pue
9JUIPINAD WO} umedp Sululed)
sjuapnis Suinoadwi 03 paie|al
32eqPa34 salisnl pue saquasaqg

‘3ujuaes| syuapnis 3uinosdwi 03
S931e|aJ )oeqpaaj moy sule|dxa
pue uaAId )oeqpaay saqlIIsaq

‘8uluJeal Jusapnis

01 paxul| papinoad yoeqpasy
10} 9DUBPIAT 'SIUBPNIS

01 32eq -pas} jo uoneue|dxa
pue uondudsap sawos

S1U9pN1S 01 XIeqpasy
J0 uoneue|dxa pue uondudsap
pauwi|/ moys 1ou saoQg

8/

Sjuapnis

01 2eqpa3j jo uoliedijdde
pue uojjeue|dxa ‘uondiasaq
Sdeqpasd 'y

swbisu; gl




€8

G102 ISLIV ‘Buiyoes) Buules) Jo 10edwl 8y} JO 80UBPIAS UO paseq swelBoid uoieonps Jayoesal [eliul Jo uolelpalooe ay) 0} yoeoidde uy

ve

NM\:. ‘SyJen
'$3dJ93x3 |eusnof pue
UO0I393]434 U3IM13Q UOI}IBUUOD 's3d420xa |eudnof pue
‘uol3d9|4a4 ‘uoI303|434 SIY1 WS Y}IM UOII3|43J SIYL UOI323]434 U9IM]DQ UOIIIBUUOD
[nyY3isur ue oddns o1 jeusnol/ | 1oddns 01 jeusnol/ y1v upeaqg | woddns 01 |eulnol/ v1y uiyeaq 3[1M| YyuMm |eusnol/ y1v unjesq
V1V upjeaq woudj s3diaoxa | wody s3duaoxs palda|as shojdw] 9y} woJj s3duaoxa shojdw3 9y} wouJj s1duaoxa shojdw3
pa123jas Ajnjaysnoyi shojdwiy : oz/

'SS9UAAIID9Y4 Sulyoeal

pue a8pajmouy| |euoissajoud
1U944NJ JO UOIj_UIWEXD
Je3|d yum Jauoiyoeud
9AI129]24 € JO 9DUIPIAT

"SSOUDAINIDYD
Suiyoeay pue agpajmouy
|euolssajoud 1ua.nd Jo
uolleulwexs yium Jauoiioesd
9AI123]43J B JO DUIPIAS SWOS

*SS9UAAID9449 Sulyoeal

pue agpajmouy |euolssajold
1U344NJ JO UOI1BUIWEXD SWOS
Yum Jauoiioead aA1109|494

€ JO 9DUIPIAS DWOS/3|137

'SS9UDAI09)40 Sulydeay

pue agpajmouy |euolssajold
1U344NJ JO UoIl_UIWEXD

ou/ 3|33 yum Jsuoiioesd
9AI109]424 € JO 9DUIPIAS 3|1

'SS9UDAI09)40 Sulyoeay

pue a3pajmouy| |euolssajo.d
||e49A0 JNOA U0 123|}3Y
192110814 9AI199)3Y '

‘Buiuies| Jo saloayl

pue salud |eusnol wouy
UMEBJP SJBUJED| SB SJUdPNIS

40 ,uoi1oe Joj pue ad110e.d

uo uoI193|4a4, Sulsh sUBWIWOD

‘uiuaes|

JO S91403Y)} DWOS pue S3LIIUD
|eudnol wouy umesp siauJes| se
sjuapnis sule|dxa pue saquiasaq

'S91J43Ud |eulNOf WOy UMeIp
Suluies| suapnis saqlsag

"sJauJed]| se SudPNIS
UO JUBWWOD PaYWI|/30U sa0(Q

e/
SJouJesg| Se Sjuapnis Uuo 139|jay
:3ujuiea Juspnis ‘T

¢T-11
pasuenpy

016
paysiiqels3

8-9
SuluuiSag

S-0
paywiI] / umoys 10N

CITES T

sybisuj

Suiuaeaq pue Sujyoea] uo Sund|LY 1§ ANANDY




. InSights

References

Ajayi, L. (2014). Performance Assessment for California Teachers and English-Language
Arts candidates in a rural border community. The Educational Forum, 78(3), 275-290.

