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About State Profiles

The State Profiles provide state and territory level information as part of the overall
picture of the teaching profession provided in the Australian Teacher Workforce Data:
National Teacher Workforce Characteristics Report (December 2021).

The profile for each jurisdiction provides descriptive statistics on the teaching
workforce in that jurisdiction, compared with the results from across all participating
jurisdictions for 2018.

For 2018, the Australian Teacher Workforce Data: National Teacher Workforce
Characteristics Report (December 2021) includes data from, and reports only on, the
teacher workforce characteristics across New South Wales, the Northern Territory,
South Australia and Victoria. From 2020 the ATWD will report on national workforce
trends and include data from all states and territories.

Section numbering

The section numbers within the state profiles correspond to the chapter numbers in
the main report.

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021
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New South Wales

2. About the data

The data in this State Profile is drawn from 2018 teacher registration data from the
NSW Education Standards Authority (NESA), the state’s teacher regulatory authority,
and the linkage of that data to responses to the ATWD Teacher Survey, completed
by registered teachers in New South Wales who provided information relating

to 2018, and Higher Education Student Data Collection (HESDC) initial teacher
education (ITE) data.

This data is presented in comparison to the overall data supplied by teacher
regulatory authorities in New South Wales, South Australia, and the Northern

Territory, linked to ATWD Teacher Survey responses from teachers in those states

and territories. This data is reported overall in the Australian Teacher Workforce Data:
National Teacher Workforce Characteristics Report (December 2021), which is referred
to as the ‘main report’ in the State Profiles’.

A total of 17,729 teachers responded overall to the ATWD Teacher Survey in 2018.
Of those, 8,529 were accredited in New South Wales.

General methodological details can be found in the corresponding ‘About the data’
section of each chapter in the main report. Any methodological details specific to the
State Profile are included below.

The teaching workforce ‘in New South Wales' refers to the cohort of accredited
(registered) teachers in New South Wales, and not to the state or residence in
which they are employed. State of residence, state of employment and other
demographic and employment characteristics are discussed with reference to this
accredited cohort.

Workforce segments and cohorts

In the State Profiles, the workforce segments and cohorts definitions correspond to
those used in the main report.

1 Note: While the Victorian Institute of Teaching, the regulatory authority in Victoria, supplied workforce registration data,
Victoria did not participate in the ATWD Teacher Survey until 2019.

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021



Table of contents

Workforce Segments and Cohorts at a glance

Segments:

Registered teachers — individuals who are registered with a regulatory authority
Teacher workforce — registered teachers in schools or early childhood settings

Teaching workforce — registered teachers engaged in face-to-face teaching in
schools or early childhood settings

Classroom teachers — the largest part of the teaching workforce, face-to-face
teachers who do not have leadership responsibilities and are not leaders

Leadership — school or early childhood leaders and teachers with leadership
responsibilities

Leaders — the part of the teacher workforce whose main role is as a leader

Non-teacher workforce — registered teachers not working in schools or early
childhood services

Cohorts:

Early career teachers — registered teachers who joined the teacher workforce less
than 5 years ago

Aboriginal and Torres Strait Islander teachers — registered teachers reporting
they were Aboriginal and/or Torres Strait Islander in either the ATWD Teacher
Survey or to a regulatory authority

Sector of employment

State Profiles include analysis of the data in accordance with the sector of
employment — government schools and non-government schools (including, where
available, Catholic and independent schools).

For 2018, the data on sector of employment was sample data. Respondents’ school
sectors were determined from responses to employment provided in the ATWD
Teacher Survey using the Australian Schools List (ACARA, 20212). Given this, and
differences in non-government sectors across the participating jurisdictions, the data
has been provided only for each jurisdiction.

From 2021, teacher regulatory authorities have agreed to provide employment data
to the ATWD to increase the breadth of data on, and analysis of, characteristics of the
workforce by sector.

2 Australian Curriculum, Assessment and Reporting Authority 2021, Australian Schools List, ACARA, Sydney,
<https://asl.acara.edu.au/home>.
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Data reporting conventions

Data has been analysed in accordance with the analysis standards and processes
applied to the data overall. These are discussed in the main report and the
accompanying Technical Report.

The one exception to this is the data on task-time allocation. As part of the iterative
development of the data, the question posed to survey respondents was the same in
all jurisdictions, but the response options differed in South Australia (typed numeric
response) compared to New South Wales and the Northern Territory (selected
between 0, 1-4 hours, 5-9 hours, or 10+ hours). While these responses were
harmonised for consistency of reporting in the full report, in the State Profiles the data
for task-time allocation is reported in the way it was collected for each jurisdiction.

Analysis has only been undertaken where sample sizes were sufficient to allow
segmentation within the strict data privacy requirements of the ATWD. Where data
cannot be reported because there was insufficient data for a jurisdiction, data relating
to some categories are unavailable at the state and territory level.

3. All registered teachers

In 2018, the total number of teachers accredited with NESA was 169,307. Their
demographic characteristics are provided in Figure NSW-1.

Figure NSW-1: All registered teachers in New South Wales, 2018

New South Wales

accredited teachers
169,307

Age group (n = 169,287) 43.9 years (average age)

27% 23% 18% 16%
30-39 years 40-49 years 50-59 years 60+ years

Gender Country of birth
n = 169,284 n = 60,605

[l Women 0 Men [ Australia [l Overseas

Home location (n = 159,836) Outer regiogz;

2% 21%
Major cities Inner regional

<1%
e Remote and very remote
Accreditation type (n = 169,307)

23%

Provisional

Period of accreditation (n = 169,317)

25% 21% 54%
< 5 years 5-9years 10+ years

Source: Teacher Registration Authority
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4. The teaching workforce

Focal segments

Teaching workforce — registered teachers engaged in face-to-face teaching in
schools or early childhood settings

Teaching workforce characteristics

Roles and responsibilities

Most teachers accredited in New South Wales were in the teacher workforce (94%),
with just 6% in the non-teacher workforce. A total of 7,137 ATWD Teacher Survey
respondents registered in New South Wales were in the teaching workforce; that

is, they were employed in a school or early childhood service and indicated that
they delivered classroom teaching (90% of the teacher workforce, 84% of survey
respondents). This encompasses all those who teach either as their ‘main role’ or
as part of another role in addition to their main role. This includes all those whose
main role is teaching (be they classroom teachers or teachers with leadership
responsibilities) (75% of the teacher workforce) and those whose main role was as
a leader, but who also have classroom teaching responsibilities (13% of the teacher
workforce). Refer to Figure NSW-2.

Figure NSW-2: Roles in schools and early childhood services, proportion of NSW
teacher workforce?®

Non-teacher workforce

Non-teacher workforce | 6% 508
Teacher workforce
Classroom teacher 58% 4,939
|
Teaching with leadership 13% 1,069

responsibilities ‘

Leader with teaching 13% 1,122
responsibilities ‘

Leader only 10% 883
& Unknown role \

0% 10% 20% 30% 40% 50% 60%

Question: Which of the following best describes your main role & Select any other roles you had in 2018?
Source: ATWD Teacher Survey

3 Ten percent of the teacher workforce were either in a leader-only role or did not provide information about their roles
in schools or early childhood services. These cells are combined for privacy reasons.
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Registration

The teaching workforce in New South Wales were just as likely to hold full registration
(87%) as the teaching workforce across all surveyed jurisdictions (87%). This was
also true for teachers in New South Wales at each learner level (primary, secondary
and early childhood) compared to teachers at different learner levels overall

(Figure NSW-3).

For the teaching workforce, those in the government sector were slightly less likely to
hold full registration (85%) compared to those in the Catholic sector (92%) and the
independent sector (89%) (Figure NSW-4).

Almost all of the teaching workforce registered in New South Wales and teaching

in Australia were teaching in New South Wales. Only 3% of the teaching workforce
registered in New South Wales were teaching in schools outside of New South Wales
(Table NSW-1).

Figure NSW-3: Registration type, teaching workforce,
by learning levels taught, NSW

Full registration [l Provisional registration

\ | | | | n
Secondary teacﬁg\rl\s; 88% 12% 3,197
Secondary teacﬂeli.lsl 88% 12% 6,009
| | 1 1 1
Primary tefc'\clg\r; 86% 14% 2,978
Primary teache/;.lfsI 86% 14% 6,823
- } \ \ \ \
Early childhood te_ac’\:lg\;s 84% 16% 359
Early childhood teache/iﬁ 84% 16% 843
AL | | | |
Teaching Woikﬁéfﬁ 87% 13% 6,947
Teaching workfor'(&(leI 87% 13% 14,359
-
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey

Figure NSW-4: Registration type, teaching workforce in schools, by sector, NSW

Full registration [l Provisional registration

Independent 89% 1,309
Catholic 92% 1,094
Government 85% 3,734
NSW teaching 87% 6,588
workforce in schools | | | | |
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile
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Table NSW-1: Proportion working in each state and territory, teaching workforce

registered in NSW

- Proportion working in each state and territory
n ACT NSW NT QLD SA TAS VIC WA
6,946 < 1% 97% n.p. 1% <1% n.p. <1% < 1%

School type and sector

The majority of the teaching workforce in New South Wales were employed in schools
(94%), with 6% in early childhood services. In the New South Wales school teaching
workforce, 60% worked in government schools, 21% worked in independent schools,
and 17% worked in Catholic schools.

Two-in-five (40%) in the teaching workforce were employed in primary schools, 39%
in secondary schools, 19% in combined-level schools, and 3% in special schools.
Analysis of sector and school type together revealed that a large proportion of
teachers in the independent sector worked in combined schools (71%)

(Figure NSW-5).

Figure NSW-5: School type, teaching workforce in schools, by sector, NSW
M Primary I Combined Secondary M Special

Independent 5% 19% vy 1,314
Catholic Rl 1,098
Government 43% gy 3747
NSW teaching 39% A 6,296
workforce in schools |
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile

Demographic characteristics
Age

Twelve percent (12%) of the teaching workforce in New South Wales were aged
60 years or older, compared to 16% in all surveyed jurisdictions. Age profiles were
consistent across all learning levels (Figure NSW-6).

In New South Wales, the teaching workforce in government schools were more likely
to be under 40 years of age than those in Catholic or independent schools; 39% of
teachers in the government sector were aged under 40 years compared to 26% in
Catholic schools and 32% in independent schools (Figure NSW-7).

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021 10
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Figure NSW-6: Age distribution, teaching workforce, by learning levels taught, NSW

[ <30years M 30-39 years [ 40-49 years [50-59 years [ 60+ years

Secondary teachers
- NSW

Secondary teachers
—All

Primary teachers
- NSW

Primary teachers
—All

Early childhood teachers
- NSW

Early childhood teachers
- All

Teaching workforce
- NSW

Teaching workforce
—All

3,197

6,009

2,978

6,823

359

843

0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey

Figure NSW-7: Age distribution, teaching workforce in schools, by sector, NSW
[ <30years M 30-39 years [ 40-49 years [50-59 years M 60+ years

Independent 1,309
Catholic 1,094
Government 3733
NSW teaching 6
) 587
workforce in schools
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile

Gender

In total, 78% of the teaching workforce in New South Wales were women, as were
78% of the teaching workforce across all surveyed jurisdictions (Figure NSW-8).

In New South Wales, two-thirds (67%) of those teaching at the secondary level
were women, while 87% of those teaching at the primary level were women
(Figure NSW-9).

Respondents from independent schools were more likely to be men (27%) than
respondents from Catholic (21%) or government schools (22%) (Figure NSW-10).
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Figure NSW-8: Gender, teaching workforce, NSW
Men  IWomen

Teaching workforce

22% 78% 6,944
i m ]

Teaching kafor/ifl 2% 78% 14,356

0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey

Figure NSW-9: Gender, teaching workforce in schools, by learning levels taught,

NSW
Men I Women
‘ n
Secondary teachers 5195
- NSW ’
Secondary teachers ‘
Al 6,007
Pri h |
rimary teaCNg\f; 13% 2,977
Primary teacﬁe&ﬁ To% 6,822
|
0% 20% 40% 60% 80% 100%
Source: Linked Registration and ATWD Teacher Survey
Figure NSW-10: Gender, teaching workforce in schools, by sector, NSW
Men I Women
\ \ 1
Independent 27% 1,309
Catholic 21% 1,094
Government 22% 3,731
NSW teaching ‘ ‘
workforce in schools i 6,585

0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile
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Disability
In total, 7% of the teaching workforce in New South Wales self-identified as having
a disability, compared to 6% across all surveyed jurisdictions. This was consistent

across learning levels, as well as across sectors for the teaching workforce in schools
(Figure NSW-11, Figure NSW-12).

Figure NSW-11: Disability status, teaching workforce, by learning levels taught,
NSW

["" No, do not have a disability [l Yes, have a disability

Secondary teachers
e 2,738
Secondary teachers 5,460
—All
Primary teachers
e 2,622
Primary teachers 6,290
—All
Early childhood teachers 330
- NSwW
Early childhood teachers
769
- All
Teaching workforce
v 5,449
Teaching workforce 11,520
- All
0% 20% 40% 60% 80% 100%

Question: Do you have a disability, impairment or long-term medical condition? & Select from list.
Source: Linked Registration and ATWD Teacher Survey

Figure NSW-12: Disability status, teaching workforce in schools, by sector, NSW

["" No, do not have a disability [l Yes, have a disability

Independent 1,025
Catholic 856
Government 2,908
NSW teaching 5119
workforce in schools
0% 20% 40% 60% 80% 100%

Question: Do you have a disability, impairment or long-term medical condition? & Select from list.
Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile
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Country of birth

In total, 15% of the teaching workforce in New South Wales had been born overseas,
compared to 17% across surveyed jurisdictions.

In New South Wales, early childhood teachers in the teaching workforce were
moderately more likely to be born overseas (21%), compared to 14% of primary
teachers and 16% of secondary teachers (Figure NSW-13).

For school teachers, when examined by sector, the teaching workforce in
independent schools were moderately more likely to be born overseas (19%),
compared to 12% of the teaching workforce in Catholic schools and 13% of the
teaching workforce in government schools (Figure NSW-14).

Figure NSW-13: Country of birth, teaching workforce, by learning levels taught,
NSW

Australia Il Overseas

\
Secondary teacﬁg\rz 84% 16% 1527
Secondary teache&i 81% 19% 4,339
] | | | |
Primary teilc’\zlg\r; 86% 14% 1429
Primary teacﬁe/;i 84% 16% 5,272
| | | | |
Early childhood te_a\wse\x o 919 168
Early childhood teacﬂex'lsl 3% 179% 652
| | | | |
Teaching woikf,\?ézs 85% 15% 3,301
Teaching workforgfi 839 17% 10,710
T \ \ \ \
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey

Figure NSW-14: Country of birth, teaching workforce in schools, by sector, NSW
Australia [l Overseas

Independent 81% 658
Catholic 88% 605
Government 87% 1,649
NSW teaching 6% 3133
workforce in schools | | | |
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA School Profile
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Regionality

For teachers in the teaching workforce, those in New South Wales were just as likely
to be residing in major cities as those in all surveyed jurisdictions.

Over two-thirds (68%) of the teaching workforce in New South Wales lived in major
cities. However, the teaching workforce in New South Wales was slightly more likely
to have resided in inner regional areas (23%) than the teaching workforce across all
jurisdictions (18%). Correspondingly, the teaching workforce in New South Wales was
less likely to be working in outer regional, and remote or very remote locations (9%)

(Figure NSW-15).
Figure NSW-15: Residential location, teaching workforce, by learning levels taught,
NSW
Maijor cities [l Inner regional [ Outer regional [ Remote or very remote
\ | | | n
Secondary tefcﬁg\r; 67% 3119
Secondary teacﬂe/iﬁ 67% 6,751
i \ \ \ \
Primary tefcﬁg\r; 69% 2912
Primary teacEeArTi 67% 6,671
i \ \ \ \
Early childhood te_ac’\:grl\s; 739% 316
Early childhood teacEeArﬁ 69% 796
i \ \ \ \
Teaching woikf'\(lJé%s 68% 5,869
Teaching workforzﬁ 68% 14,012
T \ \ \
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey
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5. Employment arrangements

Focal segments

Teaching workforce — registered teachers engaged in face-to-face teaching in
schools or early childhood settings

Contractual arrangements

Over two-thirds (69%) of the teaching workforce in New South Wales reported being
engaged under a permanent or ongoing employment contract, compared to 66% of
the teaching workforce across all surveyed jurisdictions. A further 18% of teachers in
New South Wales reported being engaged under a fixed-term contract of one year or
less, and 10% of teachers in New South Wales reported being engaged as casual/
relief teachers (CRTs). These proportions were comparable to those found for the
teaching workforce across all surveyed jurisdictions.

The teaching workforce employed in early childhood services were considerably
more likely (86%) to report being engaged under an ongoing or permanent contract
when compared to teachers of other learning levels in New South Wales (secondary:
73%,; primary: 62%), and when compared to the teaching workforce in all surveyed
jurisdictions (66%). Early childhood teachers in New South Wales were also
moderately less likely (4%) to report being engaged as CRTs than early childhood
teachers across all surveyed jurisdictions (10%) (Figure NSW-16).

Figure NSW-16: Employment contract types, teaching workforce, by learning levels
taught, NSW*
Ongoing / Permanent [l Fixed-term / Contract of more than 1 year
I Fixed-term / Contract of 1 year ¥ Fixed-term / Contract of approx. 1-3 terms
[¥ Casual / Temporary relief

Secondary teachers
o | | |

Secondary teachers
- Al
Primary teachers
o | | |
Primary teachers
- Al
Early childhood teachers ‘ ‘ ‘ ‘
| | | |

Early childhood teachers
- Al
Teaching workforce |
o | | |

Teaching workforce
—All ‘

1% 5% 9% 3,208

12% 5% 9% 6,033

2,990

6,857

3% 5% © 4% JEIE]

12% 5% 849

3% 14% 4% 10%

4%  10%

6,894

4% 15% 14,203

\ \ \
0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 2018?
Source: ATWD Teacher Survey

4 The relative standard error for ‘early childhood teachers — NSW’ for the categories ‘Fixed-term/Contract of more
than 1 year’ and 'Fixed-term/contract of approx. 1-3 terms’ is between 25% and 50%, and this data should be used
with caution.
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Contractual arrangements by sector

The teaching workforce in New South Wales and working in an independent school
were more likely to have reported that they were contracted under an ongoing or
permanent contract (81%), compared to 71% of the teaching workforce in Catholic
schools and 62% of the teaching workforce in government schools.

While proportions of teachers working as CRTs were similar between sectors,
teachers working in government schools more often reported being on fixed-term
contracts, specifically on fixed-term contracts of a one year duration, than those
working in independent schools (government: 18%; Catholic: 14%; independent: 7%)
(Figure NSW-17).

Figure NSW-17: Employment contract types, teaching workforce in schools, by
sector, NSW
Ongoing / Permanent [l Fixed-term / Contract of more than 1 year
I Fixed-term / Contract of 1 year Fixed-term / Contract of approx. 1-3 terms

|9 Casual / Temporary relief
\ \ \ \ \ "

Independent 81% 3% 7% N 1,294

Catholic 1% 9% 1,085
Government 62% 10% 3,700
NSW teaching 68% 3% 15% 10% 6,525
workforce in schools | | |
0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 2018?
Source: ATWD Teacher Survey with ACARA School Profile

Contractual arrangements by gender

Among the teaching workforce in New South Wales, men were somewhat more likely
to have held a permanent role (73%), compared to women in New South Wales (68%)
and men across all surveyed jurisdictions (69%). Women in New South Wales in the
teaching workforce were slightly more likely to hold a permanent contract (68%) when
compared to those registered across all surveyed jurisdictions (65%).

As was the case across the teaching workforce for all surveyed jurisdictions, women
in New South Wales were slightly more likely (15%) to hold a fixed-term contract of
one year than men (12%), and the proportion of men and women working as CRTs
was similar (men: 9%; women: 10%) (Figure NSW-18).
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Figure NSW-18: Employment contract types, teaching workforce, by gender, NSW

[ Ongoing / Permanent [l Fixed-term / Contract of more than 1 year

I Fixed-term / Contract of 1 year ¥ Fixed-term / Contract of approx. 1-3 terms

[ Casual / Temporary relief

Men — NSW 12% 4% 1,491

A
| & |

Men - All 5% 12% 4% 3,080

Women — NSW 3%  15% 4% 10% 5,365
Women - All 4% 16% 4%  10% 11,045

0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 2018?
Source: Linked Registration and ATWD Teacher Survey

Contractual arrangements by age

Overall, the teaching workforce in New South Wales had similar contractual
arrangements to those in all surveyed jurisdictions; one key exception to this was
observed in the teaching workforce aged under 30.

In New South Wales, 46% of the teaching workforce aged under 30 years reported
holding permanent roles, compared to 39% of the teaching workforce under 30 years
of age in all surveyed jurisdictions (Figure NSW-19).

Figure NSW-19: Employment contract types, teaching workforce, by age group,
NSWe

[ Ongoing / Permanent [l Fixed-term / Contract of more than 1 year

[ Fixed-term / Contract of 1 year ¥ Fixed-term / Contract of approx. 1-3 terms

[ Casual / Temporary relief

60+ years — NSW 803

60-+years — All 2,264
50-59 years — NSW 10% 3% 8% 1,725
A e -

50-59 years — All 4% 9% 8% 8% 3,437
40-49 years — NSW 1,899
40-49 years — All 3,667
30-39 years — NSW 1,650
30-39 years — All 3,298

<30 years - NSW 781

<30 years - All 1,461

0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 2018?
Source: Linked Registration and ATWD Teacher Survey

5  The relative standard error for ‘60+ - NSW’ for the category ‘Fixed-term/Contract of approx. 1-3 terms’ is between
25% and 50%, and this data should be used with caution.
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Casual and relief teachers

Around one-third (32%) of the teaching workforce in New South Wales, and working
in a casual/relief teacher (CRT) role, indicated that the reason they were employed

as a CRT was because they were unable to secure either a permanent position or
contract for any form of ongoing employment; this was somewhat lower than reported
across all participating jurisdictions (all CRTs: 35%). CRTs in New South Wales were
somewhat more likely than those in all surveyed jurisdictions to report that the reason
they were working as a CRT was due to their professional circumstances (NSW CRTs:
12%; all CRTs: 8%) (Figure NSW-20).

In New South Wales, for CRTs working in schools, those working in government
schools were much more likely to have indicated that they had that role because they
were unable to secure either a permanent position or contract role (39%), compared
to 22% in Catholic schools and 19% in independent schools (Figure NSW-21).

Consistent with higher rates of ongoing appointments for those under 30 in New
South Wales compared to all surveyed jurisdictions, those aged under 30 working as
CRTs were much less likely than those in all surveyed jurisdictions to report that they
were working in a CRT role because they could not secure a contract or permanent
position (Figure NSW-22).

A difference in the reasons for working as a CRT was observed between men and
women in New South Wales. While men in New South Wales were as likely to select
personal circumstances as those in all surveyed jurisdictions (NSW CRTs: 19%; alll
CRTs: 19%), women in New South Wales were slightly more likely to select personal
circumstances than those in all surveyed jurisdictions (NSW CRTs: 38%,; all CRTs:
34%) (Figure NSW-23).

Figure NSW-20: Reasons for working on a casual contract, CRTs, NSW
| was unable to secure a contract or permanent position
I Due to my personal circumstances (e.g. family commitments)

™ Due to my professional circumstances (e.g. study or other employment)
[ Other

Teaching workforce
- NSW

Teaching workforce

1,406
- All

0% 20% 40% 60% 80% 100%

Question: Why are you working as a casual/relief teacher?
Source: ATWD Teacher Survey
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Figure NSW-21: Reasons for working on a casual contract, CRTs in schools, by
sector, NSW

| was unable to secure a contract or permanent position
M Due to my personal circumstances (e.g. family commitments)

[™ Due to my professional circumstances (e.g. study or other employment)

M Other
‘ n
Independent 19% 91
Catholic 22% 103
Government 386
NSW teaching 644
workforce in schools |
0% 20% 40% 60% 80% 100%
Question: Why are you working as a casual/relief teacher?
Source: ATWD Teacher Survey with ACARA School Profile
Figure NSW-22: Reasons for working on a casual contract, CRTs, by age group,
NSWe
| was unable to secure a contract or permanent position
M Due to my personal circumstances (e.g. family commitments)
[™ Due to my professional circumstances (e.g. study or other employment)
[ Other
n
60+ years — NSW 14% 423
60+years —All | 12% 803
50-59 years — NSW 37% 40% 10% 13% 134
50-59 years - All 38% 36% 9% 17% 269
|
40-49 years — NSW 35% 10% 12% 143
40-49 years — All 44% 278
|
30-39 years - NSW 39% 137
30-39 years — All 4% 267
\
\
<30 years — NSW 47% 83
<30 years - All 59% 150
|
0% 20% 40% 60% 80% 100%

Question: Why are you working as a casual/relief teacher?
Source: Linked Registration and ATWD Teacher Survey

6  The relative standard error for the following categories is between 25% and 50%, and this data should be used
with caution: NSW <30 - Due to personal circumstances; NSW <30 - Other; NSW 50-59 - Due to professional
circumstances; NSW 60+ - Due to professional circumstances; All 30-39 - Due to professional circumstances; All
30-39 - Other; All 60+ - Due to professional circumstances.
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Figure NSW-23: Reasons for working on a casual contract, CRTs, by gender, NSW
| was unable to secure a contract or permanent position
M Due to my personal circumstances (e.g. family commitments)

[ Due to my professional circumstances (e.g. study or other employment)

[ Other
‘ n
Men — NSW 28% 137
Men - All 31% 290
\
Women — NSW 34% 512
Women - All 36% 1,096
|
0% 20% 40% 60% 80% 100%

Question: Why are you working as a casual/relief teacher?
Source: Linked Registration and ATWD Teacher Survey

Working hours and tasks

Paid working hours

The teaching workforce in New South Wales were similarly likely to be contracted to
work full-time (58%) as those in all surveyed jurisdictions (59%).

When examined by learning levels taught, the teaching workforce in New South
Wales and teaching at the secondary level were more likely to be employed full-
time (63%), than those teaching at the primary level (53%) or early childhood level
(55%). The teaching workforce in early childhood services and in New South Wales
were considerably more likely to work full-time (55%) than all early childhood service
teachers across surveyed jurisdictions (46%) (Figure NSW-24).

When examined by sector, the teaching workforce in New South Wales and working
in independent schools were considerably more likely to report full-time employment
(70%) than those in government schools (56%) and Catholic schools (53%)

(Figure NSW-25).
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Figure NSW-24: Paid working hours summary, teaching workforce, by learning
levels taught, NSW

Fulltime [ Part-time

=

| | |
Secondary tefC’\Tg\r; 63% 37% 3,207
Secondary teacﬂeli'lsl 64% 36% 6,032
| | | |
Primary teacﬁg\rz 53% 47% 2,989
Primary teacheArTi 5% 45% 6,855
| | |
Early childhood teat;\:ga\r; e 45% 363
Early childhood teach:rﬁ % 54% 842
— | |
Teaching workf'\(l)é‘\:; 58% 42% 6,476
Teaching workfgrztlal 59% 41% 13,736
\ \ \
0% 20% 40% 60% 80% 100%

Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey

Figure NSW-25: Paid working hours summary, teaching workforce in schools, by
sector, NSW

Ful-time M Part-time

Independent 0% 1,205
Catholic 53% 998
Government 56% 3,501
NSW teaching - 6,114
workforce in schools | | |
0% 20% 40% 60% 80% 100%

Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey with ACARA School Profile
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Total hours worked

On average, the teaching workforce in New South Wales (including teachers who
worked part-time) reported working 53.3 hours per week, compared to an average
49.5 hours per week across surveyed jurisdictions.

For full-time teachers in the teaching workforce, 53% of those in New South Wales
reported working an average of 60 hours or more per week, compared to 42% of
those across all surveyed jurisdictions (Figure NSW-26).

Figure NSW-26: Total working hours, full-time teachers in the teaching workforce,
NSW

Teaching workforce — NSW [l Teaching workforce — All
n= 3744 7,695

60%

50%

40% |
30% |
53%
20% |
10% | 16% 19%
9% 2% 2%
v 1% v
L 3% o e EE

% 60+ hours 56-59 hours 51-55hours 46-50 hours 41-45hours  36-40 hours 35 hours

or less

Question: Taking into account all the work done both inside and outside of work hours, during an average week,
approximately how many hours (in total) do you work?
Source: ATWD Teacher Survey

Most of the teaching workforce in New South Wales reported working more hours, in
total, than they were paid to work. Of teachers who were paid to work full-time, 97%
reported working more hours than they were paid to work.

Among teachers who were paid to work 6-10 hours or fewer per week, around
two-thirds (65%) reported working more hours than they were paid to work
(Figure NSW-27).
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Figure NSW-27: Total working hours, teaching workforce, by paid working hours,

NSW?
Total hours more than paid working hours range
I Total hours less than or within paid working hours range

6-10 hours | ‘ o ‘ 5
11-15 hours | | | 87% | 213
16-20 hours | | 78% | 290
21-25 hours | | | 92% | 339
26-30 hours | | | 9% | 430
31-35 hours | | | 98% | 1,234
36-40 hours | | | o7% | 3744

\ \ \ \ \
0% 20% 40% 60% 80% 100%

Question: Taking into account all the work done both inside and outside of work hours, during an average week,
approximately how many hours (in total) do you work? & How many hours were you contracted to work?
Source: ATWD Teacher Survey

The 6,428 teachers in the New South Wales teaching workforce, whose contractual
arrangements and working hours are known, reported being contracted to work at
an average FTE of 0.87 (equivalent to 5,622 full-time positions), but reported actually
working at an average FTE of 1.33 (equivalent to 8,556 full-time positions).8

On average, the full-time teaching workforce in New South Wales who were paid to
work 36—-40 hours per week reported working 60.1 hours per week, or 150% of their
contracted working hours. A similar pattern occurred for part-time teachers where cell
sizes allowed analysis; part-time teachers reported working between 148% and 157%
of their contracted hours (Table NSW-2).

Across all learning levels taught, the teaching workforce reported working more hours
than they were paid to work, with secondary and primary teachers working full-time
or contracted for 31-35 hours reporting working more hours than early childhood
teachers (Table NSW-3).

7 Data for the category ‘5 hours or less’ not shown, because analysis has only been undertaken where sample sizes
were sufficient to allow segmentation.

8 In all calculations, the upper limit of the contracted hours range has been used (e.g., 40 for 36-40, 15 for 11-15).
This provides a more conservative set of estimates overall, with contracted FTE being very similar, but worked
FTE being lower. Some information used in these calculations is not presented in the tables to prevent cells with
insufficient sizes for reporting being derived from other reported data.
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Table NSW-2: Average total working hours, teaching workforce, by paid working
hours, NSW?°

36-40
hours
60.1 55.1 46.3 39 29.6 22.3

Average total hours
worked

Total hours in 20.1 20.1 16.3 14 9.6 7.3
excess of max paid
working hours

Hours worked as 150% 157% 154% 156% 148% 149%
a percentage of
contract hours

Table NSW-3: Average total working hours, teaching workforce, by paid working
hours and learning levels taught, NSW'°

Hours paid to work | Average total working hours

Early Primary Secondary NSW teaching
childhood teachers teachers workforce
teachers
Full-time 36-40  51.5 (n=198) 61.4 (N=1,569)  59.9 (n=2,034)  60.1 (N=3,744)
Part-time 31-35  44.4 (n=51) 57.1 (N=624) 53.6 (N=565) 55.1 (n=1,234)
26-30 n.p. n.p. n.p. 46.3 (n=430)
21-25 n.p. n.p. n.p. 39 (n=339)
16-20 n.p. n.p. n.p. 29.6 (n=290)
11-15 n.p. n.p. n.p. 22.3 (n=213)

Teachers in all sectors generally reported working similar total hours per week, on
average, proportionate to the hours they were paid to work.

Full-time teachers in government, Catholic, and independent schools reported
working between 60 and 61 hours per week. Among those in New South Wales, there
were more part-time teachers in the Catholic and government sectors (Catholic:

46%; government: 44%) than the independent sector (30%). There were only slight
differences in working hours across sectors at each range of contracted part-time
hours (Table NSW-4).

9  Data for the category ‘5 hours or less’, and ‘6-10 hours’ are not shown, to prevent revealing responses of groups
where sample sizes were not sufficient to allow segmentation.

10 Data for the categories ‘26 - 30 hours’ to ‘6-10 hours’ is only presented for ‘NSW Teaching Workforce’ to prevent cells
with insufficient sizes for reporting being derived from other reported data. Data for the category ‘5 hours or less’ not
shown, because analysis has only been undertaken where sample sizes were sufficient to allow segmentation.
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Table NSW-4: Average total working hours, teaching workforce in schools, by paid
working hours and sector, NSW'

Hours paid to work | Average total working hours

Government Catholic Independent NSW
teaching
workforce
in schools

Full-time 36-40  60.9 (n=1956)  60.1 (N=532) 60.3 (N=835) 60.6 (n=3,546)

Part-time 31-35  56.1 (N=823) 54.4 (n=170) 545 (n=118) 55.6 (n=1,183)
26-30  46.2 (n=204) 45.3 (n=94) 47.8 (n=83) 46.4 (n=408)
2125 402 (n=162) 39.9 (n=61) 40.1 (n=54) 40.1 (n=298)
16-20  28.6 (1=133) n.p. n.p. 30.2 (n=263)
1115 22 (n=111) n.p. n.p. 22.3 (n=198)

Face-to-face teaching hours

On average, across the teaching workforce in New South Wales, teachers reported
spending 22.8 hours per week on face-to-face teaching, compared to an average of
21.2 hours of face-to-face teaching per week for the teaching workforce across all
surveyed jurisdictions.'

For teachers who worked, in total, between 41 and 59 hours per week, the number of
hours spent per week on face-to-face teaching changed very little (22.8 hours to 23.7
hours), although it increased slightly to 25.5 hours per week as the total number of
hours worked rose beyond 60+ hours per week (Figure NSW-28).

11 Data for the category ‘5 hours or less’, and ‘6-10 hours’ are not shown, to prevent revealing responses of groups
where sample sizes were not sufficient to allow segmentation.

12 This includes all full-time and part-time contracted teachers in the teaching workforce.
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Figure NSW-28: Average face-to-face working hours, teaching workforce, by total
working hours, NSW'3

Total working hours

6-10 hours
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16-20 hours
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31-35 hours
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60+ hours

Teaching workforce
- NSW
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161
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1,151

787
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2,531

6,373
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Average face-to-face teaching hours

Question: Approximately how many hours do you spend on face-to-face teaching during an average teaching week?
& Taking into account all the work done both inside and outside of work hours, during an average week,
approximately how many hours (in total) do you work?

Source: ATWD Teacher Survey

13 Data for the category ‘5 hours or less’ not shown, because analysis has only been undertaken where sample sizes
were sufficient to allow segmentation.
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In total, 69% of the full-time teaching workforce in New South Wales reported
engaging in 16-30 hours of face-to-face teaching per week, as did 68% across all
surveyed jurisdictions (Figure NSW-29).

Figure NSW-29: Face-to-face teaching hours, full-time teaching workforce, NSW

Teaching workforce —NSW [l Teaching workforce — All
n= 3716 7,520

30%

25%

20%

15%

24%

10% 19%

76% 8% 1)
0

40+ 36-39 31-35 26-30 25 21-24 16-20 11-15 6-10 5 hours
hours hours hours hours hours hours hours hours hours or less

16%

5%

0%

Question: Approximately how many hours do you spend on face-to-face teaching during an average teaching week?
Source: ATWD Teacher Survey

The teaching workforce in New South Wales, and contracted for between 6 and 35
hours per week, engaged in face-to-face teaching in proportion to their paid working
hours. Those contracted for 36-40 hours per week, however, did not teach more than
those contracted for 31-35 hours per week (Table NSW-5).

The more hours a classroom teacher was paid to work, the more face-to-face
teaching hours they reported delivering. For part-time teachers working less than
15 hours each week, the number of face-to-face teaching hours was in the range
of or even exceeded their contracted hours. This suggests that any other work that
is required beyond face-to-face teaching, is in addition to paid hours for part-time
teachers working less than 15 hours (Table NSW-5).