Allard, A., Mayer, D., & Moss, J. (2014). Authentically assessing graduate teaching: Outside
and beyond neo-liberal constructs. Australian Education Researcher, 41(4), 425-443. doi:
10.1007/s13384-013-0140-x

Australian Association of Mathematics Teachers. (2006). Standards for Excellence in
Teaching Mathematics in Australian Schools. Adelaide, SA: The Australian Association of
Mathematics Teachers Inc.

Australian Institute of Teaching and School Leadership. (2011a). Accreditation of initial
teacher education programs in Australia: Standards and Procedures. Carlton, Victoria:
Ministerial Council for Education, Early Childhood Development and Youth Affairs
(MCEECDYA).

Australian Institute of Teaching and School Leadership. (2011b). National Professional
Standards for Teachers. Carlton, Victoria: Ministerial Council for Education, Early Childhood
Development and Youth Affairs (MCEECDYA).

Australian Science Teachers Association. (2002). National Professional Standards for Highly
Accomplished Teachers of Science. Canberra: Australian Science Teachers Association.

Berry, B., Daughtrey, A., & Wieder, A. (2010). Teacher Effectiveness: The Conditions that
Matter Most and a Look to the Future. Center for Teaching Quality (March), 1-20.

Boyd, D., Grossman, P, Lankford, H., Loeb, S., Michelli, N., & Wyckoff, J. (2006). Complex
by design: Investigating pathways into teaching in New York city schools. Journal of Teacher
Education, 57(2), 155-166.

Boyd, D., Grossman, P, Lankford, H., Loeb, S., & Wyckoff, J. (2009). Teacher preparation
and student achievement. Educational Evaluation and Policy Analysis, 31(4), 416-440.

British Educational Research Association (BERA). (2014). Research and the Teaching
Profession: Building the capacity for a self-improving education system. Final Report of the
BERA-RSA Inquiry into the Role of Research in Teacher Education. London: BERA.

Brouwer, N., & Korthagen, F. (2005). Can teacher education make a difference? American
Education Research Journal, 42(1), 1563-224.

Centre for Education Policy and Analysis. (2012). Teacher pathway project. Teacher Policy
Research. Retrieved October 14, 2014, from http://www.cepa.stanford.edu/tpr/teacher-

pathway-project

Cochran-Smith, M., Piazza, P, & Power, C. (2013). The politics of accountability: Assessing
teacher education in the United States. The Educational Forum, 77(1), 6-27. doi:
10.1080/00131725.2013.739015

Cochran-Smith, M., & Power, C. (2010). New Directions for Teacher Preparation. Educational
Leadership, 67(8), 6-13.

Cochran-Smith, M., & the Boston College Evidence Team. (2009). “Re-Culturing” Teacher
Education: Inquiry, Evidence, and Action. Journal of Teacher Education, 60(5), 458-468.

Cochran-Smith, M., & Zeichner, K. (Eds.). (2005). Studying Teacher Education: The Report
of the AERA Panel on Research and Teacher Education. Mahwah, NJ: Lawrence Erlbaum
Associates.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015


http://www.cepa.stanford.edu/tpr/teacher

InSights .

Connell, R. W. (2009). Good teachers on dangerous ground: towards a new view of teacher
quality and professionalism. Critical Studies in Education, 50(3), 213-229.

Council for the Accreditation of Educator Preparation (CAEP). (January 2015). CAEP
Evidence Guide. Washington DC: CAEP

Creemers, B. P M., & Kyriakidés, L. (2008). The Dynamics of Educational Effectiveness: A
contribution to policy, practice and theory in contemporary schools.

Darling-Hammond, L. (2000). How teacher education matters. Journal of Teacher Education,
51(3), 166-173.

Darling-Hammond, L. (2006a). Assessing teacher education: The usefulness of multiple
measures for assessing teacher outcomes. Journal of Teacher Education, 57(2), 120-138.

Darling-Hammond, L. (2006b). Constructing 21st century teacher education. Journal of
Teacher Education, 57(3), 300-314.

Darling-Hammond, L. (2006c). Powerful Teacher Education: Lessons from exemplary
programs. San Francisco: Jossey-Bass.

Darling-Hammond, L. (2013). Getting teacher evaluation right: What really matters for
effectiveness and improvement. New York: Teachers College Press.

Darling-Hammond, L., & Bransford, J. (Eds.). (2005). Preparing Teachers for a Changing
World: What teachers should learn and be able to do. San Francisco, CA: Jossey-Bass.

Darling-Hammond, L., Newton, S., & Chung Wei, R. (2012). Developing and Assessing
Beginning Teacher Effectiveness: The Potential of Performance Assessments. Stanford
University, Palo Alto, CA: Stanford Center for Opportunity Policy in Education (SCOPE).