Across all learning levels taught, secondary and primary teachers working full-time

or contracted for 31-35 hours reporting more face-to-face teaching hours than early
childhood teachers. This was most noticeable among those employed full-time,
where early childhood teachers reported an average of 32.6 face-to-face hours,
compared to 25.7 hours for primary teachers and 23.1 hours for secondary teachers.
For primary and secondary teachers, there was no difference in face-to-face teaching
for full-time teachers compared to those working 31-35 hours per week; whereas,
early childhood teachers working 31-35 hours per week reported 5.6 hours less of
face-to-face teaching on average (Table NSW-5).
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Table NSW-5: Average face-to-face teaching hours, teaching workforce, by paid
working hours and learning levels taught, NSW'#

Hours paid to work | Average face-to-face teaching hours

Early Primary Secondary All NSW
childhood teachers teachers teaching
teachers workforce
Full-time 36-40 32.6 (n=197) 25.7 (n=1,570) 23.1 (n=2,034) 24.8 (n=3,716)
Part-time 31-35 27 (n=50) 25.4 (n=624) 22.2 (N=565) 24.1 (n=1,225)
26-30 n.p. n.p. n.p. 21.6 (n=424)
21-25 n.p. n.p. n.p. 18.2 (n=335)
16-20 n.p. n.p. n.p. 15.7 (n=287)
11-15 n.p. n.p. n.p. 11.9 (n=211)
6-10 n.p. n.p. n.p. 9.7 (n=134)

Among those in the teaching workforce contracted on a full-time basis, teachers in
independent schools reported engaging in slightly less face-to-face teaching per
week (23.4 hours per week), than those in government schools (24.5 hours) and
Catholic schools (24.9 hours).

Across sectors, there were only slight differences between the number of face-to-face
teaching hours delivered by part-time teachers employed for 31-35 hours per week
(Table NSW-6).

Table NSW-6: Average face-to-face teaching hours, teaching workforce in schools,
by paid working hours and sector, NSW'®

Hours paid to work | Average face-to-face teaching hours

Government Catholic Independent NSW teaching
workforce in
schools

Full-time 36-40  245(n=1939) 249 (n=531) 23.4 (n=828) 24.3 (n=3,519)
Part-time 31-35  24.2 (n=816) 23.6 (n=170) 226 (n=118) 24 (n=1,175)
26-30 21.6 (n=204) n.p. n.p. n.p.
21-25 17.8 (n=160) n.p. n.p. n.p.
16-20 15.9 (n=131) n.p. n.p. n.p.
11-15 12 (n=109) n.p. n.p. n.p.
6-10 9.1 (n=74) n.p. n.p. n.p.

14 Data for the categories ‘26-30 hours’ to '6-10 hours’ is only presented for ‘All NSW teaching workforce’ to prevent
cells with insufficient sizes for reporting being derived from other reported data. Data for the category ‘5 hours or less’
not shown, because analysis has only been undertaken where sample sizes were sufficient to allow segmentation.

15 Data for the category ‘5 hours or less’ not shown, because analysis has only been undertaken where sample sizes
were sufficient to allow segmentation. Data for the categories ‘26-30 hours’ to ‘6-10 hours’ is only presented for
‘Government’ to prevent cells with insufficient sizes for reporting being derived from other data.
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Task time allocation

Full-time teachers

In addition to face-to-face teaching, the full-time teaching workforce in New South
Wales and working in schools reported spending an average of 35.4 hours per week
on a range of other tasks, compared to across all surveyed jurisdictions, where the
teaching workforce reported spending 33.7 hours per week (Table NSW-7).

Those in the teaching workforce and working full-time reported spending 24% of
their non-teaching time on class planning and preparation. A further 31% of their
time (almost 11 hours on average, per week) was divided across student supervision
and counselling and general administrative work. In addition, 28% of their time was
divided across the tasks of marking or assessing student work and teamwork and
dialogue with colleagues. The remaining 16% of their time (approximately 6 hours
per week) involved communication with parents or carers or engaging in
extracurricular activities.

Generally, these proportions are similar to those reported by the teaching workforce
across all surveyed jurisdictions.

Table NSW-7: Average time spent on non-face-to-face teaching tasks, full-time
teaching workforce in schools, NSW

NSW teaching workforce All teaching workforce
in schools in schools

Task Average hours  Proportion of Average hours  Proportion of
per week time spenton  per week time spent on

task task

Planning or preparation 8.6 (Nn=2,839) 24% 8.7 (n=5,658) 26%

of lessons either at
school or out of school

Marking/assessing of 5.5 (n=2,829) 16% 5.6 (n=5,643) 17%
student work

Student supervisionand 5 (n=2,797) 14% 5 (n=5,600) 15%
counselling

Other teamwork and 4.3 (n=2,825) 12% 4.1 (n=5,635) 12%
dialogue with colleagues

Communication with 2.9 (n=2,823) 7% 2.5 (n=5,631) 7%
parents or carers

Engaging in 3.3 (n=2,813) 9% 2.5 (n=5,622) 7%
extracurricular activities

General administrative 5.9 (n=2,823) 17% 5.3 (n=5,641) 15%
work

Total hours on all tasks  35.4 33.7

(average)
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Part-time teachers

In the part-time teaching workforce in New South Wales, lesson planning and
preparation consumed 25% of their non-face-to-face teaching time. This was very
similar to teachers registered in all surveyed jurisdictions (26%). For those in New
South Wales, general administrative tasks took up a further 17%, and student
supervision 14% (Table NSW-8).

Table NSW-8: Average time spent on non-face-to-face teaching tasks, part-time
teaching workforce in schools, NSW

NSW teaching workforce All teaching workforce
in schools in schools

Task Average hours  Proportion of  Average hours Proportion of
per week time spenton  per week time spent
task on task
Planning or preparation 6.8 (n=2,307) 25% 6.3 (n=4,529) 26%

of lessons either at
school or out of school

Marking/assessing of 4.2 (n=2,290) 15% 3.9 (n=4,510) 17%
student work

Student supervisionand 3.8 (n=2,229) 14% 3.4 (n=4,435) 15%
counselling

Other teamwork and 3.5 (n=2,279) 13% 3.0 (n=4,492) 12%
dialogue with colleagues

Communication with 2.3 (n=2,247) 8% 1.8 (n=4,453) 7%
parents or carers

Engaging in 2.5 (n=2,239) 9% 1.7 (n=4,443) 7%
extracurricular activities

General administrative 4.6 (n=2,259) 17% 3.8 (n=4,466) 15%
work

Total hours on all tasks ~ 27.7 24

(average)

Primary and secondary teachers

Full-time secondary teachers in New South Wales reported spending a similar
number of hours on non-face-to-face teaching tasks each week (35.8 hours) as full-
time primary teachers (35.3 hours) (Table NSW-9).

Part-time secondary teachers in New South Wales reported spending a similar
number of hours on non-face-to-face teaching tasks each week (27.7 hours) as part-
time primary teachers (27.1 hours) (Table NSW-10).
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Table NSW-9: Average time spent on non-face-to-face teaching tasks, full-time
teaching workforce in schools, by learning levels taught, NSW

_ Primary teachers Secondary teachers

Task Average hours Proportion of  Average hours Proportion of
per week time spenton  per week time spent
task on task
Planning or preparation 8.8 (n=1,142) 25% 8.4 (n=1,635) 23%

of lessons either at
school or out of school

Marking/assessing of 5.4 (n=1,139) 15% 5.6 (h=1,629) 16%
student work

Student supervisionand = 5.2 (n=1,126) 15% 5 (n=1,610) 14%
counselling

Other teamwork and 4.3 (n=1,138) 12% 4.3 (n=1,623) 12%
dialogue with colleagues

Communication with 2.9 (n=1,141) 8% 2.9 (n=1,619) 8%
parents or carers

Engaging in 3.3 (n=1,139) 9% 3.4 (n=1,611) 9%
extracurricular activities

General administrative 5.5 (n=1,139) 16% 6.3 (n=1,629) 18%
work

Total hours on all tasks ~ 35.3 35.8

(average)

Table NSW-10: Average time spent on non-face-to-face teaching tasks, part-time
teaching workforce in schools, by learning levels taught, NSW

_ Primary teachers Secondary teachers

Task Average hours Proportion of  Average hours Proportion of
per week time spenton  per week time spent on

task task

Planning or preparation 6.8 (n=1,247) 25% 6.7 (n=1,078) 24%

of lessons either at
school or out of school

Marking/assessing 4.1 (n=1,239) 15% 4.3 (n=1,067) 16%
of student work

Student supervisionand 3.9 (n=1,200) 14% 3.7 (n=1,044) 13%
counselling

Other teamwork and 3.3 (n=1,229) 12% 3.6 (n=1,065) 13%
dialogue with colleagues

Communication with 2.3 (n=1,217) 8% 2.2 (n=1,043) 8%
parents or carers

Engaging in 2.4 (n=1,212) 9% 2.5 (n=1,046) 9%
extracurricular activities

General administrative 4.3 (n=1,219) 16% 4.8 (n=1,043) 17%
work

Total hours on all tasks 271 21.7

(average)

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021



Table of contents

Employment gaps

Just under half of the teaching workforce in New South Wales (47%) reported an
employment gap of at least one term during their career. Early childhood teachers
were less likely to have had an employment gap (44%) compared both to early
childhood teachers (54%) and the teaching workforce (51%) across all surveyed
jurisdictions (Figure NSW-30).

When analysed by sector, 43% of the teaching workforce in government schools
reported an employment gap, compared to 56% of the teaching workforce in Catholic
schools and 51% in independent schools (Figure NSW-31).

For the teaching workforce in New South Wales, 51% of women reported an
employment gap, compared to 32% of men (Figure NSW-32).

Figure NSW-30: Employment gaps, teaching workforce, by learning levels taught,

NSW
Gap [ Nogap
\ \ \ !
Secondary teacﬁse\r; 46% 54% 2,959
Secondary teache&i 49% 51% 5,766
e | |
Primary teac’\zlg\r; 49% 51% 2,760
Primary teacﬂe/iﬁ 53% 47% 6,604
| | |
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44% 56% 341
| | | I
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teachers — All | ‘ ‘ .
. \ | \
Teaching workf'\?g\:l\t; 7% 53% 5,802
Teaching workfor'(&:eI 51% 49% 12,874
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Question: Since you started teaching, have you ever had a gap of at least one school term to continuous employment?
Source: ATWD Teacher Survey

Figure NSW-31: Employment gaps, teaching workforce in schools, by sector, NSW

Gap [MNogap
\ \ \ !
Independent 51% 1,086
Catholic 56% 899
Government 43% 3122
NSW teaching 7% 5.461
workforce in schools | | |
0% 20% 40% 60% 80% 100%

Question: Since you started teaching, have you ever had a gap of at least one school term to continuous employment?
Source: ATWD Teacher Survey with ACARA School Profile
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Figure NSW-32: Employment gaps, teaching workforce, by gender, NSW

Gap [ No gap
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Men - All 36% 2,817
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Women — NSW 51% 49% 4,503
Women - All 55% 45% 9,995
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Question: Since you started teaching, have you ever had a gap of at least one school term to continuous employment?
Source: Linked Registration and ATWD Teacher Survey

Those in the teaching workforce in New South Wales reported employment gaps

that were similar in length to the teaching workforce in all surveyed jurisdictions.

The overall effect was consistent with findings at the primary and secondary learning
levels. For early childhood teachers, gaps of one and two years were somewhat more
likely among those in New South Wales than across all surveyed jurisdictions, while
gaps of more than six years were somewhat less likely for those in New South Wales
(Figure NSW-33).

When analysed by sector, the teaching workforce in Catholic schools were more
likely to report an employment gap of one year (29%), than were those in government
schools (25%) and independent schools (21%). Teachers in independent schools
were more likely to experience gaps of three to five years (18%) and six or more
years (15%) than in government schools (3-5 years: 15%; 6 or more years: 12%); and
more likely to experience gaps of six or more years than in Catholic schools (11%)
(Figure NSW-34).
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Figure NSW-33: Employment gap length, teaching workforce, by learning levels
taught, NSW
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Question: About how long was (or is) that gap?
Source: ATWD Teacher Survey

Figure NSW-34: Employment gap length, teaching workforce in schools, by sector,
NSW
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Question: About how long was (or is) that gap?
Source: ATWD Teacher Survey with ACARA School Profile
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6. Qualifications and professional learning

Focal segments

Teaching workforce — registered teachers engaged in face-to-face teaching in
schools or early childhood settings

Initial teacher education

Based on responses to the ATWD Teacher Survey for 2018 which could be linked

to records in the Higher Education Student Data Collection (HESDC), the teaching
workforce in New South Wales were similarly likely to hold two-year postgraduate ITE
qualifications as in all surveyed jurisdictions. In total, 62% held a Bachelor degree as
their ITE qualification, compared to 64% across surveyed jurisdictions and 21% held a
Masters degree, compared to 17% across surveyed jurisdictions (Figure NSW-35).

In New South Wales, teachers in Catholic schools were the most likely to hold an
undergraduate degree as their ITE qualification (63%) and teachers in independent
schools were the most likely to hold a postgraduate degree as their ITE qualification
(43%) (Figure NSW-36).

In New South Wales, 22% of teachers in independent schools held a Masters degree
as their ITE qualification, as did 15% of teachers in Catholic schools and 24% of
teachers in government schools (Figure NSW-37).

Figure NSW-35: Detailed level of ITE qualification, teaching workforce, NSW
Bachelor degree [l Graduate diploma [ Masters degree

| | | '
Teaching workforce 62% 2,291
- NSW
Teaching workforce 64% 4,585
—All | | |
0% 20% 40% 60% 80% 100%

Source: Linked HESDC and ATWD Teacher Survey

Figure NSW-36: Level of ITE qualification, teaching workforce in schools, by sector,
NSW'6

Undergraduate [l Postgraduate [ Mix
\ \ \

Independent 53% 368
Catholic 63% 249
Government 61% 1,415
NSW teaching ‘ ‘ ‘
) 60% 2,170
workforce in schools
0% 20% 40% 60% 80% 100%

Source: Linked HESDC and ATWD Teacher Survey with ACARA School Profile

16 The relative standard error for ‘Catholic’ and ‘Independent’ for the category ‘Mix’ is between 25% and 50%, and this
data should be used with caution.
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Figure NSW-37: Detailed level of ITE qualification, teaching workforce in schools,
by sector, NSW

Bachelor degree Ml Graduate diploma Masters degree

\ \ \ \ g
Independent 53% 368

Catholic 249

Government ikt 1415
NSW teaching p— 5170
workforce in schools | | | | |

0% 20% 40% 60% 80% 100%

Source: Linked HESDC and ATWD Teacher Survey with ACARA School Profile

Tertiary study in addition to ITE

Over half of the teaching workforce in New South Wales (58%) had completed, or
were undertaking, tertiary study in addition to ITE, compared to 56% across surveyed
jurisdictions. In New South Wales, as for all surveyed jurisdictions, those teaching at
secondary level were the most likely to have had completed, or been undertaking,
tertiary study in addition to ITE (NSW: 69%; all secondary teachers: 65%)

(Figure NSW-38).

In New South Wales, a total of 68% of teachers in independent schools had
completed, or were undertaking, tertiary study in addition to their ITE, as had
65% of teachers in Catholic schools and 55% of teachers in government schools
(Figure NSW-39).

The ATWD Teacher Survey asked respondents if they were undertaking or had
completed tertiary study other than initial teacher education. The survey did not
collect data on whether the additional study was undertaken before or after the
respondents’ ITE study, or whether the additional tertiary study was related to

their professional development. To further understand this data, responses were
segmented by undergraduate and postgraduate ITE, on the assumption that
undergraduate study would (usually) be undertaken prior to postgraduate ITE study.

Compared to teachers with postgraduate ITE qualifications across all surveyed
jurisdictions, those in New South Wales were more likely to have completed tertiary
study in addition to ITE (NSW: 74%; all: 72%) (Figure NSW-40).

Of the 60% of New South Wales teachers who had completed, or were completing,
tertiary study in addition to ITE, 37% gained qualifications in Education (other than
ITE). This seems to indicate that this group had upskilled from earlier study or

were building on their original ITE qualifications and enhancing their professional
development by specialising (Figure NSW-41). Please also refer to earlier discussion
in Chapter 6 in the main report.

For teachers in New South Wales who had completed tertiary study other than ITE,
28% held a Masters degree, as did 27% across surveyed jurisdictions. Similarly,
30% held a Bachelor degree, as did 27% across surveyed jurisdictions. The largest
difference was for those whose highest level of tertiary study other than ITE was

a Graduate Diploma, which was held by 7% of teachers in New South Wales,
compared to 12% across surveyed jurisdictions (Figure NSW-42).
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Figure NSW-38: Tertiary study other than ITE, teaching workforce, by learning levels
taught, NSW

Undertaking additional tertiary study Il Completed additional tertiary study
[ Neither undertaking nor completed additional tertiary study

Secondary teachers 978
- NSW
Secondary teacﬁe&i 3,549
Primary tefc’\:lg\r; 050
Primary teacfegﬁ 4,397
Early childhood teachers 239
- NSwW
Early childhood teachers
Al 784
Teaching woikf,\(l)é%s 2187
Teaching workfgrz‘(lal 7,931
0% 20% 40% 60% 80% 100%
Question: Are you undertaking or have you completed tertiary study other than initial teacher education?
Source: ATWD Teacher Survey
Figure NSW-39: Tertiary study other than ITE, teaching workforce in schools, by
sector, NSW
Undertaking additional tertiary study [l Completed additional tertiary study
[ Neither undertaking nor completed additional tertiary study
‘ n
Independent 19% 816
Catholic 15% 290
Government | 8% 1115
NSW teaching - 1,048

workforce in schools

0% 20% 40% 60% 80% 100%

Question: Are you undertaking or have you completed tertiary study other than initial teacher education?
Source: ATWD Teacher Survey with ACARA School Profile
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Figure NSW-40: Tertiary study other than ITE, teaching workforce, by level of ITE

study, NSW
Undertaking additional tertiary study [l Completed additional tertiary study
[ Neither undertaking nor completed additional tertiary study
\ n
Teachers with
postgraduate ITE — NSwW | 10% 298
Teachers with ‘
postgraduate ITE— All | 9% 847
|
Teachers with |
undergraduate ITE - NSW | 12% 557
Teachers with ‘
undergraduate ITE— All | 2% 1,775

0% 20% 40% 60% 80% 100%

Question: Are you undertaking or have you completed tertiary study other than initial teacher education?
Source: ATWD Teacher Survey

Figure NSW-41: Field of highest level of tertiary study other than ITE (undertaking
and completed), teaching workforce, NSW

Teaching workforce — NSW [l Teaching workforce — All

n= 1,259 4,455
| | | | | | | |
Education 37%
(other than ITE)
17%
omer ”
) 7%
. 6%
Creative arts
5%
. . 4%
Religious studies
0% 5% 10% 15% 20% 25% 30% 35% 40%

Question: In what field of study is/was the qualification?
Source: ATWD Teacher Survey
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Figure NSW-42: Highest level of tertiary study other than ITE, teaching workforce,
NSW

Teaching workforce — NSW [l Teaching workforce — All
n= 1,260 4,457

Doctoral degree
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Masters degree
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Graduate diploma

%
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Other postgraduate = 2%
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pachelor degree F_
Diploma or advanced 7%
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I
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Certificates I-IV

Short course

Other
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B

Question: What is / was your highest level of that tertiary study?
Source: ATWD Teacher Survey

Professional learning

Among the teaching workforce, nearly all secondary (93%) and primary teachers
(93%) in New South Wales undertook professional learning activities in 2018
(Figure NSW-43).

When examined by sector, 94% of teachers in independent schools undertook
professional learning activities, as did 93% of those in Catholic schools and 93% of
those in government schools (Figure NSW-44).

17 The relative standard error for ‘NSW’ for the category ‘Other’ is between 25% and 50%, and this data should be used
with caution.
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Figure NSW-43: Professional learning, teaching workforce in schools, by learning
levels taught, NSW

Some professional learning Ml No professional learning

\ \ \ \ \ !

Secondary teachers

93% I 3,004
Secondary teachers 94% A 5777
- All ‘ ‘ ‘ ‘ ‘
Primary teachers | ‘ ‘ 93% ‘ ‘ 2,794
~NSW - -
Primary teacher: ‘ ‘ ‘ ‘ ‘
y teachers 95% TN 6,542
—All | | | | |
0% 20% 40% 60% 80% 100%

Question: Did you undertake any professional learning during 2018?
Source: ATWD Teacher Survey

Figure NSW-44: Professional learning, teaching workforce in schools, by sector,

NSW
Some professional learning M No professional learning
\ \ \ \ \ !
Independent 94% 1,098
Catholic 93% 912
Government 93% 3,165
NSW teaching 9% 5 534
workforce in schools | | | | |
0% 20% 40% 60% 80% 100%

Question: Did you undertake any professional learning during 2018?
Source: ATWD Teacher Survey with ACARA School Profile

Secondary teachers in New South Wales spent an average 36.4 hours on
professional learning activities during 2018, compared to an average 39.4 hours
for secondary teachers in all surveyed jurisdictions. Primary teachers in New South
Wales spent an average 42.5 hours on professional learning activities during 2018,
compared to an average 44 hours for primary teachers in all surveyed jurisdictions
(Table NSW-11).

Secondary teachers in New South Wales were somewhat less likely to spend 20
hours or more on professional learning (52%), than secondary teachers across all
surveyed jurisdictions (58%). The proportion of primary teachers in New South Wales
who spent 20 or more hours on professional learning was slightly lower (66%) than
the proportion in all surveyed jurisdictions (68%) (Figure NSW-45).
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Table NSW-11: Average professional learning hours, teaching workforce, by
learning levels taught, NSW

_ Average professional learning hours

Primary teachers Secondary teachers
NSW teaching workforce 42.5 (n=2,589) 36.4 (n=2,774)
All teaching workforce 44.0 (n=6,215) 39.4 (n=5,443)

Figure NSW-45: Professional learning hours, teaching workforce in schools, by
learning levels taught, NSW

20 hours or less M 20-30 hours [ 30-40 hours [ More than 40 hours

Secondary teachers

_ NSW 2,589

Secondary teachers

5,443
= All

Primary teachers

_NSW 2,774

Primary teachers 3%

—All | |

0% 20% 40% 60% 80% 100%

6,215

Question: About how many hours in total did you spend on professional learning?
Source: ATWD Teacher Survey

When examined by sector, the teaching workforce in independent schools were less
likely to have spent more than 20 hours or more on professional learning (53%),
than the teaching workforce in Catholic schools (60%) or government schools (61%)
(Figure NSW-46).

Consistent with the findings across all surveyed jurisdictions, the majority of teachers
in New South Wales (81%) agreed that the professional learning activities they had
undertaken were aligned to the needs or priorities of their educational setting.

Fewer agreed that they undertook professional learning that suited their individual
needs (69%), and 55% agreed that they have had the opportunity to reflect on
and/or evaluate the impact of their professional learning activities on students
(Figure NSW-47).

When examined by sector, the responses of the teaching workforce in schools were
broadly very similar; although those in independent schools were slightly more likely
to agree with each of the professional learning reflections (Figure NSW-48).
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Figure NSW-46: Professional learning hours, teachers in schools, by sector, NSW

20 hours or less [ 20-30 hours 9 30-40 hours M More than 40 hours

Independent 47% 21% 9% 23% 1,026
|
Catholic 40% 19% 12% 29% 846
|
Government 39% 18% 11% 31% 2,945
|
NSW teaching s 1% w ” 1

workforce in schools

0% 20% 40% 60% 80% 100%

Question: About how many hours in total did you spend on professional learning?
Source: ATWD Teacher Survey with ACARA School Profile

Figure NSW-47: Reflections on value of professional learning, teaching workforce,
NSW's

Strongly disagree ™ Disagree [ Agree I Strongly agree

It was aligned to my own professional development needs

Teaching workforce — NSW  n=5435

5% 50% 19%

Teaching workforce — All  n= 10,799

4% 51% 22%

It was aligned to the needs or priorities of my educational setting
Teaching workforce —NSW  n=5434

114% 56% 25%

Teaching workforce — All - n= 10,798

3%:1/] 54% 28%

| have had opportunities to implement what | have learned
Teaching workforce — NSW  n= 5,434

4% 1 54% 18%

Teaching workforce — Al n= 10,798
4% ) 54% 19%

I have had opportunities to reflect / evaluate the impact it has had on student learning or learners

Teaching workforce — NSW  n= 5,434
$5 15% 43% 12%

Teaching workforce — All - n= 10,798
3 13% 44% 12%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Neutral not depicted)
Source: ATWD Teacher Survey

18 Total number of responses for ‘It was aligned to my own professional development’ is one higher for both NSW and in
all surveyed jurisdictions (5,435 and 10,799 respectively).
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Figure NSW-48: Reflections on value of professional learning, teaching workforce in
schools, by sector, NSW™
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Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Neutral not depicted)
Source: ATWD Teacher Survey with ACARA School Profile

19 Total number of responses for ‘It was aligned to my own professional development needs’ n=2,930 (Government)
and 5,114 (NSW teaching workforce)
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Teaching in-field
About the data

Teachers are said to be ‘teaching in-field’ when they are teaching subject areas
in which they have been trained to teach. That training ordinarily takes the form of
tertiary education in both subject-specific content and pedagogy.

The definition of ‘out-of-field teaching’ is complex. Teachers can have completed
some subject-specific content or pedagogy study as part of their ITE qualification
(including in an undergraduate qualification used to gain admission to a graduate-
entry ITE program), or may undertake further education or professional learning to
enhance their skills in teaching a subject after joining the teaching workforce. The
extent to which teachers are said to be ‘teaching out-of-field’ when they are teaching
a subject area which they have not formally been trained to teach, but for which they
have undertaken professional learning, is of interest in workforce planning.

The data provides insight into the rates with which the teaching workforce are
potentially teaching in-field. Based on the definition used in this report, teachers who
are teaching a subject for which they have not completed subject-specific tertiary
study in both content and pedagogy are considered to be teaching out-of-field.

For the teaching workforce in New South Wales, across all curriculum areas, between
half (47%) and two-thirds (68%) of teachers were potentially in-field on the basis of
tertiary study. However, more than one-fifth of teachers in each subject area had
undertaken no tertiary study in the subject they were teaching. This was lowest
among those teaching English (23%) and Science (22%) (Figure NSW-49). Although
the teachers of English and Science were least likely to be teaching out-of-field in
New South Wales, when compared to all surveyed jurisdictions (all: English — 18%,
Science — 18%) these teachers were more likely to be out-of-field.
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Figure NSW-49: Subject-specific ITE preparation, secondary teachers, NSW

[ Potentially in-field Il Content only [ Pedagogy only Il No tertiary study
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Creative arts
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Education, other
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Question: Select all subjects that you are teaching in 2018. & Did you complete at least one semester learning content

knowledge or pedagogy in the following subject/s during your teacher educaton program or other tertiary study?
Source: ATWD Teacher Survey
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7. Career intentions

Focal segments

Teacher workforce — registered teachers working in schools or
early childhood settings

Just over one-third (35%) of the teacher workforce in New South Wales intended to
stay in the profession until retirement, compared to 41% of the teacher workforce
across all participating jurisdictions (Figure NSW-50).

Of those who indicated that they did intend to leave the profession before they retire,
teachers in New South Wales were similarly likely to be unsure how long they would
stay (NSW: 24%; all jurisdictions: 23%) as well as similarly likely to see themselves
still working in schools in ten years’ time (NSW: 19%,; all jurisdictions: 21%). In total,
almost half (49%) expected to leave within five years, which was similar to the teacher
workforce across all jurisdictions (Figure NSW-51).

Figure NSW-50: Intentions to remain in the profession, teacher workforce, NSW

Il Intend to stay in the profession until retirement Unsure
[ Intend to leave the profession before retirement

| | !

Teacher workforce 33% 32% 6,101
| -
Teacher workforce 34% 25% 12,701
- Al
0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey

Figure NSW-51: Estimates of years remaining working in schools or early childhood
services, teacher workforce considering leaving teaching, NSW?°

Teacher workforce — NSW Il Teacher workforce

n= 1963 3,216
30%
25%
20%
15%

24%

21%
10% 19%
17%
s 11%
8%

0%

Unsure 1 year 2-4 years 5 years 6-9 years 10+ years

Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey

20 Includes only those intending to leave profession before retirement.
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Teaching and demographic characteristics

Learning levels

When the intentions of the teaching workforce were analysed by learning levels
taught, almost one-third (32%) of secondary teachers in New South Wales intended
to leave the profession before retirement, compared to 27% of secondary teachers
in all surveyed jurisdictions. Similarly, 34% of primary teachers in New South Wales
intended to leave the profession before retirement, compared to 26% of all primary
teachers. For early childhood teachers in New South Wales, 27% intended to leave
the profession before retirement, compared to 20% of all early childhood teachers
(Figure NSW-52).

In New South Wales, around one-third of teachers at all learning levels were unsure
when or if they might leave (secondary teachers: 33%,; primary teachers: 34%; early
childhood teachers: 36%) and around one-third intended to stay in the profession
until retirement (secondary teachers: 35%; primary teachers: 32%; early childhood
teachers: 36%).

Of the teachers in New South Wales who indicated an intention to leave the
profession, 18% of early childhood teachers; 24% of primary teachers; and 25% of
secondary teachers were unsure when they might leave (Figure NSW-53).

Figure NSW-52: Intentions to remain in the profession, teaching workforce, by
learning levels taught, NSW

M Intend to stay in the profession until retirement Unsure

[ Intend to leave the profession before retirement
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36% 36% 27% 379

45% 36% 20% 852
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Early childhood teachers
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Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey
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Figure NSW-53: Estimates of years remaining working in schools or early childhood
services, teaching workforce considering leaving, by learning levels taught, NSW?'
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Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey
Sector

When analysed by sector, 39% of the teacher workforce in independent schools
in New South Wales intended to stay in the profession until retirement, as did
35% of the teacher workforce in Catholic schools and 31% in government schools
(Figure NSW-54).

Of the teacher workforce in New South Wales who indicated an intention to leave the
profession, 25% of those in government schools; 24% of those in Catholic schools;
and 23% of those in independent schools were unsure when they might leave
(Figure NSW-55).

Figure NSW-54: Intentions to remain in the profession, teacher workforce in
schools, by sector, NSW
M Intend to stay in the profession until retirement Unsure

[ Intend to leave the profession before retirement

Independent 33% 28% 1,074

Catholic 34% 31% 925
Government 34% 35% 3,184
NSW teacher

33% 32% 6,101

workforce in schools

0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey with ACARA School Profile

21 The relative standard error for ‘Early childhood teachers — NSW’ for the categories ‘6-9 years’ and 10+ years' is
between 25% and 50%, and use of these cells individually should be done with caution.
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Figure NSW-55: Estimates of years remaining working in schools, teacher
workforce in schools considering leaving the profession, by sector, NSW
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Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey with ACARA School Profile
Gender

Among the teacher workforce in New South Wales, men and women were equally
likely to report intending to stay in the profession until retirement (women: 33%;
men: 31%) (Figure NSW-56).

For those in New South Wales who indicated that they intended to leave the
profession before retirement, 19% of women intended to remain for 10 years or more,
as did 19% of men (Figure NSW-57).

Figure NSW-56: Intentions to remain in the profession, teacher workforce, by
gender, NSW

I Intend to stay in the profession until retirement [7 Unsure
[¥ Intend to leave the profession before retirement

Men — NSW 1,259
Men — All 2,616
Women — NSW 4,488
Women - All 9,231
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Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: Linked Registration and ATWD Teacher Survey
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Figure NSW-57: Estimates of years remaining working in schools or early childhood
services, teacher workforce considering leaving the profession, by gender, NSW

Men—-NSW B Men-Al B Women-NSW [ Women - All
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Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: Linked Registration and ATWD Teacher Survey
Age

The closer teachers were to retirement age, the more likely they were to intend to
remain in the profession until retirement. This was true among the teacher workforce
in New South Wales and all surveyed jurisdictions. However, for all age groups,
teachers in New South Wales were less likely to intend to remain in the profession
until retirement (Figure NSW-58).

The proportion of the teacher workforce aged 30-39 and 40-49 who intended to
leave the profession, but not do so for more than 10 years, was lower for those in
New South Wales than in all surveyed jurisdictions. In New South Wales, 24% of
those aged 30-39 intended to remain for 10 or more years compared to 29% across
surveyed jurisdictions, while 17% of those aged 40-49 intended to remain for 10 or
more years compared to 21% across surveyed jurisdictions (Figure NSW-59).
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Figure NSW-58: Intentions to remain in the profession, teacher workforce, by age

group, NSW

Il Intend to stay in the profession until retirement [7 Unsure

[¥ Intend to leave the profession before retirement

60-67 years — NSW

60-67 years — All

50-59 years — NSW

50-59 years — All

40-49 years — NSW

40-49 years — All

30-39 years — NSW

30-39 years — All

<30 years — NSW

<30 years — All

0% 20% 40% 60% 80%
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Source: Linked Registration and ATWD Teacher Survey

100%

614

1,729

1,568

3121

1,705

3,270

1,401

2,791

617

1,174

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021

52



— Table of contents

Figure NSW-59: Estimates of years remaining working in schools or early childhood
services, teacher workforce, by age group, NSW?
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Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: Linked Registration and ATWD Teacher Survey

22 The relative standard error for ‘<30 years — NSW’ for the category ‘6-9 years' is between 25% and 50%, and this data
should be used with caution.
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School location and regionality

In New South Wales, 34% of teachers working in schools in major cities intended to
remain in the profession until retirement, compared to 41% of the teacher workforce
in major cities across surveyed jurisdictions. Similarly, 32% of New South Wales
teachers working in inner regional areas intended to remain in the profession,
compared to 35% across surveyed jurisdictions. Finally, 31% of teachers working in
outer regional areas intended to remain in the profession until retirement, compared
to 36% across surveyed jurisdictions (Figure NSW-60).

Of those New South Wales teachers who indicated that they intended to leave the
profession before retirement, 20% of the teacher workforce in schools in major cities
intended to remain for ten years or more, as did 19% of teachers in inner regional
areas and 22% of teachers in outer regional areas (Figure NSW-61).

Figure NSW-60: Intentions to remain in the profession, teacher workforce in
schools, by school regionality, NSW?3

Il Intend to stay in the profession until retirement Unsure

[ Intend to leave the profession before retirement
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Outer regional — NSW 31% 37% 32% 360
Outer regional — All ” ‘ 37% ‘ “ 1,191
0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey with ACARA School Profile

23 Data for ‘Remote’ and ‘Very remote’ not provided because analysis has only been undertaken where sample sizes
were sufficient to allow segmentation.
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Figure NSW-61: Estimates of number of years remaining working in schools,
teacher workforce in schools, by school regionality, NSW?* 2°
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Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey with ACARA School Profile
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Reasons for leaving

Teachers in New South Wales provided the same top five reasons for intending to
leave the profession as were provided by the teacher workforce across the surveyed
jurisdictions. When examining the relative frequency of each type of reason for the
teacher workforce in New South Wales versus those in all surveyed jurisdictions,
some types of reasons were selected more frequently by the teacher workforce in
New South Wales (Figure NSW-62).

Workload and coping reasons were more likely to be selected by the teacher
workforce in New South Wales (1 to 5 percentage points more likely), as were the
demands of professional regulation (7 percentage points more likely), reward and
recognition factors (4 to 9 percentage points more likely), and classroom factors
(2 to 5 percentage points more likely).

24 Data for ‘Remote’ and ‘Very remote’ not provided because analysis has only been undertaken where sample sizes
were sufficient to allow segmentation.

25 The relative standard error for ‘Outer regional — NSW’ for the categories ‘1 year’ and ‘6-9 years' is between 25% and
50%, and this data should be used with caution.
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Figure NSW-62: Reasons for considering leaving, teacher workforce considering
leaving teaching, NSW

Categories
I Workload and coping ™ Reward and recognition [l Classroom factors [l School culture

I Break from teaching Teaching as a job, not a career [l Uncategorised
n=14959

The workload is too heavy

To achieve a better work/life balance

Too stressful/impacting wellbeing/mental health
The demands of professional regulation
Changes imposed on schools from outside
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Class sizes too large

Insufficient professional recognition at work
Challenges with student behaviour

Seek employment elsewhere in education

| am not enjoying working in schools

To seek employment outside of education
Dissatisfaction with performance appraisals
Family reasons/parental leave
Unsatisfactory relationships with other staff

Never intended teaching to be long-term career <4%
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Question: What are your reasons for considering leaving teaching?
Source: ATWD Teacher Survey
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8. Early career teachers

Focal segments

Early career teachers — registered teachers who joined the teacher workforce less
than 5 years ago

Early career teachers were teachers who had been in the Australian teaching
workforce for up to five years. There were 1,395 early career teachers in New South
Wales who completed the ATWD Teacher Survey.