Darling-Hammond, L., & Snyder, J. (2000). Authentic assessment of teaching in context.
Teaching and Teacher Education, 16(5-6), 523-545.

Darling-Hammond, L., & Youngs, P (2002). Defining "highly qualified teachers" : What does
'scientifically-based research" actually tell us. Educational Researcher, 31(9), 13-25.

Day, C., Stobart, G., Sammons, P, & Kington, A. (2006). Variations in the work and lives of
teachers: relative and relational effectiveness. Teachers and Teaching: theory and practice,
12(2), 169-192.

Deakin University. (2010-2012). Deakin Authentic Teacher Assessment (ATA) Handbook:
Master of Teaching EPR 703 Reflecting on Practice in Professional Experience. Burwood:
Faculty of Arts and Education, School of Education.

Dixon, M., Mayer, D., Gallant, A., & Allard, A. (2011). Authentically Assessing Beginning
Teaching: Professional Standards and Teacher Performance Assessment. Report on a
project funded by the Victorian Department of Education and Early Childhood Education
and the Victorian Institute of Teaching: Deakin University, Australia.

Duckor, B., Castellano, K., Téllez, K., Wihardini, D., & Wilson, M. (2014). Examining the
internal structure evidence for the Performance Assessment for California Teachers: A
validation study of the elementary literacy teaching event for Tier | teacher licensure. Journal
of Teacher Education, 65(5), 402-420.

Gallant, A., & Mayer, D. (2012). Teacher performance assessment in Malaysian teacher
education. Journal of Education for Teaching: International research and pedagogy, 38(3),
295-307.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



. InSights

Gitomer, D. H., & Zisk, R. C. (2015). Knowing what teachers know. In J. Abedi & C. Faltis
(Eds.), Teacher assessment and the assessment of students with diverse learning needs
(Vol. 39 Review of Research in Education, pp. 1-563). AERA: SAGE.

Grossman, P (2008). Responding to our critics: From crisis to opprtunity in research on
teacher education. Journal of Teacher Education, 59(1), 10-23.

Hobson, A. J., Malderez, A., Tracey, L., Homer, M. S., Ashby, P, Mitchell, N., . .. Tomlinson,
P D. (2009). Becoming a Teacher: Teachers' experiences of initial teacher training, Induction
and early professional development (Final report). Nottingham: Department for Children,
Schools and Families (DCSF).

Kennedy, M. M. (1999). The problem of evidence in teacher education. In R. Roth (Ed.), The
role of the university in the preparation of teachers. London: Falmer Press.

Louden, W., Heldsinger, S., House, H., Humphry, S., & Darryl Fitzgerald, D. (2010). Learning
from Teacher Education: The Impact of Teacher Education on Knowledge of Literacy and
Mathematics Teaching. Study of Effective Teacher Education: Progress Report 2. Canberra:
Australian Institute for Teaching and School Leadership (AITSL).

Mayer, D., Allard, A., Moss, J., & Dixon, M. (in press 2015). Initial teacher education and
assessment of graduates in Australia. In J. Lee & C. Day (Eds.), Quality and change in
teacher education: Western and Chinese perspectives. New York: Springer.

Mayer, D., Doecke, B., Ho, P, Kline, J., Moss, J., Kostogriz, A., ...Walker-Gibbs, B. (2013).
Longitudinal Teacher Education and Workforce Study (LTEWS): Final Report to DEEWR.

Mayer, D., Mitchell, J., Macdonald, D., & Bell, R. (2005). Professional standards for teachers:
A case study of professional learning. Asia Pacific Journal of Teacher Education, 33(2), 159-
179.

Mayer, D., Pecheone, R., & Merino, N. (2012). Rethinking teacher education in Australia: The
teacher quality reforms. In A. Lieberman & L. Darling-Hammond (Eds.), Teacher Education
around the World: Changing policies and practices (pp. 110-129). New York: Routledge.

McConney, A., Price, A., & Woods-McConney, A. (2012). Fast track teacher education:
A review of the research literature on Teach For All schemes. Perth: Centre for Learning
Change and Development, Murdoch University.

Menter, ., Hulme, M., Elliot, D., & Lewin, J. (2010). Literature Review on Teacher Education
in the Twenty-First Century. Edinburgh, Scotland: Education Analytical Services, Schools
Research, Scottish Government.

Ministerial Council on Education Employment Training and Youth Affairs. (2003). National
Framework for Professional Standards for Teaching. Melbourne: MCEETYA.