School sector

Early career teachers in New South Wales were most likely to work in government
schools (70%) and least likely to work in Catholic schools (12%) (Figure NSW-63).

Figure NSW-63: School sector, early career school teachers, NSW

Early career teachers — NSW [l Teacher workforce — NSW
n= 1,224 6,296

100%

80%

60% ——

40%
70%

20% ———

21% 18%
12%

Government Catholic Independent / Non-Government

0%

Question: In what year were you first employed as a teacher/educator? Select the name of the school where you are currently employed.
Source: ATWD Teacher Survey with ACARA School Profile

Registration

Just over half (52%) of early career teachers in New South Wales had provisional
registration status (Figure NSW-64). Some early career teachers, as defined by the
duration of time since commencing work, had been registered for longer than five
years. This may occur when ‘conditional accreditation’ is available to those in their
final year of an accredited undergraduate or graduate entry ITE qualification, or when
there is a gap between obtaining initial accreditation and finding initial employment.
Most early career teachers in New South Wales (89%) had been registered for five
years or fewer (Figure NSW-65). Early career teachers in New South Wales

in independent (57%) and Catholic schools (53%) were more likely to hold

full registration than early career teachers in government schools (47%)

(Figure NSW-66).
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Figure NSW-64: Registration status, early career teachers, NSW
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Question: In what year were you first employed as a teacher/educator?
Source: Linked Registration and ATWD Teacher Survey

Figure NSW-65: Years registered, early career teachers, NSW
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| | | | | '
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Question: In what year were you first employed as a teacher/educator?
Source: Linked Registration and ATWD Teacher Survey

Figure NSW-66: Registration status, early career school teachers, by sector, NSW
Full registration Il Provisional registration

Early career teachers s
in independent schools ‘ ‘ ‘

Early career teachers 53%
in Catholic schools ‘

Early career teachers 47%
in government schools ‘ ‘ ‘

Early career teachers 48%
in schools — NSW | \ \

0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey with ACARA school profile

Demographic and teacher characteristics

The proportions for age, gender, disability status and country of birth of early career
teachers in New South Wales are similar to those for all early career teachers across
all surveyed jurisdictions.
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Age

The average age of early career teachers in New South Wales was 33.7 years
(median 30 years), compared to 33.8 years (median 30 years) for all early career
teachers (Figure NSW-67).

For early career teachers in New South Wales, average age was similar across
sectors. For those working in government schools the average age was 33.4 years
(median 30 years); in Catholic schools the average age was 33.6 years (median
29 years); and in independent schools the average age was 33.8 years (median
30 years) (Figure NSW-68).

Figure NSW-67: Age distribution, early career teachers, NSW?®
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<30 years 30-39 years 40-49 years 50-59 years 60+ years

Question: In what year were you first employed as a teacher/educator? & Select the name of the school where you
are currently employed.
Source: Linked Registration and ATWD Teacher Survey

Figure NSW-68: Age distribution, early career school teachers, by sector, NSW?”
<30vyears [MM30-39years  MM40-49 years M50+ years

46%

Early career teachers -
in Catholic schools

48%

48%

0% 20% 40% 60% 80% 100%

Early career teachers
in independent schools

Early career teachers
in government schools

Early career teachers
in schools - NSW

Source: Linked Registration and ATWD Teacher Survey with ACARA school profile

26 The relative standard error for ‘NSW early career teachers’ for the category ‘60+ is between 25% and 50%, and this
data should be used with caution.

27 The relative standard error for ‘NSW early career teachers in Catholic schools’ for the category ‘50+ is between 25%
and 50%, and this data should be used with caution.
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Gender

Among early career teachers in New South Wales, 20% were men, compared to
19% of all early career teachers (Figure NSW-69). Similar patterns were seen across
sectors, with 21% being men in government schools, 19% in Catholic schools, and

21% in independent schools (Figure NSW-70).
Figure NSW-69: Gender, early career teachers, NSW
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Source: Linked Registration and ATWD Teacher Survey
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Figure NSW-70: Gender, school-based early career teachers, by sector, NSW
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Source: Linked Registration and ATWD Teacher Survey with ACARA school profile
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Five percent (5%) of early career teachers in New South Wales reported a disability,

as did 5% of early career teachers across all surveyed jurisdictions (Figure NSW-71).

Figure NSW-71: Disability status, early career teachers, NSW

No, do not have a disability [l Yes, have a disability

Early career

95%
teachers — NSW ‘ ‘ ‘ ‘
Early career -
teachers — All | | | |
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Question: Do you have a disability, impairment or long-term medical condition? Select from list.

Source: Linked Registration and ATWD Teacher Survey
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Country of birth

Eighteen percent (18%) of early career teachers in New South Wales had been born
overseas, compared to 16% of early career teachers across all surveyed jurisdictions
(Figure NSW-72). For New South Wales, those early career teachers working in
independent schools were more likely to have been born overseas (21%) than those
in government (14%) and Catholic schools (14%) (Figure NSW-73).

Figure NSW-72: Country of birth, early career teachers, NSW
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Early career

82% 18% 592
teachers — NSW ‘ ‘ ‘ ‘ ‘ 0
Early career 84% 16% 1799
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Source: Linked Registration and ATWD Teacher Survey

Figure NSW-73: Country of birth, early career school teachers, by sector, NSW?
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Question: In what year were you first employed as a teacher/educator?
Source: Linked Registration and ATWD Teacher Survey with ACARA school profile

Regionality

Early career teachers in New South Wales were more likely to be residing in more
urban areas. Early career teachers lived in major cities (72%) slightly more often than
early career teachers across all surveyed jurisdictions (69%). Similarly, early career
teachers lived in inner regional areas (20%) somewhat more often than early career
teachers across all surveyed jurisdictions (16%) (Figure NSW-74).

Patterns of location remoteness for school location for early career teachers were
similar to their residential locations (Figure NSW-75).

28 The relative standard error for ‘NSW early career teachers in Catholic schools’ for the category ‘Overseas’ is between
25% and 50%, and this data should be used with caution.
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Figure NSW-74: Residential location, early career teachers, NSW
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Figure NSW-75: School location, early career teachers, NSW?
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Question: Please select the name of the school / early childhood service / preschool where you are currently employed.
Source: ATWD Teacher Survey and ACARA School Profile

29 The relative standard error for ‘NSW early career teachers’ for the category ‘Remote and Very Remote’ is between

25% and 50%, and this data should be used with caution.
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Induction

In New South Wales, 47% of early career teachers reported that they participated in
formal induction processes (Figure NSW-76) .3

Figure NSW-76: Incidence of induction, early career teachers, NSW

Yes [ No

Early career 47%
teachers — NSW

0% 20% 40% 60% 80% 100%

Question: Did you receive a formal induction process when you began as a newly graduated / early career teacher?
Source: ATWD Teacher Survey

In New South Wales, early career teachers who participated in formal induction
processes were most likely to experience the following induction activities in their first
workplace (Figure NSW-77):

*  an orientation program (86%)

e contact and interactions with the leadership team (76%)

*  collaboration with colleagues (e.g. professional learning communities) (75%)
. being mentored or coached (73%)

. classroom observation and feedback from observer to improve your
practice (70%).

30 Inthe ATWD Teacher Survey, questions about induction were asked differently in South Australia to
New South Wales and the Northern Territory. Because induction questions varied between states no
comparison can be made with the total early career cohort. As a result, it is not meaningful to compare
results for the ‘early career teacher’ cohort in New South Wales to all surveyed jurisdictions.
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Figure NSW-77: First workplace induction activities, early career teachers who
participated in formal induction processes, NSW?3?
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Question: In your experience, which, if any, of the following did you participate in as part of induction as an early career teacher?
Source: ATWD Teacher Survey

The induction activities received and experienced as helpful by early career teachers
across their first or subsequent workplaces were most commonly collaboration with
colleagues (70%), an orientation program (68%) and being mentored or coached
(65%). Just 8% reported receiving helpful ‘follow up from ITE providers’ during their
early career period (Figure NSW-78).

31 Respondents could select more than one activity.
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Figure NSW-78: Reflections on helpfulness of induction activities, early career
teachers who participated in formal induction processes, NSW
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Question: How helpful or very helpful were the following types of assistance to your teaching practice?

Source: ATWD Teacher Survey

Learning levels and school types

School type

Early career teachers in New South Wales were moderately more likely (38%) to work
in secondary schools than early career teachers across all surveyed jurisdictions
(832%), and considerably less likely to work in combined schools (16%) than early
career teachers across all surveyed jurisdictions (24%) (Figure NSW-79). However,
of the early career teachers in New South Wales who did work in the independent
schools sector, 70% worked in combined schools (Figure NSW-80).
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Figure NSW-79: School type, early career teachers, NSW?*?
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Question: Please select the name of the school / early childhood service / preschool where you are currently employed.
Source: ATWD Teacher Survey with ACARA School Profile

Figure NSW-80: School type, early career teachers in schools, by sector, NSW
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Question: Please select the name of the school where you are currently employed.
Source: ATWD Teacher Survey with ACARA School Profile

32 Early childhood services not included due to small sample size for early childhood teachers in some jurisdictions.
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Year levels taught

Early career teachers in New South Wales were 3 to 4 percentage points more likely
to be teaching secondary learners from Years 7 through 12 compared to early career
teachers in all jurisdictions. They were somewhat less likely to be teaching Years 4
through 6, and slightly less likely to be teaching Years 1 through 3 (Figure NSW-81).

Figure NSW-81: Year levels taught, early career teachers, NSW
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Question: Select the learner levels you taught during 2018.
Source: ATWD Teacher Survey

Around one-third of early career teachers in New South Wales were teaching at each
of Year 11 (37%) and Year 12 levels (32%) (Figure NSW-81). Early career teachers,
in New South Wales in their first three years in the profession were less likely to teach
Years 11 (35%) and 12 (29%) than those who had been teaching for 4-5 years (Year
11: 39%; Year 12: 37%) (Figure NSW-82).

Early career teachers in their first three years were more likely to teach junior
secondary learners than those in all surveyed jurisdictions, but were less likely to be
teaching at the primary level than those in all surveyed jurisdictions (Figure NSW-82).
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Figure NSW-82: Year levels taught, early career teachers in schools, NSW
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Source: ATWD Teacher Survey
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Contractual arrangements

A greater proportion of early career teachers in New South Wales (44%) reported
being employed under a permanent or ongoing contract, compared to 37% of early
career teachers in all surveyed jurisdictions (Figure NSW-83). By way of comparison,
in 2018, two-thirds (66%) of the teaching workforce reported that they were employed
under an ongoing, permanent arrangement (see also Chapter 5 of the main report).

In New South Wales, 37% of early career teachers who had been registered for 1-3
years were employed under a permanent or ongoing contract, compared to 54% of
those registered for 4-5 years with a corresponding drop in the percentage working
on short contracts of under one year in duration and as casual/relief teachers (CRTs)
(Figure NSW-84).

The 14% of early career teachers in New South Wales working as CRTs were less
likely to cite that they were unable to secure a contract or permanent position as

a reason (49%) than early career teachers across all surveyed jurisdictions (57%)
(Figure NSW-85).

Figure NSW-83: Employment contract types, early career teachers, NSW

Early career teachers — NSW [l Early career teachers — Al

n= 1382 2,601
50%
40% ——
30% ——
44%
20% ——
29%
0% ——
14%
9%
4%
- B
Ongoing / Permanent Fixed-term / Fixed-term / Fixed-term / Casual /
Contract more Contract of 1 year ~ Contract of approx. Temporary Relief
than 1 year 1-3 terms

Question: Which of the following best describes your current employment contract during 20197
Source: ATWD Teacher Survey
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Figure NSW-84: Employment contract types, early career teachers, by years
registered, NSW
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Figure NSW-85: Reasons for working on a casual contract, early career CRTs, NSW
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Working hours and tasks

Over half (57%) of early career teachers in New South Wales worked full-time
(36—-40 hours), as did 59% of early career teachers across all registered jurisdictions
(Figure NSW-86). This slight difference was consistent across those with both 1-3
years’ experience and 4-5 years’ experience (Figure NSW-87).

Of those who worked part-time, 58% of early career teachers worked 31-35 hours per
week, compared to 46% of the teaching workforce in New South Wales, and 47% of
early career teachers across all surveyed jurisdictions (Figure NSW-88).

Figure NSW-86: Paid working hours, early career teachers, NSW
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Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey

Figure NSW-87: Paid working hours, early career teachers, by length of time in the
profession, NSW
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Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey
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Figure NSW-88: Paid working hours, part-time early career teachers, NSW
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Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey

Average total working hours

Full-time early career teachers in New South Wales reported working an average of
59.6 total hours per week, which was similar to the reported average for the full-time
time teaching workforce in New South Wales (60.1 hours per week). Those who had
worked 1-3 years reported working 59.8 hours compared to an average of 59.4 hours
for those who had worked 4-5 years (Table NSW-12).

Early career teachers consistently reported working a higher number of average total
working hours than they were paid to work across all levels of full-time and part-time
hours. Again, early career teachers reported working, on average, similar hours per
week as the New South Wales teaching workforce (Table NSW-13).

Table NSW-12: Average total working hours, full-time early career teachers, NSW

Early career Early career Early career NSW teaching
teachers teachers teachers workforce
(1-3 years) (4-5 years) (1-5 years)

Number of teachers 380 344 721 3,744

Average total 59.8 59.4 59.6 60.1

working hours
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Table NSW-13: Average total working hours, early career teachers, by paid working
hours, NSW?3

Hours paid to work Average total working hours

NSW early career NSW teaching workforce
teachers (1-5 years)

Full time 36-40 hours 59.6 (n=721) 60.1 (n=3,744)

Part-time 31-35 hours 55.4 (n=325) 55.1 (n=1,234)
26-30 hours 46.7 (N=76) 46.3 (n=430)
21-25 hours n.p. 39 (n=339)
16-20 hours 30.2 (n=50) 29.6 (n=290)

When examined by learning levels taught, both full-time and part-time early childhood
early career teachers reported working fewer total working hours on average per
week than primary or secondary early career teachers (Table NSW-14).

Early career teachers of each learning level, working full-time, reported working
similar hours to the full-time teaching workforce in New South Wales (Table NSW-14).
However, among early career teachers in schools, teachers of primary and secondary
learners who worked part-time reported slightly longer working hours than the part-
time teaching workforce in New South Wales (Table NSW-15).

Table NSW-14: Average total working hours, full-time early career teachers, by
learning levels, NSW

_ Average total working hours

Early childhood Primary teachers Secondary

teachers teachers
NSW early career teachers 50.4 (n=54) 62 (N=276) 59.3 (n=353)
NSW teaching workforce 51.5 (n=198) 61.4 (n=1,569) 59.9 (n=2,034)

Table NSW-15: Average total working hours, part-time early career teachers in
schools, by learning levels, NSW

Primary teachers Secondary teachers
NSW early career teachers 46.6 (n=271) 45.1 (n=240)
All NSW teaching workforce 44.4 (n=1,418) 43.5 (n=1,172)

Average face-to-face working hours

For teachers in New South Wales, early career teachers reported working an average
of 26.5 face-to-face hours, with no difference based on how many years they had
been teaching, compared to 24.8 face-to-face hours for the New South Wales
teaching workforce (Table NSW-16).

Full-time early childhood early career teachers reported working, on average,
considerably more face-to-face working hours than primary or secondary early career
teachers (Table NSW-17).

33 Under 5 hours, 6-10 hours, and 11-15 hours categories not presented due to insufficient sample size to calculate
means for early career teachers.
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For early career teachers in schools, both full-time (Table NSW-17) and part-time
(Table NSW-18) primary and secondary teachers reported working more face-to-face
working hours, on average, than the teaching workforce in New South Wales.

Table NSW-16: Average face-to-face working hours, full-time early career teachers,
NSW

Early career Early career Early career NSW teaching
teachers teachers teachers workforce
(1-3 years) (4-5 years) (1-5 years)

Number of 372 341 711 3,716

teachers

Average face-to- 26.6 26.4 26.5 24.8

face hours

Table NSW-17: Average face-to-face working hours, full-time early career teachers,
by learning levels, NSW

_ Average face-to-face working hours

Early childhood Primary teachers Secondary teachers
teachers
NSW early career 34.4 (n=53) 26.8 (n=276) 24.8 (n=353)
teachers
NSW teaching 32.6 (n=197) 25.7 (n=1,570) 23.1 (n=2,034)
workforce

Table NSW-18: Average face-to-face working hours, part-time early career teachers
in schools, by learning levels, NSW

_ Average face-to-face working hours

Primary teachers Secondary teachers
NSW early career teachers 22.7 (n=271) 20.9 (n=240)
NSW teaching workforce 20.5 (n=1,418) 19.4 (n=1,173)

Task time allocation

In total, full-time early career teachers in New South Wales reported spending 34
hours per week on non-face-to-face teaching tasks, compared to 35.4 for the full-time
teaching workforce in New South Wales (Table NSW-19). For part-time early career
teachers, an average of 28.9 hours per week was spent on non-face-to-face teaching
tasks, compared to 27.7 hours for the part-time teaching workforce in New South
Wales (Table NSW-20). Across both full-time and part-time teachers, there was little
difference in the way early career teachers and the teaching workforce in New South
Wales spent their non-face-to-face teaching time.
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Table NSW-19: Average task time allocation, full-time early career teachers, NSW

NSW early career teachers NSW teaching workforce
Task Average hours Proportion of  Average hours Proportion of
per week time spenton  per week time spent on
task task
Planning or preparation 8.8 (n=558) 26% 8.6 (n=2,839) 24%

of lessons either at
school or out of school

Marking/assessing of 5.1 (n=556) 15% 5.5 (N=2,829) 16%
student work

Other teamwork and 4 (n=555) 12% 4.3 (n=2,825) 12%
dialogue with colleagues

Student supervisionand 4.3 (n=553) 13% 5 (n=2,797) 14%
counselling

General administrative 5.7 (n=556) 17% 5.9 (n=2,823) 17%
work

Communication with 2.7 (n=555) 8% 2.9 (n=2,823) 7%
parents or carers

Engaging in 3.4 (n=554) 10% 3.3 (n=2,813) 9%
extracurricular activities

Total hours on all tasks 34 35.4

(average)

Table NSW-20: Average task time allocation, part-time early career teachers, NSW

NSW early career teachers NSW teaching workforce
Task Average hours  Proportion of  Average hours  Proportion of
per week time spenton  per week time spent on
task task
Planning or preparation 7.4 (n=403) 26% 6.8 (n=2,307) 25%

of lessons either at
school or out of school

Marking/assessing of 4.4 (n=401) 15% 4.2 (n=2,290) 15%
student work

Other teamwork and 3.5 (n=401) 12% 3.5 (n=2,279) 13%
dialogue with colleagues

Student supervisionand 3.8 (n=393) 13% 3.8 (n=2,229) 14%
counselling

General administrative 4.6 (n=396) 16% 4.6 (n=2,259) 17%
work

Communication with 2.4 (n=397) 8% 2.3 (n=2,247) 8%
parents or carers

Engaging in 2.7 (n=398) 9% 2.5 (n=2,239) 9%
extracurricular activities

Total hours on all tasks  28.9 27.7

(average)
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Employment gaps

In New South Wales, 19% of early career teachers reported an employment gap,
compared to 23% of early career teachers across all surveyed jurisdictions
(Figure NSW-89).

Figure NSW-89: Employment gaps, early career teachers, NSW
Gap Il No gap

Early career 19% 1,124
teachers — NSW
Early career 23% 2,324
teachers — All |
0% 20% 40% 60% 80% 100%

Question: Since you started teaching, have you ever had a gap of at least one school term to continuous employment?
Source: ATWD Teacher Survey

Qualifications and professional learning

Tertiary education

In New South Wales, early career teachers were slightly less likely to have held ITE
qualifications in the fields of early childhood education or mixed fields of education,
and more likely to hold primary or secondary ITE qualifications than early career
teachers in all surveyed jurisdictions (Figure NSW-90).

In New South Wales, early career teachers were slightly less likely than all early career
teachers to hold a Bachelor degree as their ITE qualification, and moderately more
likely to hold a Masters degree (Figure NSW-91).

Figure NSW-90: ITE qualification, early career teachers, by detailed field of
education, NSW

Early career teachers — NSW [l Early career teachers — Al
n= 964 1,962

50%

40%

30%

45%

20% 38%

- -

7Early Childhood Primary Secondary Mix Education, other

10%

0%

Source: Linked HESDC and ATWD Teacher Survey

Australian Teacher Workforce Data: National Teacher Workforce Characteristics Report - New South Wales, December 2021

76



Table of contents

Figure NSW-91: Level of ITE qualification, early career teachers, by years since first
started teaching, NSW**

Early career teachers (1-3 years) — NSW M Early career teachers (1-3 years) — All

n= 555 1,124
[ Early career teachers (4-5 years) — NSW [l Early career teachers (4-5 years) — All
n= 454 855
80%
60% —
40%
20% ——
31%
0% ——

Bachelor degree Graduate diploma Masters degree

Source: Linked HESDC and ATWD Teacher Survey

Tertiary study in addition to ITE

In New South Wales, 56% of early career teachers had undertaken, or were
undertaking, tertiary study in addition to ITE, compared to 49% of all early career
teachers (Figure NSW-92).

Early career teachers in New South Wales and working in independent schools were
the most likely to have undertaken, or to be undertaking, tertiary study in addition to
ITE (67%).%

Figure NSW-92: Tertiary study other than ITE, early career teachers, NSW

M Undertaking additional tertiary study Completed additional tertiary study
I Neither undertaking nor had completed additional tertiary study

| | "

Early career
9% 47% 44% 495
e | | --
Early career 8% 41% 50% 1,484
teachers — All : . ’
0% 20% 40% 60% 80% 100%

Question: Are you undertaking or have you completed tertiary study other than inital teacher education?
Source: ATWD Teacher Survey

34 Bachelor degree includes Bachelor Pass, Bachelor Honours and Bachelor Graduate Entry

35 The ATWD Teacher Survey asked respondents if they were undertaking or had completed tertiary study
other than initial teacher education. The survey did not collect data on whether the additional study was
undertaken before or after the respondents’ ITE study, or whether the additional tertiary study was related
to their professional development.
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Of the 56% of early career teachers in New South Wales who had, or were studying,
tertiary qualifications in addition to ITE, 20% gained qualifications in Education
(other than ITE). This may indicate that this group were building on their original ITE
qualifications and enhancing their professional development (Figure NSW-93) .3

Figure NSW-93: Most common fields of tertiary study other than ITE, early career
teachers, NSW

Early career teachers — NSW [l Early career teachers — Al

n= 276 739
25%
20%
15%
10% —— 20%
18%
12% 12%

5%

- 9%
0% : : n.p. : :

Education Other Science Creative Arts Business and

management

Question: In what field of study is / was the qualification?
Source: ATWD Teacher Survey

Of those early career teachers in New South Wales who had undertaken, or were
undertaking, tertiary study in addition to ITE, 50% held a Bachelor degree, compared
to 456% of early career teachers across all surveyed jurisdictions. In New South
Wales, 20% of teachers reported having undertaken (or were undertaking) a

Masters degree in addition to their ITE, compared to 25% of all early career teachers
(Figure NSW-94).

36 Additional data relating to other tertiary study is unavailable for early career teachers at the state and territory level
because analysis has only been undertaken where sample sizes were sufficient to allow segmentation.
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Figure NSW-94: Highest level of tertiary study other than ITE, early career teachers,
NSW?”

Early career teachers — NSW [l Early career teachers — Al

n= 276 739
40%
30%
20% | 89%
36%
22%

0% A

11% :

9% 8% -
0% .
Bachelor degree  Bachelor (Honours) Masters degree Diploma or Other
degree Advanced Diploma

Question: What is / was the highest level of that tertiary study?
Source: ATWD Teacher Survey

Professional learning

In New South Wales, 89% of early career teachers undertook professional learning
during 2018, compared to 93% of early career teachers across all surveyed
jurisdictions (Figure NSW-95). The proportions are similar for early career teachers
working in all school sectors.

Figure NSW-95: Professional learning, early career teachers, NSW

Some professional learning [l No professional learning

| | | | | '

Early career
89% 1% 1,143
teachers — NSW ‘ ‘ ‘ ‘ ‘
Early career . - A
teachers — All | | | | '
0% 20% 40% 60% 80% 100%

Question: Did you undertake any professional learning during 2018?
Source: ATWD Teacher Survey

37 The relative standard error for ‘NSW early career teachers’ for the category ‘Diploma or Advanced Diploma’ is
between 25% and 50%, and this data should be used with caution.
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In New South Wales, 52% of early career teachers undertook 20 or more hours of
professional learning during 2018, compared to 56% of early career teachers across
all surveyed jurisdictions (Figure NSW-96).

Figure NSW-96: Professional learning hours, early career teachers, NSW

20 hours or less [ 20-30 hours M 30-40 hours 40+ hours

Early career
48% 18% 1,028
teachers — NSW
Early career 44% 1,960
teachers — All | | '
0% 20% 40% 60% 80% 100%

Question: About how many hours in total did you spend on professional learning?
Source: ATWD Teacher Survey

In New South Wales, 80% of early career teachers indicated that their professional
learning activities were aligned to the needs or priorities of their educational setting,
as did 80% of all early career teachers. Only half (54%) agreed, or strongly agreed,
that they had opportunities to reflect on or evaluate the impact of their professional
learning on student learning or learners. However, this is similar to what was reported
by early career teachers across all surveyed jurisdictions (Figure NSW-97).

Figure NSW-97: Reflections on value of professional learning, early career teachers,
NSW
Strongly disagree ¥ Disagree M Agree Il Strongly agree

It was aligned to my own professional development needs
Early career teachers — NSW n= 1,015

ki) 10% 51% 18%

Early career teachers — All  n= 1,944

3% 54% 19%

It was aligned to the needs or priorities of my educational setting

Early career teachers — NSW n= 1,015

4% 56% 24%
o
Early career teachers — All - n= 1,944

3% 55% 25%
I

| have had opportunities to implement what | have learned

Early career teachers —NSW  n=1015

3% ek 53% 18%

Early career teachers — All  n= 1,944

ki 8% 54% 17%

| have had opportunities to reflect on / evaluate the impact it has had on student learning or learners
Early career teachers — NSW  n=1,015

5% 16% 44% 10%

Early career teachers — All - n= 1,944

4% B 43% 9%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?

(Neutral not depicted)
Source: ATWD Teacher Survey
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Early career teachers in New South Wales and working in Catholic schools were
the most likely to agree, or strongly agree, that their professional learning activities
were aligned to the needs or priorities of their educational setting (86%), but

were also slightly more likely to say that their professional learning was aligned to
their professional development needs (73%). However, early career teachers in
Catholic schools were also the least likely to agree, or strongly agree, that they had
opportunities to reflect on or evaluate the impact of their professional learning on
student learning or learners (47%) (Figure NSW-98).

Figure NSW-98: Reflections on value of professional learning, early career teachers
in schools, by sector, NSW

Disagree or Strongly disagree Bl Agree Il Strongly agree

It was aligned to my own professional development needs
Early career teachers in independent schools — NSW  n= 163

16% 47% 16%

Early career teachers in Catholic schools — NSW  n= 106
9% 58% 15%

Early career teachers in government schools — NSW  n= 618

14% 51% 17%

Early career teachers — NSW  n= 946
14% 51% 17%

It was aligned to the needs or priorities of my educational setting
Early career teachers in independent schools — NSW  n= 163
7% 59% 18%
Early career teachers in Catholic schools — NSW  n= 106
np. 66% 20%
Early career teachers in government schools - NSW  n= 618

6% 54% 26%

Early career teachers — NSW  n= 946
6% 56% 24%

| have had opportunities to implement what | have learned
Early career teachers in independent schools — NSW  n= 163
15% 55% 13%
Early career teachers in Catholic schools — NSW  n= 106
8% 54% 19%
Early career teachers in government schools — NSW  n=618

12% 53% 17%

Early career teachers — NSW  n= 946
12% 53% 17%

I have had opportunities to reflect on / evaluate the impact it has had on student learning or learners
Early career teachers in independent schools — NSW  n= 163
22% 44% 8%
Early career teachers in Catholic schools — NSW  n= 106
23% 38% 9%
Early career teachers in government schools - NSW  n= 618
21% 45% 10%

Early career teachers — NSW  n= 946
21% 44% 9%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Neutral not depicted)
Source: ATWD Teacher Survey with ACARA School Profile
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Teaching in-field

For early career teachers in New South Wales and teaching in the core curriculum
areas of humanities, English, mathematics and science, 52% or more of early

career secondary teachers delivering those subijects received subject-specific

ITE preparation in the form of both content and pedagogy. However, across most
curriculum areas between one-quarter (23%) and one-third (37%) of early career
secondary teachers undertook no tertiary study in the area they are teaching. The one
exception to this is PDHPE, where more than half (52%) of the early career secondary
teachers completed no tertiary study in this subject (Figure NSW-99).

Figure NSW-99: Subject-specific ITE preparation, early career secondary teachers,
NSW

Potentially in field [l Content only [ Pedagogy only M No tertiary study

| | | n
English 63%

202
Science | | 66% 181
Creative Arts | | 55% 129
Humanities | | 58% 239
LOTE | ‘ 63% 52
Design and Technology | | 55% 105
Mathematics | | 52% 181
PDHPE | 36%‘ 119
\ \
0% 20% 40% 60% 80% 100%

Source: ATWD Teacher Survev

Teachers may also develop expertise by undertaking professional learning. Across
most curriculum areas, around 40% of the early career secondary teachers in New
South Wales had received subject-specific professional learning preparation in the
form of both content and pedagogy (Figure NSW-100). Rates were higher for English
(53%) and languages other than English (48%).
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Figure NSW-100: Subject-specific professional learning preparation, early career
secondary teachers, NSW

Potentially in field [l Content only B Pedagogy only Bl No professional learning

English | 53% 6% 5% ;02
Science 37%‘, 181
Creative Arts 389‘6 9% 4% 129
Humanities 4‘1% 239
LOTE ‘ 48% 52
Design and Technology 389‘6 105
Mathematics 4[1% 181
PDHPE 4‘1% 119
|
0% 20% 40% 60% 80% 100%

Source: ATWD Teacher Survey

Career intentions

Early career teachers in New South Wales were more likely to intend to leave the

profession before retirement (41%) than early career teachers across all surveyed
jurisdictions (33%) and the broader teacher workforce in New South Wales (32%)
(Figure NSW-101).

Of those early career teachers in New South Wales who indicated that they intended
to leave the profession before retirement, the years they intended to remain were
similar to early career teachers across all surveyed jurisdictions. Compared to the
teacher workforce in New South Wales (19%), however, early career teachers in New
South Wales (25%) were more likely to intend to stay in the profession for 10 or more
years (Figure NSW-102).
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Figure NSW-101: Intentions to remain in the profession, early career teachers, NSW

Il Intend to stay in the profession until retirement [7 Unsure

[ Intend to leave the profession before retirement

n
Early career 0% o 103
teachers — NSW ° o ,
Early career 23% 33% 2072
teachers — All
Teaching workforce
35% 32%
~NSW 6,101
0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey

Figure NSW-102: Estimates of years remaining working in schools or early
childhood services, early career teachers, NSW

[ Early career teachers —NSW [l Early career teachers — All [ Teaching workforce — NSW
n= 425 685 1,963

30%

25%

20%

15%

10%

5%

0%

SN

years 5 years 6-9 years 10+ years

nsure 1 year 2-

Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey
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Reasons for leaving

Early career teachers in New South Wales shared their top reasons for leaving
the profession before retirement with early career teachers across all surveyed
jurisdictions and the teacher workforce in New South Wales.

For early career teachers in New South Wales, the most common reasons selected
belonged to the ‘workload and coping category’:

. ‘The workload is too heavy’ (75%)
. To achieve a better work/life balance’ (65%)
* ‘lamfinding it too stressful/impacting my wellbeing or mental health’ (65%)

The next most commonly selected reasons were from the ‘reward and recognition’
category:
*  ‘Changes imposed on schools from outside (e.g. from government)’ (53%)

Or were related to both workload and coping and external factors, but not clearly a
member of either:

. ‘The demands of professional regulation (e.g. professional learning, practice,
etc.) are too heavy’ (52%).

Despite these broad similarities, four reasons were more commonly given by early
career teachers in New South Wales than both early career teachers across all
surveyed jurisdictions and the teacher workforce in New South Wales. These reasons
related to classroom factors and reward and recognition. The classroom factors
more commonly reported by New South Wales early career teachers were insufficient
support staff (NSW early career: 41%; all early career: 34%; all NSW teachers: 35%)
and class sizes too large (NSW early career: 33%; all early career: 30%,; all NSW
teachers: 30%). The reward and recognition reasons more commonly reported by
New South Wales early career teachers were insufficient pay (NSW early career:

44%; all early career: 37%; all NSW teachers: 37%) and the poor public image of the
profession (NSW early career: 37%; all early career: 32%; all NSW teachers: 32%).

Compared to all early career teachers, early career teachers in New South Wales
were also more likely to say that they intended to leave because “the demands of
professional regulation are too heavy” (NSW early career: 52%; all early career:
47%), and because of “changes imposed on schools from outside” (NSW early
career. 53%; all early career: 44%). However, in neither case were these reasons as

frequently selected as they were by all New South Wales teachers (Figure NSW-103).

38 The extraction of these sets of reasons is outlined in Chapter 7 of the main report.
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Figure NSW-103: Reasons for considering leaving the profession, early career
teachers, NSW

I Early career teachers —NSW [l Early career teachers — All [ Teacher workforce — NSW
n= 424 683 1,959

To achieve better
work/life balance

The workload
is too heavy

Too stressful/impacting
wellbeing/mental health

Changes imposed on
schools from outside

The demands of
professional regulation

The poor public image
of the profession

Seek employment
elsewhere in education

Insufficient pay

Insufficient professional
recognition at work

Insufficient
support staff

To seek employment
outside of education

Class sizes too large

Challenges with
student behaviour

0% 20% 40% 60% 80%

Question: What are your reasons for considering leaving teaching?
Source: ATWD Teacher Survey
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9. Leaders and leadership

Focal segments

Leaders — the part of the teacher workforce whose main role is as a leader
Leadership — school or early childhood leaders and teachers with leadership
responsibilities

Note: Data on Leaders includes those who are leader only and leaders with teaching responsibilities. All leaders are in
leadership, leadership additionally includes teachers with leadership responsibilities. The difference between ‘leaders
with teaching responsibilities’ and ‘teachers with leadership responsibilities’ is whether leading or teaching is the
individual’s main role

Prevalence of leaders and leadership positions

Eighteen percent (18%) of the teacher workforce in New South Wales were leaders.
Leadership positions and responsibilities had a similar frequency to those observed
in all surveyed jurisdictions (Figure NSW-104).

Thirty-seven percent (37%) of all early childhood teachers in New South Wales were
leaders; this was higher than in all surveyed jurisdictions (31%) (Figure NSW-105).
Figure NSW-104: Prevalence of leaders and leadership in schools, NSW

School teachers — NSW Il School teachers — All
n= 7,004 9,899

2%

Principal m

7%

Deputy principal m

9%

Other leaders m

|
14%
Teachers with leadership
responsibilities m

Classroom teachers

68%

69%

0% 10% 20% 30% 40% 50% 60% 70%

Source: Linked Registration and ATWD Teacher Survey
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Figure NSW-105: Prevalence of leaders and leadership in early childhood services,
NSW

[ Teachers working in B Teachers working in
early childhood services — NSW early childhood services — All
n= 417 933
60%

50%

40%

30%

20%

10%

0%
Leaders Teachers with Classroom teachers

leadership responsibilities

Source: Linked Registration and ATWD Teacher Survey

Leadership prevalence by school type

Within each type of school, teachers in New South Wales were similarly likely to have
a leadership position or responsibility as those in all surveyed jurisdictions. For New
South Wales, registered primary teachers were, however, no less likely to be leaders
(18%) than those in combined (20%) and secondary schools (19%); this was not the
case across all surveyed jurisdictions (primary: 16%; combined: 21%; secondary:
21%) (Figure NSW-106).