Mockler, N. (2013). The slippery slope to efficiency? An Australian perspective on school/
university partnerships for teacher professional learning. Cambridge Journal of Education
(Published online: 22 Jul 2013), 1-17. doi: 10.1080/0305764X.2013.818103

Murray, S., Nuttall, J., & Mitchell, J. (2008). Research into initial teacher education in
Australia: a survey of the literature 1995-2004. Teaching and Teacher Education, 24(1), 225-
239.

Pecheone, R., & Chung, R. (2006). Evidence in teacher education. Journal of Teacher
Education, 57(1), 22-36.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015



InSights .

Pecheone, R., & Chung Wei, R. (2007). Technical Report of the Performance Assessment for
California Teachers (PACT): Summary of Validity and Reliability Studies for the 2003-04 Pilot
Year. Stanford University: PACT Consortium.

Pecheone, R., Shear, B., Whittaker, A., & Darling-Hammond, L. (2013). edTPA Field Test:
Summary Report. Stanford University, CA: Stanford Center for Assessment, Learning and
Equity (SCALE).

Rowan, L., Mayer, D., Kline, J., Kostogriz, A., & Walker-Gibbs, B. (2015). Investigating

the effectiveness of teacher education for early career teachers in diverse settings: The
longitudinal research we have to have. The Australian Educational Researcher, 42(3), 273-
298. doi: 10.1007/s13384-014-0163-y

Sleeter, C. (2014). Towards teacher education research that informs policy. Educational
Researcher, 43(3), 146-153.

St. Maurice, H., & Shaw, P. (2004). Teacher portfolios come of age: A preliminary study.
NAASP Bulletin, 88, 15-25.

Standards for Teachers of English Language and Literacy in Australia (STELLA). (2002).
from_http://www.stella.org.au/statements.jsp

Teacher Education Ministerial Advisory Group. (December 2014). Action Now: Classroom
ready teachers. Canberra: Australian Government.

The State of Queensland (Queensland College of Teachers). (2012). An investigation of best
practice in evidence-based assessment within preservice teacher education programs and
other professions. Brisbane, Queensland: Queensland College of Teachers.

Tretter, T. R., Brown, S. L., Bush, W. S., Saderholm, J. C., & Holmes, V. (2013). Valid and
reliable science content assessment for science teachers. Journal of Science Teacher
Education, 24, 269-295.

Wilkerson, J. R., & Lang, W. S. (2003). Portfolios, the pied piper of teacher certification
assessments: Legal and psychometric issues. Education Policy Analysis Archives, 11(45),
Retrieved on August 30, 2008 from _http://epaa.asu.edu/epaa/v2011n2045/.

Yinger, R., & Hendricks-Lee, M. S. (2000). The language of standards and teacher education
reform. Educational Policy, 14(1), 94-106.

Zeichner, K. (1987). Preparing reflective teachers: An overview of instructional strategies
which have been employed in preservice teacher education. International Journal of
Educational Research, 11(5), 565-575.

Zeichner, K. (2005). A research agenda for teacher education. In M. Cochran-Smith & K.
Zeichner (Eds.), Studying Teacher Education: The Report of the AERA Panel on Research
and Teacher Education (pp. 737-759). Mahwah, NJ: Lawrence Erlbaum Publishers.

Zeichner, K. (2012). The turn once again toward practice-based teacher education. Journal
of Teacher Education, 63(5), 376-382.

An approach to the accreditation of initial teacher education programs based on evidence of the impact of learning teaching, AITSL, 2015


http://www.stella.org.au/statements.jsp
http://epaa.asu.edu/epaa/v2011n2045




@ aitsl.edu.au

0 facebook.comy/aitsl

Australian Institute
O twitter.com/aitsl for Teaching and
School Leadership
° youtube.com/aitsleduau Limited


http://www.aitsl.edu.au
http://www.facebook.com/aitsl
http://twitter.com/aitsl
http://www.youtube.com/aitsleduau
http://www.facebook.com/aitsl
http://www.youtube.com/aitsleduau

	Introduction
	Guiding principles for an accreditation system driven by evidence of impact
	1. Robust assessment of graduating teachers against the Australian Professional Standards for Teachers
	a) Capstone authentic teacher assessments
	b) Developing an Australian capstone graduate teacher assessment

	2. Longitudinal satisfaction surveys from the point of view of the preservice teachers and then beginning teachers, as well as employers
	Appendix 2.