Figure NSW-106: Prevalence of leadership positions in schools, by school type,
NSW

[ Leaders M Teachers with leadership responsibiliies B Classroom teachers

Secondary — NSW 2,581
Secondary — Al 3,877
Combined — NSW 1,185
Combined — All 3,103
Primary — NSW 2,449
Primary — All 5,286

0% 20% 40% 60% 80% 100%

Source: ATWD Teacher Survey with ACARA School Profile data
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Demographic characteristics
Age

The majority of leaders in New South Wales and working in schools (65%) (Figure
NSW-107) and early childhood services (64%) (Figure NSW-108) were aged 40-59,
with the average age of a leader in a school being 48.0 years, and 46.1 years in
early childhood services. Early childhood leaders in New South Wales were slightly
younger than those registered across all surveyed jurisdictions (48.1 years).

Figure NSW-107: Age distribution, school leaders, NSW

Leaders M Teachers with leadership responsibilities B Classroom teachers
n= 1,252 998 4717
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Source: Linked Registration and ATWD Teacher Survey

Figure NSW-108: Age distribution, early childhood service leaders, NSW

Leaders M Teachers with leadership responsibilities B Classroom teachers
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Source: Linked Registration and ATWD Teacher Survey
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Overall, leaders tended to be moderately older than teachers with leadership
responsibilities across both schools and early childhood services. In schools, the
average age of principals (53.1 years) was moderately higher than that of deputy
principals (46.8 years) and other leaders (47.8 years) (Table NSW-21). These
patterns are consistent with those observed across all surveyed jurisdictions.

There were fewer leaders over age 60 in New South Wales (13%) compared to
all surveyed jurisdictions (17%), but this pattern was equivalent to that found in
classroom teachers (NSW: 12%; all classroom teachers: 17%).

Table NSW-21: Average age, leaders, schools and early childhood services, NSW

Leaders

=)
=Y
=

Principal

Deputy

Position

Other leaders
Teachers with leadership responsibilities

Classroom teachers

Gender

Working in schools

48.0 (n = 1252)

53.1 (n = 144)
46.8 (n = 470)
47.8 (n = 638)
46.2 (n = 998)

43.7 (n = 4,717)

Working in early
childhood services

46.1 (n = 152)

Not collected

43.2 (n = 69)

43.9 (n = 183)

In schools in New South Wales, the teaching workforce is mostly women, while men
were overrepresented in leadership; this was also true for all surveyed jurisdictions.
A greater proportion of men (29%) were leaders than classroom teachers (21%)
(Figure NSW-109). These patterns were true across school types (Figure NSW-110).

Figure NSW-109: Gender, leaders in schools, by main role, NSW

Women M Men
\ \ \ \ !

Leaders — NSW 71% 29% 1,222
Leaders — All 69% 31% 2,634

Teach ith leadershi | | | |

eachers with leadership p— 7% 999
responsibilities — NSW ‘ ‘ ‘ -

Teachers W|tr_1 I_e_a_dersmp 3% 7% 1725

responsibilities — All | | | |

o h \ \ \ \
assroom teachers 7% 4713

- NSwW ‘ ‘ ‘
Classroom teachers - 0,835

- All
| | | |
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey
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Figure NSW-110: Gender, leaders in schools, by main role and school type, NSW3°
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Among leaders, principals were moderately more likely to be men (33%) than were
deputy principals (22%). However, there was no difference in the proportion of
principals who were men compared to the proportion of other leaders who were men
(34%) (Figure NSW-111).

Figure NSW-111: Gender, leaders in schools, by type of leadership position, NSW

Women M Men

\ \ \

Principal - NSW 66% 33%

Principal — All 65% 35%
| ! !
\ \ \

Deputy principal — NSW 79% 22%
Deputy principal — All 74% 26%

\ \ \
\ \ \

Other leaders — NSW 66% 34%

Other leaders — All 67% 33%
| | |

0% 20% 40% 80%

Source: Linked Registration and ATWD Teacher Survey

39 The sample size is insufficient to report on teachers with leadership responsibilities in special schools.
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Disability
Leaders were just as likely to self-identify as having a disability (7.3%) as teachers
with leadership responsibilities (6.3%) and classroom teachers (6.2%).4°

Country of birth

Within schools, 12.6% of those who were leaders and 14.2% of teachers with
leadership responsibilities had been born overseas; this was slightly lower than
among classroom teachers (14.8%).

Within early childhood services, 17.7% of leaders had been born overseas, which was
moderately lower than the 23.4% of classroom teachers.

Regionality

This report focuses on the proportion of leaders working in major cities and inner
regional areas. Outer regional, remote and very remote areas are combined due to
insufficient cell counts.

As was seen across all surveyed jurisdictions, principals in New South Wales were
far less likely to work in a major city (47%), compared to deputy principals (72%) and
other leaders (73%) (Figure NSW-112). Refer to Chapter 9 of the main report for a
discussion of this observation.

Figure NSW-112: School location, school leaders, by type of leadership position,

NSW
Major city Il Inner regional I Quter regional, remote, very remote
\ \ \ "
Principal - NSW 47% 137
Principal - All 46% 346
Deputy principal - NSW 72% 442
Deputy principal — All 68% 776
Other leaders — NSW 73% 588
Other leaders — Al 1% 1,245
| | |
0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey

40 In this context, a disability was specified to mean a disability, impairment or long-term medical condition that impacts
daily activities, communication and/or mobility and has lasted or is likely to last six months or more.
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Registration

Almost all leaders in schools (99%) in New South Wales had full registration; this
was moderately higher than among leaders in early childhood environments (88%)
(Figure NSW-113).

All school principals and deputy principals in New South Wales held full registration.
Eighty-two percent (82%) of leaders in schools had been registered for over 10 years,
compared to 67% of teachers with leadership responsibilities and 48% of classroom
teachers. Other leaders in New South Wales were somewhat more likely to have been
registered for more than 10 years (80%), compared to other leaders in all surveyed
jurisdictions (76%) (Figure NSW-114).

Figure NSW-113: Proportion of school and early childhood leaders with full
registration, NSW

School M Early childhood service

n= 1,249 151 995 69 9,801 182

100%

80% —

60% ———

99% 96%

40% —— 80%

20%

0%

Leaders Teachers with Classroom teachers
leadership responsibilities

Source: Linked Registration and ATWD Teacher Survey

Figure NSW-114: School leaders registered for over 10 years, by position, NSW
School teachers —NSW [l School teachers — All

| |
T 90%. 146
Principal
D incioal 83% 470
eputy principa
Pevpner
80% 641
Other leaders
m 1417
82% 1,257
All leaders
1 | | |
Teachers with leadership 67% 1,000
responsibilities 68% 1,731
Classroom teachers 48% 4747
[ aw ] 899

0% 20% 40% 60% 80% 100%

Source: Linked Registration and ATWD Teacher Survey
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Pathway to leadership

Time to leadership by gender

Data on the time to leadership for principals and deputy principals was collected for
leaders in New South Wales.

Principals

It was not possible to examine the gender differences in principals due to the low cell
size of men in this position. Principals typically reached the position after 21.1 years in
the profession, and have had an average of 7 years in the position.

Deputy principals

Men who became deputy principals reached the position an average of 1.2 years
before women (Table NSW-22). Due to men (21.7 years) and women (22.1 years)
having very similar career lengths, this means that the number of years’ experience
as deputy principal is 0.8 years lower in women.

Table NSW-22: Deputy principal career timelines, by gender, NSW

n= 357 98 455

Years since commencing teaching 22.1 21.7 21.9
Years before becoming a deputy principal 15.2 14.0 14.9
Years as a deputy principal 6.9 7.7 7.6

Employment gaps

Among those in New South Wales, leaders and teachers with leadership
responsibilities were slightly less likely to have had employment gaps than classroom
teachers and their career interruptions were typically shorter. This difference was
largest among those working in early childhood environments (leaders: 39%;
teachers with leadership responsibilities: 40%; classroom teachers: 48%) and in
primary schools (leaders: 43%,; teachers with leadership responsibilities: 41%;
classroom teachers: 49%) (Figure NSW-115).

Forty percent (40%) of leaders and 37% of teachers with leadership responsibilities
had an employment gap duration of under one year, compared to 34% of classroom
teachers. Conversely, classroom teachers were more likely to have had an
employment gap of 3+ years, with 31% experiencing a gap of either 3-5 years or 6+
years duration, compared to 24% of leaders and 25% of teachers with leadership
responsibilities (Figure NSW-116).
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Figure NSW-115: Employment gaps, leaders, by school or service type, NSW

[ Leaders M Teachers with leadership responsibilities B Classroom teachers

n= 142 60 176 386 240 1,527 195 194 597 384 332 176

60%

50%

40%

30%

20%

10%

0%

Primary Combine Secondary Early childhood services

Question: Since you started teaching, have you ever had a gap of at least one school term to continuous employment?
Source: ATWD Teacher Survey

Figure NSW-116: Employment gap length, leaders with an employment gap, NSW

[ Leaders M Teachers with leadership responsibilities B Classroom teachers
n= 485 364 1,798

50%

40%

30%

20%

10%

0%

Under 1 year 1-2 years 3+ years

Question: About how long was (or is) that gap?
Source: ATWD Teacher Survey

There was some variation in employment gap duration among school leaders
based on their positions. Where other leaders (44%) were more likely to experience
a gap duration of under one year (principals: 37%; deputy principals: 34%), deputy
principals (43%) were more likely to have a gap duration of 1-2 years (principals:
37%, other leaders (31%). There were no large or systematic differences across
leadership positions in long employment gaps of 3+ years (Figure NSW-117).
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Figure NSW-117:Employment gap length, school leaders with an employment gap,
by type of leadership position, NSW

Principals I Deputy principals I Other leaders
n= 54 175 256

50%

40%

30%

20%

10%

0%

Under 1 year 1-2 years 3+ years

Question: About how long was (or is) that gap?
Source: ATWD Teacher Survey

Qualifications and professional learning

Tertiary study in addition to ITE

Leaders in New South Wales were more likely than teachers with leadership
responsibilities and classroom teachers to have completed tertiary study in addition
to their ITE qualifications.*' Fifty-three percent (53%) of school leaders had completed
additional tertiary study, as had 47% of early childhood leaders. For those in New
South Wales, there was no evidence that teachers with leadership responsibilities
(46%) were more likely to have other tertiary qualifications than classroom teachers
(48%). School teachers with leadership responsibilities were, however, more likely to
be currently undertaking further tertiary study (15%) than classroom teachers (10%),
with leaders (12%) falling between these groups (Figure NSW-118).

41 Data was not collected on whether the additional study was undertaken before or after ITE study, or whether the
additional tertiary study was related to their professional development.
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Figure NSW-118: Tertiary study other than ITE, leaders, NSW
Yes, undertaking [l Yes, completed

Leaders

298

School

Early childhood service 142

Teachers with leadership
responsibilities

School 297

Early childhood service 60

Classroom teachers

School 1,409

Early childhood service 179

0% 10% 20% 30% 40% 50% 60%

Question: Are you undertaking or have you completed tertiary study other than initial teacher education?
Source: ATWD Teacher Survey

Professional learning
Time spent on professional learning

Nearly all (99%) leaders in schools undertook professional learning activities in
2018, as did 97% of teachers with leadership responsibilities. Between 99.5% and
97.8% of those in each school leadership position undertook professional learning
(Figure NSW-119).

The proportion of early childhood leaders are not presented at the state-level due to
small cell sizes for those who did not complete any professional learning.

Of the leaders who completed professional learning in 2018, the average number
of professional learning hours completed by school leaders (52.0 hours) was
substantially higher than teachers with leadership responsibilities (41.1 hours).

This was not the case when comparing early childhood leaders to early childhood
teachers with leadership responsibilities. Those in more senior school leadership
positions tended to complete more hours of professional learning, with the average
principal reporting undertaking 72.5 hours (Table NSW-23).
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Figure NSW-119: Professional learning, school leaders, NSW

Yes [ No
| | | | | ”
Leader 99% 1,079
“
Teachers with leadership oT% M
responsibilities
Classroom teachers 91% 9% 3,929
| | | | |
0% 20% 40% 60% 80% 100%

Question: Did you undertake any professional learning during 2018?
Source: ATWD Teacher Survey

Table NSW-23: Average professional learning hours, full-time leaders, by type of
leadership position, NSW

_ Average professional learning hours

Working in schools Working in early
childhood services

Leaders Total 52.0 (n = 1,062) 37.2 (n = 144)
_ Principal 72.5 (n = 130)
:‘% Deputy 56.2 (n = 400) Not collected
= Other leaders ~ 43.7 (n = 532)

Teachers with leadership responsibilities 41.1 (n = 830) 38.9 (n = 64)

Classroom teachers 35.4 (n = 3,558) 25.3 (n = 169)

Perceived value of professional learning

Leaders working in early childhood were less likely than those working in schools to
agree or strongly agree with the statements that professional learning was aligned
with their own professional development needs (in schools: 85%; early childhood:
82%) and that they have had opportunities to implement what they learned (in
schools: 87%; early childhood: 82%).

Leaders working in schools were more likely to agree or strongly agree that
professional learning was aligned to the needs or priorities of their educational setting
than classroom teachers (leader: 90%; teacher with leadership responsibilities: 85%;
classroom teachers: 80%).

Detailed reporting of agreement compared to strong agreement, for school leaders
and early childhood leaders, is presented below.
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School leaders

School leaders in New South Wales held very similar opinions on professional
learning to those in all surveyed jurisdictions. However, in all surveyed jurisdictions,
teachers with leadership responsibilities agreed to a similar extent to classroom
teachers, whereas, in New South Wales the views of teachers with leadership
responsibilities were in between those of leaders and classroom teachers.

In New South Wales:

e School leaders (77%) were more likely than teachers with leadership
responsibilities (72%) and classroom teachers (66%) to have agreed or strongly
agreed that professional learning was aligned with their own professional
development needs. These differences were due to a higher proportion of
leaders strongly agreeing with this statement (leaders: 25%; teachers with
leadership responsibilities: 17%; classroom teachers: 17%) (Figure NSW-120).

*  School leaders (89%) were more likely than teachers with leadership
responsibilities (84%) and classroom teachers (79%) to have agreed or strongly
agreed that professional learning was aligned to the needs or priorities of their
educational setting. These differences were again due to a higher proportion
of leaders strongly agreeing with this statement (leaders: 37%; teachers with
leadership responsibilities: 25%; classroom teachers: 23%) (Figure NSW-120).

*  School leaders (80%) were more likely than teachers with leadership
responsibilities (75%) and classroom teachers (69%) to have agreed or strongly
agreed that they have had opportunities to implement what they had learned.
These differences were due to a higher proportion of leaders strongly agreeing
with this statement (leaders: 25%; teachers with leadership responsibilities:
17%; classroom teachers: 16%) (Figure NSW-120).

e School leaders (66%) were more likely than teachers with leadership
responsibilities (55%) and classroom teachers (51%) to have agreed or strongly
agreed that they have had opportunities to reflect on or evaluate the impact
their professional learning has had on learners. Unlike the previous questions,
this difference was due as much to higher rates of strong agreement (leader:
18%, teachers with leadership responsibilities: 11%; classroom teachers: 10%
respectively) as it was to rates of agreement (leaders: 48%; teachers with
leadership responsibilities: 44%; classroom teachers: 41%) (Figure NSW-120).
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Figure NSW-120: Reflections on value of professional learning, school leaders,
NSW

M Agree I Strongly agree

It was aligned to my own professional development needs

Leaders n= 1,059
52% 25%

Teachers with leadership responsibilities n= 826
55% 17%

Classroom teachers n= 3,539
49% 17%

It was aligned to the needs of priorities of my educational setting
Leaders n= 1,059
52% 37%

Teachers with leadership responsibilities n= 826
59% 25%

Classroom teachers n= 3,539
56% 23%

| have had opportunities to implement what | have learned

Leaders n= 1,059
55% 25%

Teachers with leadership responsibilities n= 826
58% 17%

Classroom teachers n= 3,539
53% 16%

| have had opportunities to reflect on / evaluate the impact it has had on learners

Leaders n= 1,059
48% 18%

Teachers with leadership responsibilities n= 826
44% 11%

Classroom teachers n= 3,539
4% 10%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Proportion of respondents who ‘agree’ or ‘strongly agree’ with statement)
Source: ATWD Teacher Survey
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School leaders, by position

Within each type of position held by school leaders in New South Wales, those with
more senior leadership positions were more likely to agree with the statements on
professional learning.

Principals (90%) were more likely than deputy leaders (73%) and other leaders (76%)
to have agreed or strongly agreed that professional learning was aligned with their
own professional development needs. Despite similar levels of agreement between
principals in New South Wales (90%) and those in all surveyed jurisdictions (89%), the
difference between principals and those in other leadership positions was moderately
greater than in all surveyed jurisdictions (Figure NSW-121).

Principals (94%) and deputy principals (90%) were equally likely to have agreed

or strongly agreed that professional learning was aligned with the needs or priorities
of their educational setting, which was higher than among other leaders (85%)
(Figure NSW-121).

More senior leaders were similarly likely to agree or strongly agree that: professional
learning was aligned with the needs or priorities of their educational setting
(principals: 94%); that they had opportunities to implement what they had learned in
their professional learning (principals: 92%); and that they had opportunities to reflect
on/evaluate the impact their professional learning has had on learners (principals:
84%) (Figure NSW-121).
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Figure NSW-121: Reflections on value of professional learning, school leaders, by
position, NSW

M Agree M Strongly agree

It was aligned to my own professional development needs
Principal n= 128
63% 27%
Deputy principal n= 399
48% 25%

Other leaders n= 532
52% 24%

It was aligned to the needs of priorities of my educational setting
Principal n= 128

45% 49%
‘Deputy principal n= 399

51% 39%

Other leaders n= 532
53% 32%

| have had opportunities to implement what | have learned
Principal n= 128
64% 28%

Deputy principal n= 399
58% 25%

Other leaders n= 532
51% 25%

| have had opportunities to reflect on / evaluate the impact it has had on learners
Principal n= 128
61% 23%

Deputy principal n=399
52% 16%

Other leaders n= 532
42% 18%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Proportion of respondents who ‘agree’ or ‘strongly agree’ with statement)
Source: ATWD Teacher Survey
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Early childhood service leaders

Early childhood leaders in New South Wales held very similar opinions on
professional learning to those in all surveyed jurisdictions. In all surveyed jurisdictions,
early childhood teachers with leadership responsibilities varied in their similarity

to early childhood classroom teachers and leaders across the specific questions. By
contrast, early childhood teachers with leadership responsibilities in New South Wales
held views which were more consistently aligned with those of early

childhood leaders.

Early childhood leaders (85%) and early childhood teachers with leadership
responsibilities (85%) were more likely than early childhood classroom teachers
(76%) to have agreed or strongly agreed that professional learning was aligned with
their own professional development needs (Figure NSW-122).

Early childhood leaders (86%) and early childhood teachers with leadership
responsibilities (82%) were more likely than early childhood classroom teachers
(79%) to have agreed or strongly agreed that professional learning was aligned to the
needs or priorities of their educational setting (Figure NSW-122).

Early childhood leaders (87%) and early childhood teachers with leadership
responsibilities (84%) were more likely than early childhood classroom teachers
(78%) to have agreed that they have had opportunities to implement what they have
learned (Figure NSW-122).

Those working in early childhood settings were not asked about their opportunities to
reflect on or evaluate the impact of professional learning on their learners in Wave 1
of the ATWD Teacher Survey.
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Figure NSW-122: Reflections on value of professional learning, early childhood
service leaders, NSW

M Agree M Strongly agree

It was aligned to my own professional development needs

Leaders n=128
52% 33%

Teachers with leadership responsibilities n= 160
52% 33%

Classroom teachers n= 63
49% 27%

It was aligned to the needs of priorities of my educational setting

Leaders n=128
56% 30%

Teachers with leadership responsibilities n= 161
52% 30%

Classroom teachers n= 63
52% 27%

| have had opportunities to implement what | have learned

Leaders n= 128
54% 33%

Teachers with leadership responsibilities n= 161
59% 25%

Classroom teachers n= 63
58% 20%

Question: To what extent do you agree or disagree with the following statements about professional learning that you have undertaken?
(Proportion of respondents who ‘agree’ or ‘strongly agree’ with statement)
Source: ATWD Teacher Survey

Contractual arrangements

The contractual arrangements of leaders in New South Wales (91%) were moderately
more likely to be ongoing or permanent than those of leaders in all surveyed
jurisdictions (82%), and proportionately less likely to be fixed-term contracts of over
one year in duration (NSW: 5%; all leaders: 14%) (Figure NSW-123).
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Figure NSW-123: Employment contract types, school leaders, NSW
[7 Ongoing / permanent M Contract >1year [ Contract <1 year/ casual

Leaders — NSW A 1,230

Leaders — All 2,599

Teachers with leadership 989
responsibilities — NSW
Teachers with leadership L1

responsibilities — All '
Classroom teachers
- NSW

4,675

Classroom teachers
Al

0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 20187
Source: ATWD Teacher Survey

Leaders contract arrangements

When examining the data across all surveyed jurisdictions, principals were, overall,
substantially less likely to hold ongoing or permanent contracts than those with
other leadership positions; however, for leaders in New South Wales this was not the
case. There were only small differences in the proportion of principals with ongoing
or permanent roles (87%), compared to deputy principals (90%) and other leaders
(93%) (Figure NSW-124).

Figure NSW-124: Employment contract types, school leaders, by position, NSW
[ Ongoing / permanent M Contract >1year M Contract <1 year/ casual

Principal - NSW 143
Principal — All 373
Deputy principal — NSW 462
Deputy principal — All 834
Other leaders — NSW 625
Other leaders — Al 1,392
0% 20% 40% 60% 80% 100%

Question: Which of the following best describes your current employment contract during 2018?
Source: ATWD Teacher Survey
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Leaders registered in New South Wales and working in early childhood services were
more likely to be on ongoing or permanent contracts than leaders working in schools
(early childhood: 96% ongoing; schools: 91% ongoing). The opposite pattern was
observed across all surveyed jurisdictions (Figure NSW-123, Figure NSW-125).

Figure NSW-125: Employment contract type, early childhood service leaders, NSW

Ongoing / permanent M Contract >1 year [ Contract <1 year / casual

\ \ \
Leaders — NSW 96%

Leaders — All 7%

Teachers with leadership
responsibilities — NSW ‘ ‘ ‘

58%
\ ! \

0% 20% 40% 60% 80% 100%
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Teachers with leadership
responsibilities — Al

153

Classroom teachers 1o
- NSW
Classroom teachers

481
- Al

Question: Which of the following best describes your current employment contract during 2018?
Source: ATWD Teacher Survey

Full-time employment

Primary (72%) and secondary (79%) leaders in New South Wales were less likely to
be employed full-time than across all surveyed jurisdictions (primary school leaders:
82%; secondary school leaders: 85%). This was not the case in combined schools
(NSW: 84%; all surveyed jurisdictions: 85%).

Teachers with leadership roles in New South Wales (Figure NSW-126) were as likely
to be employed full-time as those in all surveyed jurisdictions.

Figure NSW-126: Proportion of leaders in full-time employment, by school type,

NSW
Leaders M Teachers with leadership responsibilities B Classroom teachers
n= 421 263 1,722 216 210 622 423 371 1,454 149 69 190
100%
80%

60%

40%

20%

0%

Secondary Early childhood services

Primary Combine

Question: How many hours are you currently paid to work each week?
Source: ATWD Teacher Survey
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Working hours and tasks

Total hours worked

All teachers in the teacher workforce were asked the number of hours they actually
worked in a typical working week. A typical working week was defined as a week
“that is not shortened by breaks, public holidays, sick leave etc”. As most leaders
are employed full-time, only the working hours of full-time staff were examined and
the sample size is not sufficient to explore the working hours of part-time staff. Due
to the smaller sample size of teachers in New South Wales working full-time in early
childhood services, the data is only provided in the tables, and not discussed in text
(Table NSW-24).

School leaders, in New South Wales and working full-time, worked more hours each
week (62.9 hours) than did teachers with leadership responsibilities in New South
Wales (60.4 hours), who worked a similar number of hours to classroom teachers
(59.7 hours). Where the hours of teachers with leadership responsibilities were
similar to those of classroom teachers when in New South Wales, across all surveyed
jurisdictions they tended to be more in line with the working hours of leaders. Leaders
in New South Wales worked an average of 4.1 hours more each week than those in
all surveyed jurisdictions; teachers with leadership responsibilities 2.1 hours more,
and classroom teachers 3.5 hours more each week.

Table NSW-24: Average total working hours, full-time leaders, by type of leadership
position, NSW

_ Average total working hours

Working in schools Working in early
childhood services

Leader Total 62.9 (n = 899) 53.1 (n=99)
. Principal 63.8 (n = 114)
:‘% Deputy 63.6 (N = 328) Not collected
= Other leaders 62.1 (n = 457)

Teachers with leadership responsibilities 60.4 (n = 689) n.p.

Classroom teachers 59.7 (n = 2,201) 51.7 (n = 87)

Total hours worked, by school type

Leaders in primary schools reported slightly longer working hours than other school
leaders (leaders’ hours: primary — 64.2; combined — 62.5; secondary — 62.1). The
differences in the hours worked by leaders compared to teachers with leadership
responsibilities and classroom teachers in New South Wales were similar across
school types. In each type of school, leaders reported longer working hours than
teachers with leadership responsibilities, who in turn reported the same (primary
schools) or longer (combined and secondary schools) working hours than classroom
teachers (Table NSW-25).
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Table NSW-25: Average total working hours, full-time leaders, by school type, NSW

_ Average total working hours

Leaders Teachers with Classroom teachers
leadership
responsibilities
Primary 64.2 (n = 303) 60.7 (n = 178) 60.7 (n = 747)
Combined 62.5 (n = 178) 60.7 (n = 158) 59.3 (n = 398)
Secondary 62.1 (n = 335) 60.1 (n = 291) 59.1 (n = 814)
Early childhood 53.1 (n = 99) n.p. 51.7 (n = 87)

Average face-to-face working hours

In New South Wales, full-time leaders undertook a greater number of face-to-

face hours teaching per week across primary, combined and secondary schools
compared to those in all surveyed jurisdictions. This difference was especially
pronounced for primary school leaders. Primary school leaders in New South Wales
reported an average of 18.2 face-to-face hours each week (28% of hours worked)
compared to 12.1 face-to-face hours each week (20% of hours worked) across all
surveyed jurisdictions (Table NSW-26).

This same pattern was particularly evident for deputy principals. Deputy principals in
New South Wales reported an average of 16.8 face-to-face hours each week (26%
of hours worked) compared to 11.3 face-to-face hours each week (19% of hours
worked) across all surveyed jurisdictions (Table NSW-27).

Table NSW-26: Average face-to-face working hours, full-time leaders, by school

type, NSW
Leaders Teachers with Classroom
leadership teachers
responsibilities
Face- % of n Face- % of n Face- % of n
to-face  average to-face  average to-face  average
hours hours hours hours hours hours
Primary 18.2 28% 301 26.3 43% 178 272 45% 740
Combined 15.6 25% 177 227 37% 157 26.0 44% 396
Secondary 185 25% 331 23.5 39% 290 252 43% 807
Early childhood 22.2 42% 99 n.p. 32.4 63% 86
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Table NSW-27: Average face-to-face working hours, full-time school leaders,

by position
- Registered in New South Wales All surveyed jurisdictions
Hours worked Face-to-face Hours worked Face-to-face
Hours % of Hours % of
hours hours
worked worked

Principal  63.8(n=114) 7.4(n=114) 12%  613(n=2322) 55 (n=318) 9%

Deputy 63.6 (N =328) 16.8 (n = 324) 26% 60.0 (n = 653) 11.3 (n = 635) 19%
principal

Other 62.1 (n = 457) 18.7 (n = 453) 30% 57.4 (n=1,037) 16.6(n = 1,008 29%
leader

All school  62.9 (n =899) 16.6 (N =891) 26% 588 (n=2,012) 13.1 (n =1,961) 22%
leaders

Task-time allocation

In New South Wales, leaders who worked in schools as a principal or deputy leader
were asked about the time they spent on a variety of non-face-to-face teaching tasks
related to leadership*2. This data is presented using the categories participants
responded to in the survey, rather than as the derived, harmonised variable which
allowed responses to be combined across jurisdictions (see the accompanying
Technical Report).

The task most performed by principals in New South Wales were administrative and
leadership tasks and meetings, with 93% reporting spending more than 10 hours a
week on these duties. Parent or carer interactions and instructional leadership-related
tasks were the next most common with more than half of all principals spending 10
hours per week on these tasks. Additionally these tasks were also performed by every
principal sampled from New South Wales (Figure NSW-127).

Deputy principals in New South Wales engaged in parent or carer interactions as
often as principals. Deputy principals were, however, less likely to spend time on
student interaction (outside of teaching settings) (39%, 5+ hours per week) than were
principals (66%, 5+ hours per week). Similarly, deputy principals were less likely to
spend time on instructional leadership-related tasks, with 28% spending

10 hours or more performing these each week, compared to 53% of principals
(Figure NSW-128).

42 'Other leaders’ were only asked about these leadership tasks in South Australia.
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Figure NSW-127: Average time spent on non-face-to-face teaching tasks, full-time
principals, NSW

0 hours per week [l 1-4 hours per week
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Question: Approximately how many hours do you spend on each of the following tasks during an average teaching week?
Source: ATWD Teacher Survey

Figure NSW-128: Average time spent on non-face-to-face teaching tasks, full-time
deputy principals, NSW
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Question: Approximately how many hours do you spend on each of the following tasks during an average teaching week?
Source: ATWD Teacher Survey
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Career intentions

Intentions to leave

Leaders in New South Wales were less likely to intend to leave the profession before
retirement compared to both classroom teachers and teachers with leadership
responsibilities, as was the case in all surveyed jurisdictions. However, leaders,
teachers with leadership responsibilities and classroom teachers were more likely to
intend to leave and less likely to intend to stay when in New South Wales. Focusing
on leaders: in New South Wales 28% intended to leave before retirement and 42%
intended to stay until retirement, compared to 22% intending to leave and 49%
intending to stay across all surveyed jurisdictions (Figure NSW-129).

Figure NSW-129: Intentions to remain in the profession, leaders, NSW
M Intend to stay in the profession until retirement Unsure

[ Intend to leave the profession before retirement n

Leader 30% 1,204
Teachers with leadership 32% 903
responsibilities
Classroom teachers 35% 3,994
0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey

The higher levels of intended attrition for leaders in New South Wales were evident
for principals, deputy principals, and other leaders (Figure NSW-130). Principals, for
instance, were 4 percentage points more likely to intend to leave in New South Wales
(19%) compared to all surveyed jurisdictions (15%). The largest difference between
New South Wales and all surveyed jurisdictions, however, was among deputy
principals. Deputy principals were 7 percentage points more likely to intend to leave
(NSW: 30%; all deputy principals: 23%), and 10 percentage points less likely to intend
to stay until retirement (NSW: 37%,; all deputy principals: 47%).
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Figure NSW-130: Intentions to remain in the profession, school leaders, by position,
NSW

Il Intend to stay in the profession until retirement Unsure
[ Intend to leave the profession before retirement n

Principal 127

Deputy principal

397

Other leader 538

0% 20% 40% 60% 80% 100%

Question: Do you think you will stop working in schools (in any capacity) permanently before you retire?
Source: ATWD Teacher Survey

Years planning to remain

Within those planning to leave the profession before retirement, leaders in New South
Wales were 6 percentage points more likely than leaders in all surveyed jurisdictions
to be unsure of how long they would stay, and 6 percentage points less likely to
indicate that they planned to stay for 10 years or more.

Comparing the number of years teachers were planning to remain in the profession
across roles for those in New South Wales revealed around one-quarter of leaders
and classroom teachers (leaders: 24%; classroom teachers: 25%) were somewhat
more unsure about when they would leave, and were more likely to be unsure than
teachers with leadership responsibilities (21%). By contrast, teachers with leadership
responsibilities (25%) were moderately more likely than leaders (19%) and classroom
teachers (18%) to intend to leave after spending at least another 10 years in the
profession (Figure NSW-131).
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Figure NSW-131: Estimates of years remaining working in schools or early
childhood services for those who plan to leave the profession before retirement,
leaders, NSW

Leaders [ Teachers with leadership responsibilities B Classroom teachers
n= 341 294 1,328

30%

25%

20%

15%

10% e
159 K

Unsure 1 year 2-4 years 5 years 6-9 years 10+ years

13% ‘ .
5% L 10%
7% ‘ o

0%

Question: Approximately how many more years can you see yourself working in schools (in any capacity)?
Source: ATWD Teacher Survey

Reasons for leaving
For leaders in New South Wales, the most common reasons selected for intending to
leave the profession belonged to the ‘workload and coping category':
*  ‘To achieve a better work/life balance’ (leaders: 72%)
. ‘The workload is too heavy’ (leaders: 75%)
e ‘lamfinding it too stressful/impacting my wellbeing or mental health’
(leaders: 64%)
The next most commonly selected reasons were from the ‘reward and recognition’
category:
*  ‘Changes imposed on schools from outside (e.g. from government)’
(leaders: 58%)
Or were related to both workload and coping and external factors, but not clearly a
member of either:

. ‘The demands of professional regulation (e.g. professional learning, practice,
etc.) are too heavy’ (leaders: 54%).

43 The extraction of these sets of reasons is outlined in Chapter 7 of the main report.
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There were three reasons selected by leaders, relative to those in other roles,
more frequently in New South Wales than they were selected across all surveyed
jurisdictions.

Across all surveyed jurisdictions, leaders were less likely than teachers with
leadership responsibilities and classroom teachers to indicate that their reasons

for leaving included ‘I am finding it too stressful/impacting my wellbeing or mental
health’; however, in New South Wales, the selection of this reason was relatively more
likely by leaders. Leaders in New South Wales indicated the stress and wellbeing
impact was a reason for leaving 8 percentage points more often than leaders in

all surveyed jurisdictions. Moreover, rather than being 4 percentage points less
likely than teachers with leadership responsibilities to give this reason, as was the
case overall, in New South Wales, leaders were 3 percentage points more likely to
indicate the stress and wellbeing impact was a reason for leaving than teachers with
leadership responsibilities (Figure NSW-132).

Similarly, across all surveyed jurisdictions, leaders were less likely than teachers with
leadership responsibilities and classroom teachers to indicate that the ‘demands of
professional regulation’ was a reason for leaving; however, in New South Wales, the
selection of this reason was relatively more likely by leaders. Leaders in New South
Wales indicated the demands of professional regulation was a reason for leaving 10
percentage points more often than leaders in all surveyed jurisdictions. Moreover,
rather than being 6 percentage points less likely than teachers with leadership
responsibilities to give this reason, as was the case overall, in New South Wales
leaders were 1 percentage point more likely to indicate the demands of professional
regulation was a reason for leaving than teachers with leadership responsibilities
(Figure NSW-132).

One other reason showed a similar pattern: ‘insufficient professional recognition’.
Across all surveyed jurisdictions, leaders were less likely than teachers with
leadership responsibilities and classroom teachers to indicate that ‘insufficient
professional recognition’ was a reason for leaving; however, in New South Wales, the
selection of this reason was relatively more likely by leaders. Leaders in New South
Wales indicated that insufficient professional recognition was a reason for leaving 8
percentage points more often than leaders in all surveyed jurisdictions. Moreover,
rather than being 4 percentage points less likely than teachers with leadership
responsibilities to give this reason, as was the case overall, in New South Wales
leaders were 2 percentage points more likely to indicate the demands of professional
regulation was a reason for leaving than teachers with leadership responsibilities
(Figure NSW-132).
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Figure NSW-132: Reasons for considering leaving the profession, leaders
considering leaving teaching, NSW*

[ Leaders M Teachers with leadership responsibilities [ Classroom teachers
n= 340 292 1,327

To achieve better
work/life balance

The workload
is too heavy

Too stressful/impacting
wellbeing/mental health

Changes imposed on
schools from outside

The demands of
professional regulation

The poor public image
of the profession

Seek employment
elsewhere in education

Insufficient pay

Insufficient professional
recognition at work

Insufficient support staff

To seek employment
outside of education

Class sizes too large

Challenges with
student behaviour

0% 20% 40% 60% 80%

Question: What are your reasons for considering leaving teaching?
Source: ATWD Teacher Survey

44 Includes only those intending to leave profession before retirement.
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